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LCFF Budget Overview for Parents
Local Educational Agency (LEA) Name: AZUSA UNIFIED SCHOOL DISTRICT
CDS Code: 16-64279
School Year: 2022 – 23
LEA contact information: Adriana Garcia-Medina, 626 858-4265, agarciamedina@azusa.org
School districts receive funding from different sources: state funds under the Local Control Funding
Formula (LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of
funding for all LEAs and extra funding - called "supplemental and concentration" grants - to LEAs based
on the enrollment of high needs students (foster youth, English learners, and low-income students).

Budget Overview for the 2022 – 23 School Year
All federal funds,
$43,884,116 , 28%

Projected Revenue by Fund Source
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LCFF supplemental &
concentration grants,
$24,501,828 , 15%

This chart shows the total general purpose revenue AZUSA UNIFIED SCHOOL DISTRICT expects to
receive in the coming year from all sources.
The text description for the above chart is as follows: The total revenue projected for AZUSA UNIFIED
SCHOOL DISTRICT is $159,687,463.00, of which $93,198,438.00 is Local Control Funding Formula
(LCFF), $14,806,439.00 is other state funds, $7,798,470.00 is local funds, and $43,884,116.00 is federal
funds. Of the $93,198,438.00 in LCFF Funds, $24,501,828.00 is generated based on the enrollment of
high needs students (foster youth, English learner, and low-income students).

Page 1 of 3

LCFF Budget Overview for Parents
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school
districts must work with parents, educators, students, and the community to develop a Local Control and
Accountability Plan (LCAP) that shows how they will use these funds to serve students.

Budgeted Expenditures in the LCAP
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This chart provides a quick summary of how much AZUSA UNIFIED SCHOOL DISTRICT plans to spend
for 2022 – 23. It shows how much of the total is tied to planned actions and services in the LCAP.
The text description of the above chart is as follows: AZUSA UNIFIED SCHOOL DISTRICT plans to
spend $167,708,030.00 for the 2022 – 23 school year. Of that amount, $93,464,648.00 is tied to
actions/services in the LCAP and $74,243,382.00 is not included in the LCAP. The budgeted
expenditures that are not included in the LCAP will be used for the following:
General fund budget expenditures are utilized to pay personnel costs that are outside of the LCAP,
including district and site level administrators, district and site level classified employees, teachers, and
employee benefits. In addition, there are costs for restricted programs and special education which will be
funded outside of the LCAP and include teachers, administrators, classified staff, curriculum, medical
equipment and devices, contracted programs for students, legal fees, student services placement, and
site-level specialists (therapists and pathologists).

Increased or Improved Services for High Needs Students in the LCAP for the 2022 – 23
School Year
In 2022 – 23, AZUSA UNIFIED SCHOOL DISTRICT is projecting it will receive $24,501,828.00 based on
the enrollment of foster youth, English learner, and low-income students. AZUSA UNIFIED SCHOOL
DISTRICT must describe how it intends to increase or improve services for high needs students in the
LCAP. AZUSA UNIFIED SCHOOL DISTRICT plans to spend $30,738,619.00 towards meeting this
requirement, as described in the LCAP.
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LCFF Budget Overview for Parents
Update on Increased or Improved Services for High Needs Students in 2021 – 22

Prior Year Expenditures: Increased or Improved Services for High Needs
Students

Total Budgeted Expenditures for
High Needs Students in the LCAP

$21,513,624

Actual Expenditures for High
Needs Students in LCAP
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This chart compares what AZUSA UNIFIED SCHOOL DISTRICT budgeted last year in the LCAP for
actions and services that contribute to increasing or improving services for high needs students with what
AZUSA UNIFIED SCHOOL DISTRICT estimates it has spent on actions and services that contribute to
increasing or improving services for high needs students in the current year.
The text description of the above chart is as follows: In 2021 – 22, AZUSA UNIFIED SCHOOL
DISTRICT's LCAP budgeted $21,513,624.00 for planned actions to increase or improve services for high
needs students. AZUSA UNIFIED SCHOOL DISTRICT actually spent $18,494,195.00 for actions to
increase or improve services for high needs students in 2021 – 22. The difference between the budgeted
and actual expenditures of $3,019,429.00 had the following impact on AZUSA UNIFIED SCHOOL
DISTRICT's ability to increase or improve services for high needs students:
Fourteen percent of funding budgeted to increase and improve services for high-need students was not
expended in the 2021-22 school year. Almost all actions were implemented and those that were not
implemented were no longer needed as other funding sources were used. The district decided to use onetime funds to increase and improve services for our high-need students so that we could be more fiscally
prudent with the funds that would return to us in the following year. We made some changes to our
professional learning due to substitute shortages. Funding for actions and services that were not able to
be carried out due to constraints of substitutes, will be implemented in the following two years of the
LCAP.

Page 3 of 3

Supplementt ot heA
 nnualU
 pdatet ot he2
 021–22L
 ocalC
 ontrola
 nd
AccountabilityP
 lan 
LocalE
 ducationalA
 gency( LEA)N
 ame

ContactN
 amea
 ndT
 itle

Emaila
 ndP
 hone

AzusaU
 nifiedS
 choolD
 istrict

Dr.D
 aynaM
 itchell,A
 ssistantS
 uperintendent
EducationalS
 ervices

dmitchell@azusa.org
(626) 9
 67-6211

California’s2
 021–22B
 udgetA
 ct,thefederalA
 mericanR
 escueP
 lanA
 cto
 f2
 021,a
 ndo
 thers tatea
 ndfederalr eliefa
 ctsh
 avep
 rovided
locale
 ducationala
 gencies( LEAs)w
 itha
 s ignificantincreaseinfundingtos upports tudents,teachers,s taff,a
 ndtheirc ommunitiesin
recoveringfromtheC
 OVID-19p
 andemica
 ndtoa
 ddresstheimpactsofd
 istancelearningo
 ns tudents.T
 hefollowingisa
 o
 ne-time
mid-yearr eporttothelocalg
 overningb
 oardo
 rb
 odya
 nde
 ducationalp
 artnersr elatedtoe
 ngagemento
 n,a
 ndimplementationo
 f,these
Acts. 
Ad
 escriptiono
 fh
 owa
 ndw
 hentheL
 EAe
 ngaged,o
 rp
 lanstoe
 ngage,itse
 ducationalp
 artnerso
 ntheu
 seo
 ffundsp
 rovidedthroughthe
BudgetA
 cto
 f2
 021thatw
 eren
 otincludedinthe2
 021–22L
 ocalC
 ontrola
 ndA
 ccountabilityP
 lan( LCAP). 
AzusaU
 nifiedS
 choolD
 istrictr eceived$
 3,013,521ina
 dditionalfunding( ConcentrationG
 rantA
 dd-On)a
 sidentifiedintheB
 udgetA
 ct
of2
 021.T
 hesefundsw
 ouldn
 ormallyb
 ea
 p
 arto
 ftheL
 CAP,therefore,theu
 seo
 fthefundsisa
 lignedtotheD
 istrict’sL
 CAPg
 oals.
Becausetheu
 seo
 fthefundsa
 lignsw
 iththeL
 CAP,thep
 rocessfore
 ngagingo
 ure
 ducationalp
 artnersintheiru
 sew
 asincludedin
theD
 istrict’sr obustL
 CAPc ommunitye
 ngagementp
 rocess.E
 ducationalp
 artnersincludes tudents,p
 arents/familym
 embers,
teachers,c lassifieds taff,a
 ndm
 anagement.T
 heya
 lsoincludes tudentsa
 ndp
 arentsw
 hor epresentthev ariouss tudentg
 roups,
includingb
 utn
 otlimitedtos tudentsw
 hoa
 ree
 mergingm
 ultilingual( formerlytermedE
 nglishL
 earner),s tudentsw
 ithd
 isabilities,
fostery outh,low-incomes tudents,a
 ndr epresentativesfromthee
 thnicg
 roupsw
 hoc omprisetheA
 zusaU
 nifiedS
 choolD
 istrict
community.A
 llfundsincludeda
 ndn
 otincludedinA
 zusaU
 nifiedS
 choolD
 istrict’s2
 021-2022L
 CAPw
 erep
 resentedtoe
 ducational
partnersinm
 ultipleforumso
 vertimeb
 eginninginthes pringo
 f2
 021.  
Inthes pringo
 f2
 021a
 nda
 gaininthefollowingO
 ctober,theP
 arentA
 dvisoryC
 ommitteeP
 lus( PAC+)r eviewedthep
 roposedu
 seo
 f
theC
 oncentrationA
 dd-Onfundsa
 ndp
 rovidedinputa
 ndfeedbacko
 nthep
 lans.P
 AC+m
 eetingso
 utlinedthep
 roposedincreasesin
staffw
 hop
 rovided
 irects ervicestos tudentso
 no
 urc ampuses.T
 heD
 istrictE
 nglishL
 anguageA
 dvisoryC
 ommittee( DELAC)isa
 lso
parto
 fther egulare
 ngagementp
 rocesstheD
 istrictu
 sesfortheL
 CAP.M
 emberso
 fD
 ELACw
 erea
 bletop
 rovideinputa
 ndfeedback
onthep
 roposedu
 sesfortheC
 oncentrationA
 dd-Onfundinga
 ttheirr egularlys cheduledm
 eetingsinS
 eptembero
 f2
 021.Ina
 ddition
totheP
 AC+,D
 istricta
 dministratorsm
 etw
 ithteacherstog
 atherinputa
 ndfeedbackthroughtheA
 cademicA
 rticulationa
 ndA
 dvisory

team( AAA).T
 heA
 AAm
 etinM
 ayo
 f2
 021a
 nda
 lsom
 onthlyinthe2
 021-2022a
 cademicy earb
 eginninginS
 eptember.E
 achm
 eeting
containedinformationa
 ndo
 pportunitiestoc onsultw
 ithteacherso
 ntheu
 seo
 ffunds.A
 zusaU
 nifiedS
 choolD
 istricte
 ngaged
administratorsinp
 rovidingfeedbackthroughm
 onthlyInstructionalL
 eadersa
 ndM
 anagementL
 eadersm
 eetings.S
 tudentsw
 ere
providedo
 pportunitiestop
 rovideinputa
 ndfeedbackthroughtheS
 tudentA
 dvisoryC
 ouncil.T
 he2
 022S
 tudentA
 dvisoryC
 ouncil
beganitsm
 onthlym
 eetingsinN
 ovember.T
 hesee
 ducationalp
 artnerforumsa
 rea
 r egularp
 arto
 ftheA
 zusaU
 nifiedS
 choolD
 istrict
CommunityE
 ngagementp
 rocessa
 ndh
 aveb
 eenu
 sedfora
 llfundsp
 rovidedintheB
 udgetA
 cto
 f2
 021a
 ndthe2
 021-2022L
 CAP. 
Opportunitiestoe
 ngageE
 ducationalP
 artnerstookp
 laceo
 nthefollowingd
 ates: 
PAC+V
 irtualM
 eetings:O
 ctober5
 ,2
 020;J anuary2
 2,2
 021;A
 pril2
 2,2
 021 
PAC+Inp
 ersonM
 eetings:O
 ctober1
 5,2
 021;J anuary2
 1,2
 022 
StudentA
 dvisoryC
 ouncilV
 irtualM
 eetings:N
 ovember2
 ,2
 020,F
 ebruary1
 7,2
 021,M
 arch1
 7,2
 021
StudentA
 dvisoryC
 ouncilInP
 ersonM
 eetings:N
 ovember3
 ,2
 021;F
 ebruary9
 ,2
 022 
DELACV
 irtual&
 H
 ybridm
 eetings:N
 ovember3
 ,2
 020;J anuary1
 9,2
 021;M
 arch1
 6,2
 021;S
 eptember2
 8,2
 021;N
 ovember3
 0,2
 021;
January1
 8,2
 022 
AAAV
 irtualM
 eetings:M
 onthlye
 xcepts ummer;b
 udgetd
 iscussionstookp
 lacem
 oreo
 ftena
 tm
 eetingsh
 eldinS
 pringo
 f2
 021a
 nd
Fall2
 021 
AdministratorInstructional/ManagementV
 irtualM
 eetings:M
 onthlye
 xcepts ummer;b
 udgetd
 iscussionstookp
 lacem
 oreo
 ftena
 t
meetingsh
 eldinS
 pringo
 f2
 021a
 ndF
 all2
 021 
TheA
 zusaU
 nifiedS
 choolD
 istrictL
 CAPc anb
 efounda
 tw
 ww.azusa.org/lcap
Ad
 escriptiono
 fh
 owtheL
 EAu
 sed,o
 rp
 lanstou
 se,thea
 dditionalc oncentrationg
 ranta
 dd-onfundingitr eceivedtoincreasethe
numbero
 fs taffw
 hop
 rovided
 irects ervicestos tudentso
 ns choolc ampusesw
 itha
 ne
 nrollmento
 fs tudentsw
 hoa
 relow-income,
Englishlearners,a
 nd/orfostery ouththatisg
 reaterthan5
 5p
 ercent.
AzusaU
 nifiedS
 choolD
 istrictisu
 singtheC
 oncentrationG
 rantA
 dd-Onfundingtop
 rovidea
 dditionals taffa
 ta
 lls chools itesinthe
District.A
 llo
 fA
 zusaU
 nifiedS
 choolD
 istricts choolsh
 aves tudentp
 opulationsthatc ontain5
 5%o
 rm
 oreo
 fs tudentsw
 hoa
 re
emergingm
 ultilingual( Englishlearners),fromlow-incomefamilies,o
 ra
 refostery outh.T
 heD
 istrictw
 illm
 eetther equiremento
 f
providinga
 dditionals taffw
 hop
 rovided
 irects ervicestos tudentsb
 ya
 ssigningtwoa
 dditionalc ertificatedteachers( long-term
substitutes)toe
 achs chooltos upportinstructioninc lassroomse
 veryd
 ay.T
 hisa
 dditionalinstructionals taffc ans upports tudent
smallg
 roupinstruction,p
 rovideo
 ne-on-oneinstructionfors tudents,a
 nda
 ddresslearningn
 eedss pecifictothes tudentsa
 te
 ach
school.T
 heC
 oncentrationG
 rantA
 dd-Onfundss upporteda
 dditionalp
 ersonneltos upports tudentlearningb
 eyondthatidentifiedin
theL
 CAP.T
 he2
 021-2022L
 CAPincludesfundingforr esourceteachersthatd
 irectlys erves tudentsa
 ta
 lle
 lementarys chools.Ita
 lso

includesa
 dditionalc lassifieds taffthatp
 rovided
 irects ervicestos tudents,theseincludeinstructionala
 idesa
 ndo
 therb
 ilingual
paraprofessionals. 
Ad
 escriptiono
 fh
 owa
 ndw
 hentheL
 EAe
 ngageditse
 ducationalp
 artnerso
 ntheu
 seo
 fo
 ne-timefederalfundsr eceivedthata
 re
intendedtos upportr ecoveryfromtheC
 OVID-19p
 andemica
 ndtheimpactso
 fd
 istancelearningo
 np
 upils.
AzusaU
 nifiedS
 choolD
 istricth
 asa
 no
 ngoings ystemfore
 ngagingitse
 ducationalp
 artnersind
 ecision-making.T
 hep
 rocessw
 as
noteda
 ndd
 etailedinther esponsetop
 rompt#
 1a
 bove.T
 heD
 istrictu
 tilizedtheseo
 ngoingg
 roupstog
 atherinputa
 ndfeedbacko
 n
theu
 seo
 fo
 ne-timefederalfundsina
 dditiontoe
 ngaginge
 ducationp
 artnersa
 bouto
 urL
 CAPa
 ndthes upplementala
 nd
concentrationfunding.Itw
 asa
 n
 aturalfitfortheD
 istricttou
 setheses amer epresentativeg
 roupstop
 rovideinputa
 ndfeedbacko
 n
theu
 seo
 ftheo
 ne-timefundsincludingC
 ARESA
 ctfundings ucha
 stheC
 oronavirusR
 eliefF
 unds,E
 lementarya
 ndS
 econdary
SchoolE
 mergencyR
 elieffunds( I,II,&
 III),G
 overnor’sE
 mergencyE
 ducationR
 elieffunds.A
 reaso
 fn
 eedw
 ereidentifieda
 nd
broughtb
 eforee
 ducationp
 artnersforc onsultationa
 nde
 ducationp
 artnersw
 erea
 bletoo
 fferthoughtsa
 ndfeedbacko
 no
 thern
 eeds
thefundingm
 ightb
 ea
 bletoa
 ddress. 
Ad
 escriptiono
 fh
 owtheL
 EAisimplementingthefederalA
 mericanR
 escueP
 lanA
 cta
 ndfederalE
 lementarya
 ndS
 econdaryS
 chool
EmergencyR
 eliefe
 xpenditurep
 lan,a
 ndthes uccessesa
 ndc hallengese
 xperiencedd
 uringimplementation.
TheC
 entero
 fD
 iseaseC
 ontrol( CDC)r ecommendsa
 layereda
 pproachtor educee
 xposurestoS
 ARS-CoV-2,thev irusthatc auses
COVID-19.T
 hefirsts teptowardsthea
 chievemento
 fthisa
 pproachisd
 istrict-wideu
 pgradestom
 echanicalh
 eating,v entilation,a
 nd
airc onditioning( HVAC)u
 nitstoimprovetheindoora
 irq
 ualityins choolfacilities.T
 heu
 pgradestotheH
 VACu
 nitsw
 illh
 elpthed
 istrict
initse
 fforttor educether isko
 fv irustransmissiona
 nde
 xposuretoe
 nvironmentalh
 ealthh
 azards,a
 ndtos upports tudenth
 ealth
needs.T
 hisw
 illincludea
 llD
 istricts ites. 
Thes econds teptowardthea
 chievemento
 fa
 layereda
 pproachtor educinge
 xposurestoS
 ARS-CoV-2,thev irusthatc auses
COVID-19,isd
 istrict-wides choolfacilityr epaira
 ndimprovementstoincreaseo
 utdoora
 irflow.E
 xistingw
 indowframinga
 ndp
 anes
willb
 er eplacedw
 ithw
 indowsc apableo
 fo
 peningw
 hichw
 illa
 llowtheintroductiono
 fb
 eneficialo
 utdoora
 ir.T
 heD
 istricth
 asa
 lso
purchasedfansw
 hichw
 illh
 elpd
 rawo
 utdoora
 irintother oomv iao
 thero
 penw
 indowsa
 ndd
 oorsw
 ithoutg
 eneratings trongr ooma
 ir
currents. 
Thethirds teptowardthea
 chievemento
 fa
 layereda
 pproachtor educinge
 xposurestoS
 ARS-CoV-2,thev irusthatc auses
COVID-19,isthec reationo
 fo
 utdoorlearnings paces.O
 utdoors eatingo
 ffersU
 ltraV
 iolet( UV)p
 rotectiona
 ndthiss eatingc anb
 e
usedforlearninga
 ndo
 thers tudenta
 ctivities.T
 hec reationo
 ftheo
 utdoorlearnings pacesw
 illincludea
 llD
 istricts ites. 
Ther esearch-basedS
 obratoE
 arlyA
 cademicL
 earning( SEAL)M
 odelisd
 esignedtop
 rovideh
 igh-qualitye
 ducationtoa
 llE
 merging
multilingual( Englishlearners)s tartinginp
 reschoolthroughe
 lementarys choola
 ndtop
 reventthed
 evelopmento
 fL
 ong-TermE
 nglish
Learners.F
 undingw
 illp
 rovidea
 ninstructionalc oachingm
 odeltos upportthefullimplementationo
 fS
 EALthatw
 ills upportthe
accelerationo
 fs tudentlearning.IntheD
 istrict’sE
 xpandedL
 earningO
 pportunityG
 rantP
 lan( ELOGP,d
 ocumentc anb
 efounda
 t
https://azusa.ic-board.com/attachments/bc68b4da-033e-44af-9d5d-687877896bb5.pdf)fundsw
 ered
 irectedtoa
 ddressthelearning

needso
 fs tudentsa
 stheyr eturnedfromd
 istancelearning,inp
 articular,toa
 cceleratelearninga
 nda
 ddressu
 nfinishedlearningin
readinga
 ndlanguagea
 rts.S
 EALa
 ndthea
 dditiono
 fa
 c oachingm
 odelw
 ills upplementthew
 orkb
 eingc arriedo
 utb
 yG
 oal4
 inthe
District’s2
 021-2022L
 CAP,s pecifically,a
 ction1
 2. 
AzusaU
 nifiedS
 choolD
 istricta
 ligneditsE
 SSERIIIa
 ndE
 LOGPp
 lanstop
 rovidetargeteds upportsfors trugglinglearnersthrough
highd
 osagetutoringimplementation.T
 heh
 ighd
 osagetutoringa
 lignsw
 ithG
 oal4
 a
 ction5
 intheD
 istrict’s2
 021-2022L
 CAP.InL
 CAP
Goal4
 a
 ction5
 A
 zusaU
 nifiedS
 choolD
 istrictp
 rovidesforinterventiona
 nda
 ddeds mallg
 rouptutoring.T
 heE
 SSERIIIp
 lan
supplementsthisa
 cademics upportw
 ithh
 igh-dosagetutoringd
 onea
 ts chools itesd
 uringa
 nda
 fterthes choold
 ay. 
TheD
 istricth
 asb
 eens uccessfulinimplementingthethrees tepsd
 escribeda
 bovethatp
 rovides aferlearninge
 nvironments.S
 taff
andc ontractorsh
 aveb
 eenw
 orkingtowardthec ompletiono
 fthethrees teps.D
 istrictinstructionals taffh
 aves tartedtheirtrainingin
SEALa
 ndn
 ewp
 ositionsforc oachesh
 aveflowna
 ndp
 otentialc andidatesh
 aveb
 eenidentified. 
TheD
 istricth
 asfacedc hallengesino
 btainingm
 aterialsa
 nds uppliesforthes afetyu
 pgradestotheD
 istrict’sfacilities.T
 hes upply
chainissuesthath
 avep
 laguedthen
 ationa
 rea
 lsoimpactingthep
 acew
 ithw
 hichthew
 orkc anb
 ec ompleted.F
 urthermore,the
spreado
 fC
 OVID-19a
 nditsv ariantsh
 aveimpactedthea
 vailabilityo
 fs taff.O
 therc hallengesincludethes lowerp
 rocessforh
 iring
additionals taff,includingS
 EALc oachesb
 ecauseo
 fthelacko
 fc andidatese
 xpressinginterest. 
Ad
 escriptiono
 fh
 owtheL
 EAisu
 singitsfiscalr esourcesr eceivedforthe2
 021–22s chooly earina
 m
 annerthatisc onsistentw
 iththe
applicablep
 lansa
 ndisa
 lignedw
 iththeL
 EA’s2
 021–22L
 CAPa
 ndA
 nnualU
 pdate.
AzusaU
 nifiedS
 choolD
 istrict’sL
 CAPs ervesa
 sa
 s trategicp
 lanfortheD
 istrict.A
 lla
 pplicablep
 lans,s ucha
 stheS
 afeR
 eturnto
In-PersonInstructiona
 ndC
 ontinuityo
 fS
 ervicesP
 lana
 ndtheE
 SSERIIIE
 xpenditureP
 lana
 lignw
 iththeL
 CAP.A
 sd
 ecisionsa
 bout
anyfundingo
 rp
 rogramsa
 rem
 ade,theD
 istrictm
 akesita
 p
 racticetoe
 xamineh
 owthesed
 ecisionsa
 ligntothefiveb
 roadg
 oals
identifiedintheL
 CAP.E
 ngagemento
 fe
 ducationalp
 artnersintheD
 istrict’sv ariousp
 lansa
 lsofollowstheL
 CAPe
 ngagement
process.T
 he2
 021-2022L
 CAPh
 asidentifiedD
 istrictn
 eedsincludingthoseb
 roughta
 boutb
 ytheC
 OVID-19p
 andemic.T
 he
resourcesa
 vailableforthe2
 021-2022y eara
 rea
 lignedtotheL
 CAP,theya
 rea
 ssociatedw
 itho
 neo
 rm
 oreo
 ftheL
 CAPg
 oalsa
 nd
areu
 sefulina
 ddressingtheidentifiedn
 eeds.F
 ore
 xample,theD
 istrict’sfirstg
 oalfocuseso
 nincreasinga
 ndimprovingo
 urs chool
climatea
 ndthelearninge
 nvironments.T
 heu
 seo
 fr esourcesr eceivedforthe2
 021-2022s chooly earthata
 ddressimproveds afety
andlearninge
 nvironments,s ucha
 sthelayereda
 pproachtor educinge
 xposuretotheC
 OVID-19v irus,theimplementationo
 fS
 EAL
strategies,m
 aterials,a
 ndc oachinga
 lla
 lignw
 ithL
 CAPg
 oal1
 .L
 CAPG
 oal3
 isfocusedo
 nincreasingtheo
 pportunitiesfors tudents
tob
 er eadyforc ollegea
 nd/orc areers.O
 nee
 xampleo
 fh
 owA
 zusaU
 nifiedS
 choolD
 istrictisu
 singitsfiscalr esourcesina
 lignment
withthisg
 oalisthea
 dditionalinstructionals taff,p
 articularlya
 tthes econdarylevel,w
 hoa
 rep
 rovidingd
 irects ervicestos tudentsto
increaselearninga
 ndp
 rovidea
 dditionala
 cademics upportforg
 radesa
 ndg
 raduationr equirements.A
 finale
 xamplethatd
 escribes
howtheD
 istrictisu
 singitsr esourcesc onsistentw
 iththeL
 CAPish
 owb
 oththeS
 EALimplementationa
 ndthea
 dditionalinstructional
staffa
 ta
 lls choolsa
 ligntoa
 nds upplementL
 CAPg
 oals4
 a
 nd5
 .L
 CAPG
 oal4
 s eekstoimprovea
 cademica
 chievementfors tudents,
impactlanguagea
 cquisitionfore
 mergingm
 ultilinguals tudents,a
 ndr educea
 chievementg
 aps.L
 CAPG
 oal5
 s eekstoimprove
diversity,e
 quity,a
 ndinclusionb
 yp
 rovidingc ulturallyr elevantteachinga
 ndinquiry-basedlearningo
 pportunitiesfora
 lls tudentsa
 nd

InstructionsfortheSupplementtotheAnnualUpdateforthe2021–22LocalControl
andAccountabilityPlanYear
Fora
 dditionalq
 uestionso
 rtechnicala
 ssistancer elatedtothec ompletiono
 ftheS
 upplementtotheA
 nnualU
 pdatetothe2
 021–22L
 ocal
Controla
 ndA
 ccountabilityP
 lan( LCAP),p
 leasec ontactthelocalc ountyo
 fficeo
 fe
 ducation( COE),o
 rtheC
 aliforniaD
 epartmento
 f
Education’s( CDE’s)L
 ocalA
 gencyS
 ystemsS
 upportO
 ffice,b
 yp
 honea
 t9
 16-319-0809o
 rb
 ye
 maila
 tlcff@cde.ca.gov. 

Introduction
California’s2
 021–22B
 udgetA
 ct,thefederalA
 mericanR
 escueP
 lanA
 cto
 f2
 021,a
 ndo
 thers tatea
 ndfederalr eliefa
 ctsh
 avep
 rovided
locale
 ducationala
 gencies( LEAs)w
 itha
 s ignificantincreaseinfundingtos upports tudents,teachers,s taff,a
 ndtheirc ommunitiesin
recoveringfromtheC
 OVID-19p
 andemica
 ndtoa
 ddresstheimpactso
 fd
 istancelearningo
 ns tudents.S
 ection1
 24(e)o
 fA
 ssemblyB
 ill
130r equiresL
 EAstop
 resenta
 nu
 pdateo
 ntheA
 nnualU
 pdatetothe2
 021–22L
 CAPa
 ndB
 udgetO
 verviewforP
 arentso
 no
 rb
 efore
February2
 8,2
 022,a
 ta
 r egularlys cheduledm
 eetingo
 ftheg
 overningb
 oardo
 rb
 odyo
 ftheL
 EA.A
 tthism
 eeting,theL
 EAm
 ustinclude
allo
 fthefollowing: 
● TheS
 upplementtotheA
 nnualU
 pdateforthe2
 021–22L
 CAP( 2021–22S
 upplement);
● Alla
 vailablem
 id-yearo
 utcomed
 atar elatedtom
 etricsidentifiedinthe2
 021–22L
 CAP;a
 nd
● Mid-yeare
 xpenditurea
 ndimplementationd
 atao
 na
 lla
 ctionsidentifiedinthe2
 021–22L
 CAP.
Whenr eportinga
 vailablem
 id-yearo
 utcome,e
 xpenditure,a
 ndimplementationd
 ata,L
 EAsh
 aveflexibilitytop
 rovidethisinformationa
 s
bests uitsthelocalc ontext,p
 rovidedthatitiss uccincta
 ndc ontainsa
 levelo
 fd
 etailthatism
 eaningfula
 nda
 ccessiblefortheL
 EA’s
educationalp
 artners. 
The2
 021–22S
 upplementisc onsideredp
 arto
 fthe2
 022–23L
 CAPforthep
 urposeso
 fa
 doption,r eview,a
 nda
 pproval,a
 ndm
 ustb
 e
includedw
 iththeL
 CAPa
 sfollows: 
●
●
●
●
●

The2
 022–23B
 udgetO
 verviewforP
 arents
The2
 021–22S
 upplement
The2
 022–23L
 CAP
TheA
 ctionT
 ablesforthe2
 022–23L
 CAP
TheInstructionsfortheL
 CAPT
 emplate

Ass uch,the2
 021–22S
 upplementw
 illb
 es ubmittedforr eviewa
 nda
 pprovala
 sp
 arto
 ftheL
 EA’s2
 022–23L
 CAP.

Instructions
Respondtothefollowingp
 rompts,a
 sr equired.Inr espondingtothesep
 rompts,L
 EAsm
 ust,totheg
 reateste
 xtentp
 racticable,p
 rovide
succinctr esponsesthatc ontaina
 levelo
 fd
 etailthatw
 illb
 em
 eaningfula
 nda
 ccessiblefortheL
 EA’se
 ducationalp
 artnersa
 ndthe
broaderp
 ublica
 ndm
 ust,totheg
 reateste
 xtentp
 racticable,u
 selanguagethatisu
 nderstandablea
 nda
 ccessibletop
 arents. 

Local Control and Accountability Plan
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template.

Local Educational Agency (LEA) Name
Azusa Unified

Contact Name and Title
Adriana Garcia-Medina Director of
Educational Services

Email and Phone
agarciamedina@azusa.org

626 858-4285

Plan Summary 2022-2023
General Information
A description of the LEA, its schools, and its students in grades transitional kindergarten-12, as applicable to the LEA.
Azusa Unified School District resides in the foothill community of Azusa and includes schools in unincorporated areas just south of the city. This historic community
derives its name from the Native American word, Asuka-nga. In addition to the native peoples of the area, early inhabitants were owners of ranchos, miners, and
businessmen. In 1898 the city was incorporated and today the growing suburban community boasts a population of 49,974 people.
The first official school was constructed in 1868 and today Azusa Unified is comprised of:
-8 elementary schools
-1 TK-8 school
-1 preschool
-3 middle schools
-3 high schools
-1 adult education center (servicing the communities of Azusa and Glendora)
In 2021-2022 Azusa Unified had a student population of 7,187. The following list provides a demographic description of students:
-91.5% Hispanic/Latinx
-3.1% White
-1.5% Asian
-1.0% Filipino
-1.0% African American
-1.0% Other
Students who fall into the district's unduplicated pupil count include 84% (6,049) who are socio-economically disadvantaged. English learners/emerging bilingual students
comprise 24% (1,730) of the student population. The majority of English learners in Azusa Unified School District are Spanish speakers. In 2021-2022, the district had 76
students in the foster care system, which is less than 1% of the total student population.
Azusa Unified School District and its community of parents, students, and staff value high academic expectations and the district offers many programs that serve to
increase student achievement and preparation for college and careers. For example, Azusa Unified offers college preparatory courses through its International
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Baccalaureate (IB) Program at Azusa High School, Advanced Placement courses at all three high schools, an Early College Program at Gladstone High School, and
AVID at middle and high schools. Additionally, students are offered multiple Career Technical Education (CTE) courses and can participate in one of the district's many
career pathways, including the Engineering Pathway and the Medical Pathway. The district offers courses and extra-curricular opportunities in music and the arts at all
grade levels, including the renowned Mariachi de Azusa available to students in grades 4–12. Further, a growing Dual Language Immersion program in Spanish and
English is available to families beginning at the preschool level.
Rigorous standards-aligned instruction promotes student critical thinking, collaboration, productive discourse, and problem-solving. These practices along with a growing
districtwide focus on diversity, equity, and inclusion work to provide all students with an outstanding education. Classrooms are growing in their use of technology,
creating equitable access for all and preparing students for life in the 21st-century. Azusa USD’s teachers and staff are committed to participating in collaborative
communities of practice that support data-driven, student-centered instruction, and which exemplify the idea of a continuous cycle of improvement. We seek to equip
every student with the knowledge and skills for college and career readiness to fulfill their purpose and positively impact society. Azusa Unified School District works with
purpose and passion to ensure that each and every student will be a problem solver, critical thinker, effective communicator, and a positive contributor to the community
in Azusa and beyond.

Reflections: Successes
A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data.
Azusa USD has identified several areas of success and progress this past year. The successes below contributed to decisions by education partners to continue the
initiatives embedded in actions/services that have been having a positive impact. We will build upon these successes by growing the programs and services as well as
improving our implementation over the next two years.
Increased academic achievement: The California School Dashboard was last published in Fall 2019, therefore current standardized test scores are not available. As test
scores become available this school year we will continue to analyze scores to determine academic achievement for all students and student subgroups. Local measures
were used in 2021-22 to track student progress, reading proficiency for 3rd grade students was at 27%, students of low income at 25%, emerging multilingual students at
7%, and students with disabilities at 11%. The rate of Rate of A-C grades for 9th-grade increased 10% from 2020-21 to the 2021-22 school year to 66%. We maintained
our reclassification rate at 10% and decreased our long-term English Learner rate to 29% a decrease of 9% from the previous school year. While gaps exist between our
emerging bilingual student performance and all students, this group has made progress year over year on local indicators. Our reclassified students' academic
performance exceeds that of all students which indicates a very positive outcome for our emerging bilingual students who become English proficient through integrated
and designated English language development (ELD). The 22-23 LCAP will continue to build on our successes in improving academic achievement, particularly in Goals
1, 4, and 5.
Increased college and career readiness: AUSD continues to offer increased opportunities for college and career for our students. Our CTE Pathways have grown in
number and participation. Dual enrollment in community college courses has also increased and over 90% of students in our Early College Program are exiting high
school with 30 or more transferable units. Which demonstrates a 12% growth from the 2020-21 school year. In 2021, the Dashboard graduation rate was 86%, and while
rates across our district, the state, and nation declined in 2021 due to the impact of the COVID-19 pandemic, our graduation rate continues to exceed state and county
levels. Additionally, the Rate of A-C grades for 9th-grade students increased 10% from 2020-21 to the 2021-22 school year. To support efforts of college and career
readiness our high school counselors played a huge role in our success. Counselors met 1-on-1 with every student to go over a 4-year plan to talk about graduation, AG, and postsecondary plans. Counselors created an "on track/off track" list to help students see if they are prepared with A-G requirements. AUSD has embedded in the
22-23 LCAP continued and growing programs that support college and career readiness for all students and in particular for our high need students.
Language acquisition: Emerging bilingual students had a 10% reclassification rate in 2022, this rate was maintained from the previous year. Additionally, we were able
able to reduce the percentage of students who are long-term English learners, LTELs. Our successful work toward supporting emerging bilingual students is reflected in
the maintaining of rates of reclassification as well as academic achievement improvements despite the challenges of the COVID 19 pandemic and the effects of
absences from required quarantines. Professional learning and improved instruction for students who are learning English have resulted in continued reclassification and
strong achievement levels for our reclassified students. Actions/services in the 22-23 LCAP will continue to address the needs of emerging bilingual students and build
upon AUSD's successes in improving outcomes for them through improved monitoring and targeted professional learning.
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Azusa USD has provided targeted professional learning opportunities to support low-income, emerging bilinguals, and foster students' academic, social-emotional, and
college/career readiness. The successful implementation of evidence-based professional learning and instruction will continue to be part of the goals and
actions/services in the 22-23 LCAP. Feedback forms and survey data show that over 58% of teachers and administrators find value in professional learning opportunities
over the last year. Collaborative, job-embedded professional learning is a source of pride for our district, we will continue to expand the opportunities for teachers and
staff to improve their practice over the next two years by building on past successes and implementing new learning based on student needs.

Reflections: Identified Need
A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas.
While the district is proud of the gains in many areas mentioned in the previous section, there is a continued need to focus on the achievement of specific student
groups, including those who are considered high need. A comprehensive needs analysis is part of AUSD’s cycle of continuous improvement each year. It drives the
decisions about what the district’s LCAP will include in terms of new goals, actions/services, and metrics and continuing those that show a positive impact.
The following 2019 Dashboard data reflect areas of need for AUSD. Indicators on the Dashboard are color-coordinated from highest to lowest performance (blue, green,
yellow, orange, red) -Academic Indicators: Academic indicators for all students were orange for both ELA and math. And there were no significant performance gaps
between student groups and all students (two or more performance level differences) in both ELA and Math. AUSD still must address the lower levels of achievement of
emerging bilingual students and students with disabilities as indicated by Dashboard results:
All Students: 59 points below standard
Low-income students: 62.3 points below standard
Emerging bilingual students: 81 points below standard
Foster Youth: 94 points below standard
Students with disabilities: 150 points below standard.
As Dashboard data is released for the 2021-2022 school year a deep analysis of data will help prioritize the following steps to address low academic performance: a)
increase professional learning for teacher and site administrators focused on effective instruction for emerging bilingual students, low-income students, b) provide
additional courses to support language acquisition and academic achievement for low-income students, c) additional tracking, monitoring and use of data to drive
instruction, data will be disaggregated and shared regularly so it can be used to drive instruction for students who are low performing, d) provide professional learning
focused on the needs of students with disabilities as an integrated part of effective instruction for all students, e) professional learning community data analysis to focus
of student group achievement and differentiated instruction for students who are not performing at grade level, in particular emerging bilingual students, foster youth, and
low-income students, f) professional learning and classroom implementation of strategies that positively impact achievement, such as trauma-informed practices and
project-based learning.
-College and Career Readiness (CCR) and Graduation Rate: For the CCR indicator, there was a significant difference between all students (yellow indicator) and
emerging bilingual students (red indicator) and students with disabilities (red indicator). There was also a significant difference in the 2019 graduation rate between all
students (green indicator) and emerging bilingual (orange) and homeless (orange) students. For 2021, the Dashboard only calculated the graduation rate; there were no
color-coded indicators, and the rate was 86%. Our overall rates decreased for all students and student groups. The overall rate decreased by 5%, and emerging bilingual
students' graduation rate was 15% lower than all students. Homeless students' graduation rate was 11% lower than all students, and students with disabilities had a rate
that was 17% lower. These differences indicate a continuing need to address the graduation rates between student groups. AUSD will address the need to improve
student college and career readiness through the following steps: a) improving access to and growing the opportunities for students, particularly emerging bilingual
students and students with disabilities, to participate in career technical education pathways, b) increasing the number of students participating in the district's Early
College Program, International Baccalaureate, AP, AVID, and CTE Pathways, c) creating courses and programs at district elementary and middle schools that build
student interest and commitment to college and career programs prior to their enrollment in high school, d) provide additional support for students by hiring dedicated
staff to focus specifically on academic and college and career support for low-income students, emerging bilingual students, and foster youth who are not on track, e)
intensified focus on 9th-grade academic achievement and progress toward college and career readiness by creating a specialized professional learning community of
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high school teachers, counselors, and administrators.
-Student Engagement Measures: There was a significant difference in suspension rate indicators for African American students (orange) compared to all students
(green). AUSD has been able to decrease the suspension rates of students and build more inclusive school cultures, as evidenced by district survey data, but needs still
exist. District survey data identified a need to address diversity, equity, and inclusion issues (50% to 60% positive student response rates on DEI questions) and
stakeholder engagement forums. Furthermore, there is a desire to continue reducing suspensions and expulsions by using improved restorative practices and positive
behavior intervention approaches, which are included in the 22-23 LCAP. Additionally, we have seen a decline in attendance rates and an increase in Chronic
Absenteeism. The attendance rate for all students declined by 6% to 90%, emerging bilingual students declined 7% to 90%, low-income students declined 6% to 90%,
foster youth dropped 6% to 85%, and students with disabilities declined 6% to 88% attendance rates. The COVID 19 pandemic strongly impacted these drops in
attendance rates. AUSD will focus efforts on building a students’ sense of connectedness and belonging, building positive and supportive school cultures, offering
resources and outreach, and monitoring attendance to improve attendance rates.
AUSD will build upon the successful implementation of high-quality professional learning during the next LCAP cycle by focusing on newly identified needs from
stakeholder surveys. These needs include topics around diversity, equity, and inclusion, cultural relevancy, and inquiry-based learning.

LCAP Highlights
A brief overview of the LCAP, including any key features that should be emphasized.
The following provides key features and highlights of the AUSD 22-23 LCAP which contains five goals created collaboratively with all stakeholders and the Board of
Education. Each goal reflects AUSD’s commitment to working in collaboration to meet the needs of and ensure equity for all students.
GOAL 1: Through a collaborative, improvement-driven approach, Azusa USD will provide students engaging, relevant, rigorous, and innovative 21st-century learning
environments. By cultivating school site systems, programs, and practices, we ensure positive, safe school climates supportive of student academic growth; wellness;
emotional resilience; and attitudes of empathy, respect, and acceptance within our AUSD community.
-Local metrics addressing professional learning communities
-High-need students are provided added opportunities to meet college readiness standards through world languages, art, and Latinx studies
-Increased and improved job-embedded professional learning and instructional support through added time and access to instructional coaches to improve instruction in
all content areas
-Maintaining a successful partnership with a grant writer to support additional opportunities for funding and participation in statewide projects addressing the needs of
low-income students, foster youth, and emerging bilingual students
-Increasing social-emotional and physical wellness of students by providing additional behaviorists, social workers, and nurses who service high-need students and make
referrals to outside agencies as necessary
-Maintaining positive, safe, healthy, and equitable school learning environments
-Increase in the number of instructional coaches to provide instructional support to teachers as they address instructional rigor and lesson implementation for our highneed students.
GOAL 2: Through a collaborative, improvement-driven approach, Azusa USD will ensure engagement and leadership growth of parents/families and students. We will
provide opportunities for collaborative relationships supporting student success and partnerships with families and our community.
-Metrics that reflect the implementation of equitable practices and reflect the progress of all student groups
-Metrics that include parent and student voices in surveys and focus groups as measures of success and indicators of need
-Increased opportunities for two-way communication and parent/family engagement and leadership, such as the Azusa Parent Learning Network, school community
liaisons, and LCAP stakeholder engagement committees
-Resources and materials will be available to directly support foster youth
-Added resources to engage families and the community in the LCAP process and beyond will serve to enhance AUSD's stakeholder engagement and collaborative
decision-making
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GOAL 3: Through a collaborative, improvement-driven approach, Azusa USD will address the unique needs and abilities of all students, provide high-quality instruction
and course offerings to ensure students are prepared for college enrollment and career transitions.
-Locally developed metrics now include more college and career readiness measures and focused measures for 9th-grade A-C grades which correlate to higher rates of
academic success and college readiness
-Reinstitution of college entrance exam opportunities for students in grades 8-12, providing greater access for high-need students
-Continued availability of evidence-based college preparatory programs, such as AVID, International Baccalaureate, AP courses, and Early College Program. Increased
opportunities for all students to access these courses
-Added focus on STEM opportunities at Dalton Elementary School and our middle schools, creating a pipeline of students interested in STEM-related Career Technical
Education pathways and programs at the high school level
-Expanded Career Technical Education pathways in collaboration with ROP at all of our high schools, including growing the Engineering Pathway and the Medical
Pathway
-Extended learning opportunities for high-need students during summer
-Increased counseling and administrators who support student college and career readiness and social-emotional wellness at secondary schools.
-Multiyear, statewide partnership with California Ed Partners and other districts across the state to focus instructional efforts on emerging bilingual students and college
readiness
GOAL 4: Through a collaborative, improvement-driven approach, Azusa USD will ensure all students achieve at grade level on California State Standards and that
achievement gaps are reduced. We will prioritize emerging bilingual students’ language acquisition, biliteracy, reclassification, and academic achievement.
-Metrics that reflect the implementation of equitable practices and reflect the progress of all student groups
-Provide high-quality supplementary instructional materials focused on supporting the learning of emerging bilingual students, low-income students, foster youth, and
students with disabilities
-Maintain and enhance opportunities for students to access and be involved in visual and performing arts
-Specific instructional resources and personnel for students who may be struggling to meet grade-level standards, such as academic support specialists, resource
teachers, instructional materials, and technology supports
-Improved opportunities for high-need students at our comprehensive high schools to access support, and development of sustained intervention programs at all three
schools
-Continued commitment and added funding to ensure that high-need students have access to reliable technology and internet access both at school and at home with
further direct support for the 22% of our students who are learning English as another language
-Specific, targeted support for emerging bilingual students who may have disabilities, who are international students (newcomers), or are considered long-term English
learners including resources, additional monitoring, and intervention embedded in designated and integrated ELD and support outside the regular instructional day
-Added professional learning and instructional coaching that addresses language acquisition and reading for emerging bilingual students
-Expanded opportunities for low-income, emerging bilingual students, and foster youth to access high-quality early education (preschool and transitional kindergarten)
including a dual immersion (Spanish/English) preschool program
-Staff and resources will increase support for families of emerging bilingual students in the district Assessment, Language, Assistance & Support Center
-Added monitoring of emerging bilingual students as a way to identify student learning needs, to differentiate the needs of different language learners (e.g. international
students, LTELs, RFEP), and assess the effectiveness of instruction and programs
GOAL 5: Through a collaborative, improvement-driven approach, Azusa USD will address diversity, equity, and inclusion for all students, including diminishing systemic
barriers and racism in our community and elevating culturally relevant teaching/learning.
-Goal focused exclusively on diversity, equity, and inclusion (DEI), initiated by students and staff who identified and voiced the need for AUSD to focus even more
attention on DEI issues
-Metrics that measure the progress of DEI efforts and reflect equity in results, such as DEI-focused survey questions and suspension rates reported for all student groups
-Further training in restorative practices and the development of peer mediation programs in schools to minimize racial disparities in discipline; ongoing professional
learning for staff in trauma-informed practices
-Job-embedded professional learning resulting in increased cognitive rigor, student discourse, and collaboration with curriculum and strategies that are culturally relevant,
and project-based learning opportunities for students
-School sites will receive increased funding to purchase materials and resources that support improved diversity, equity, and inclusion on their campuses
-Schools will offer improved curriculum and content that focuses on culturally relevant, constructivist learning; particular focus will be at the high school level
Page 5 of 107

Page 6 of 107

Comprehensive Support and Improvement
An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts.
Schools Identified
A list of the schools in the LEA that are eligible for comprehensive support and improvement.
Magnolia Elementary, Sierra HS

Support for Identified Schools
A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans.
District support for the identified schools in developing a CSI plan was comprised of a four-step process. First, each of the site principals met with the AUSD Director of
Multilingual Services & Categorical Programs and the Director of Metrics & LCAP. Over the course of two meetings, the principals were supported in a) developing a
strong understanding of the ESSA accountability system and how schools are identified for CSI, b) examining California School Dashboard data for their respective sites,
including a disaggregated examination by student group, and c) examining further state data, such as ELPAC scores and local data to gain a deeper understanding of
the school's needs. Heavy emphasis was placed upon looking at the local data in the absence of state academic achievement data in the 19-20 and 20-21 school years.
The second step entailed the principals, supported by district staff, developing a list of potential evidence-based strategies, programs, and interventions that address the
needs identified in the school data. This included principals examining what has been implemented in the past and what impact those actions have had.
Third, the directors supported the principals in their preparation of stakeholder learning opportunities and decision-making processes for their school plans (which are
also their CSI Plans). These sessions allowed for teachers and parents/families to gain knowledge and understanding of ESSA accountability and CSI identification. The
district administrators provided ongoing support to principals such as providing additional data and co-developing plans to work with site staff in examining student needs
and designing school-based solutions. The principals provided their School Site Councils and site Leadership Teams opportunities to understand CSI, analyze data, and
examine potential improvement plan and approaches, including how budgets might be developed around the plans. These two bodies made final recommendations
which then became a component of the site's School Plan for Student Achievement (SPSA).
The fourth step will be an ongoing one, whereby the district's Educational Services department will be supporting school sites with evaluation, needs analysis, and
implementation assistance as the CSI plans are carried out over the course of the next year. District administrators examined the resources available to the schools and
found no inequities that needed to be addressed.
Evidence-based instruction and interventions have been developed by the schools to address the needs revealed by the schools' comprehensive needs assessments.
Sierra High School will continue to implement a plan they developed when first eligible for CSI, the plan includes the use of collaborative communities of practice and
student personalized learning. Magnolia Elementary School will implement a CSI plan focused on increasing student engagement and achievement. Teachers will
collaboratively plan and implement interactive lessons that foster engagement and promote collaborative structures for students. The plan includes professional learning
for staff, additional materials and supplies to implement lessons, and monitoring of student progress. In particular, lessons will enhance deep understanding and
problem-solving skills as well as focusing on listening and speaking skills through academic discourse and shared writing.
The ESSA states that resource inequities often exist in schools and districts educating a larger share of low-income students of color. The district conducted an analysis
of funding, access to effective, in-field, and experienced teachers, resources, as well as access to rigorous courses. Through the comprehensive needs analysis, the
district reviewed a variety of data to identify, diagnose, and address sources of inequity to inform improvement decisions. Potential inequities were reviewed at all school
sites based on California Dashboard metrics and ESSA requirements. Local, state, and federal resources are allocated to schools based on a fair and equitable formula
that provides opportunities for site input and flexibility, and also provides means to address identified areas for support and improvement. Title I and Supplemental and
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Concentration Grant funds are allocated based on a per-pupil allocation by grade span. Sites are allocated General Fund based on a per-pupil allocation as well.
California Dashboard shows the District met the standard for appropriately assigned teachers. Conclusions of the annual educator equity gap assessment demonstrate
Sierra and Magnolia demonstrate 100% in-field, effective, and experienced teachers. Sierra High has been named a Model Continuation High School and currently offers
AP courses and dual enrollment courses. Students at both sites show 100% access to their own copies of instructional materials for home and school as well as required
resources (chrome books, hot spots) to access coursed for distance learning.

Monitoring and Evaluating Effectiveness
A description of how the LEA will monitor and evaluate the plan to support student and school improvement.
Azusa Unified School District will use the following data to monitor and evaluate the implementation and effectiveness of the Sierra High School and Magnolia
Elementary CSI plan: Results on the 2020 California School Dashboard Changes in performance level. Changes in College and Career Readiness Indicator
performance level and percent of students qualifying for each. Changes in Suspension Rate performance level and Chronic Absenteeism. English learner (EL)
performance will be examined utilizing the ELPAC in addition to local measures for EL language development progress. Ongoing suspension tracking throughout the
school year, including disaggregated analysis. Ongoing chronic absenteeism tracking throughout the school year, including disaggregated analysis. Ongoing expulsion
tracking, including disaggregated analysis. Tracking and analysis of D and F rates for all students including disaggregated analysis.
The district will monitor changes in student responses on the District Annual Youth Truth Survey with regard to safety, connectedness, feelings of respect, care, and
social and emotional learning resources available. Both sites began the 21-22 school year by assessing students’ academic levels in ELA, ELD, and math and
identifying learning loss that resulted from COVID-19 school closures and distance learning. Common formative assessments, diagnostic assessments, summative
assessment tools, and site-based tools are being utilized to support the identification of specific, targeted student learning needs. All students at Sierra High were
administered the Reading Inventory assessment and students at Magnolia were administered the iReady diagnostic. All students will be monitored each trimester to
measure students reading levels. Reading is a critical skill in all content areas and by identifying student reading levels the district will support the work of teachers in all
grade levels and subjects and allow for the identification of students who need more intensive support. Formative math assessments are being used to assess learning
loss and student instructional needs. Site math assessments focus on small chunks of learning before units of study and identify content knowledge and skills with which
students might struggle during the unit. Teacher teams are working collaboratively with these formative math assessments to measure students’ learning levels and use
them to drive decision-making about instruction. Additional diagnostic assessments are also being used to measure student learning.
At Magnolia, the use of running records is used to measure skills acquisition and assess student progress, plan instruction, and address learning loss during small group
instruction. The language skills of emerging bilinguals are monitored in all four domains of language utilizing ELD curriculum assessment at both sites. These metrics
have been incorporated into the SPSA template to measure and evaluate the effectiveness of identified evidence-based strategies. These data will be utilized in a ninetyday Plan, Do, Study, Act (PDSA) model to monitor and evaluate the effectiveness of the school plan to support the school and student achievement. A data protocol will
be conducted with district and site leadership teams and also utilized with the school site council. Adjustments to the plans will be made in accordance with the findings
of the PDSA.

Engaging Educational Partners
A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP.
AUSD engages all educational partners (parents/families, staff, and students) throughout the entire year, ensuring that input and feedback are used to develop the LCAP
for future years and provide ongoing monitoring and communication of progress. We have worked to refine our educational partners process using three success
drivers, transparency, collaborative practices, and capacity building/empowerment of participants. The LCAP consultation process is comprised of:
- Parent Advisory Committee Plus (PAC+) meetings
-LCAP Student Advisory Committee meetings
-An all-district annual survey (parents/families, students, staff)
-Pubic Board of education mid-year LCAP updates with opportunities for public comment
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-School site presentations of the mid-year updates for parents, families, and staff
-District English Learner Advisory Committee (DELAC) engagement
-Written responses to questions from our Superintendent from all committees (PAC+, DELAC, Superintendent's Roundtable) and individuals
The PAC+, a representative committee of parents, classified staff, certificated staff, and administrators, normally meets five times a year for five hours each meeting,
translation is available at all meetings for those who may request it. The time allows for the group to a) gain a strong understanding of California's Local Control Funding
Formula (LCFF), b) to dive deeply into the LCAP, and c) provide specific feedback that is implemented and incorporated into LCAP development. This year meetings
were held in-person with a hybrid option for participants. In 21-22, the PAC+ met four times for up to five hours each meeting. Meeting dates
for 21-22 were October 15, January 21, April 23, and April 29. PAC+ provided input and feedback on the development of the 22-23 LCAP and supported the effort to
administer and use the District Annual
Survey data. AUSD has developed a spreadsheet format for the LCAP which is easier for educational partners to access and is used as a working document during the
planning phases. The spreadsheet allows for easier review of the goals, metrics, actions/services, and budgets as well as tracking of specific input from educational
partners. After each meeting, feedback and changes that resulted from engagement with our educational partners are highlighted on the spreadsheet so it is clear how
and where the LCAP incorporates the input. The district Superintendent and designee respond in writing to questions and comments, which are reflected in the meeting
minutes. The PAC+ is an expanded parent advisory committee that includes all adult educational partners, including teachers, principals, and classified staff. In addition
to having representation on the PAC+, all parents/families, teachers, principals, and district staff were provided opportunities to consult and provide input on the LCAP
through the District Annual Survey. While PAC+ has representatives from DELAC, the district also engages the entire DELAC group in reviewing and providing input in
LCAP development throughout the year. Local bargaining units are part of the PAC+ and were consulted as a part of the PAC+ process on the dates listed previously,
additionally, bargaining units were able to provide feedback and input directly to the Director of Metrics and LCAP. DELAC selects members to represent DELAC on the
PAC+. The proposed LCAP was presented to DELAC on March 1 for review and input.
AUSD's LCAP Student Advisory Council met monthly through January. Similar to the PAC+, this group reviews progress and provides specific input for LCAP
development and also provides input and feedback to the district and superintendent on a wide range of topics. The LCAP Student Advisory Council is comprised of a
diverse group of students from all three of our district's high schools. Council participants were able to review data from the District Annual Survey for students in grades
3-12 and contribute to the development of the 22-23 LCAP goals, metrics, actions/services, and budgets. LCAP Student Advisory Council meetings are two to four hours
in length. The proposed LCAP was presented to the Parent Advisory Council on April 29 for review and input.
The district also consulted with the Executive Director of the East San Gabriel Valley Special Education Local Plan Area (SELPA). The Executive Director met with the
Director of Educational Services on May 2 and reviewed the proposed LCAP and provided input and feedback.
The district also gathered input and feedback during the school year through public Board of Education meetings. The Board of Education held LCAP study session in
February to review progress on goals, metrics, actions/services, and budgets. By the end of April, all educational partners input and feedback had been synthesized to
create a collaboratively developed 2022-2023 LCAP. The public was notified of the opportunity to view and submit written comments regarding specific actions and
expenditures prior to all board of education meetings. Prior to the public hearing on June 14, 2022, the public could access a hard copy of the document in the lobby of
the district office. The notification was made by the district communications department through the district website and social media as applicable, electronic copies were
made available. The district held a public hearing on the LCAP on June 14, 2022. The Board approved the LCAP at their following meeting on June 21, 2022.

A summary of the feedback provided by specific educational partners.
Educational Partners provided feedback on the development of the district's 2022-2023 LCAP. In year one of the LCAP, five goals were collaboratively developed
through a protocol that began with the Board of Education at a public study session and continued with the PAC+, LCAP Student Advisory Council, other district
committees, and consultation with district staff. Iterations of the goals, metrics, actions/services, and budgets were created, shared, and reviewed by the groups.
This year education partners desired to keep the five broad goals and the vast majority of actions and services as PAC+ surveys showed. The PAC+ Committee was
concerned about students' access to academic and social and emotional support. The PAC+ Committee also reviewed the proposed LCAP budget and made
suggestions that were incorporated to ensure the arts and other district initiatives showing past success continue to be
part of actions used to reach goals. PAC+ Committee surveys showed an interest in continuing a hybrid model for meetings when presenting and sharing district
information. The LCAP Student Advisory Council feedback resulted in trends for the following areas; increased variety and access to extracurricular activities for the highschool level, ways to ensure that student voices could be heard, and characteristics of effective learning environments. This feedback was shared by parents and
families, staff, and students.
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A description of the aspects of the LCAP that were influenced by specific input from educational partners.
The district will continue with the five broad goals developed in 2021-2022. PAC+, Student Advisory Council, DELAC, and other education partner groups agreed that the
goals did not need adjustments in year two of the LCAP. Most actions and services will remain the same. PAC+ provided input on supporting students through academic
counseling. The decision was made to add social workers at each school site so that counselors would be more available to focus on academic counseling. Staff input
also led to shifts in some actions/services. For example, some actions were removed to make room for more targeted use of supplemental and concentration funding for
high-needs students. For example, actions addressing additional safety supplies and equipment and a physical learning environment were removed from Goal 1.
Students expressed the desire to increase relevance and interest in their coursework; therefore, additional opportunities for art instruction were added to the 2022-2023
LCAP.
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Goals and Actions
Goal
Goal #

Description
1 Through a collaborative, improvement-driven approach, Azusa USD will provide students engaging, relevant, rigorous, and innovative 21stcentury learning environments. By cultivating school site systems, programs, and practices, we ensure positive, safe school climates supportive
of student academic growth; wellness; emotional resilience; and attitudes of empathy, respect, and acceptance within our AUSD community.

An explanation of why the LEA has developed this goal.
Through a collaborative effort with students, families, and staff, Azusa USD aims to improve our students' learning environments and associated outcomes. A highquality instructional environment will support students being more engaged in learning. Relevant teaching and learning support students' preparation for life after
high school, and the improved physical learning environments will contribute to maximizing student success. Academic achievement results from both state and local
measures indicate a need to improve rigorous and innovative instruction: 2019 state assessments (SBAC ELA and Math) indicate a high need with students' average
distance from standard being 28.1 points below in ELA and 58.8 points below in math. District academic measures reveal over two-thirds of students performing
below grade level in math and ELA with emerging bilingual students' and students with disabilities rates being closer to 80% non-mastery. While state assessment
results have shown improvement and exceed the state's growth, the district recognizes there is continued improvement needed in particular for our high need
students.
Research reflects the positive impact of teacher collaboration and the use of data to drive instruction. AUSD will build upon our work with professional learning
communities (PLCs) to impact rigorous and relevant instruction in classrooms at all grade levels.
AUSD District Annual Survey results demonstrate a need to create learning environments that continue to improve and impact student success. Close to 60% of
parents/families, and more than 55% of students responded positively when asked about the quality of education received at schools. The remaining 40% of parents
and 45% of students revealed a need to improve based upon their responses. Student survey responses also point to a need to address relevancy, or a connectedness
of the learning to students' lives, with 59% of students reporting what they learn relates to their lives and future goals.
Social-emotional learning results indicate a need to focus on culture and climate, with 60% of students responding favorably in this focus area. Further results identify
77.7% of students responding favorably in the area of Growth Mindset, 67.9% in Self Management, 72.4% in Self Efficacy, 71.1% in Social Awareness. An allencompassing focus on student learning environments will support student social-emotional learning.
Facilities in Azusa USD have been consistently improved over the last five years with more positive responses from all stakeholders. Facilities inspection ratings have
also continued to rise. The district seeks to maintain this positive growth and ensure that all learning environments are conducive to the best outcomes for all students
in academic achievement, social-emotional learning, positive behavior, and cultural competence.

Measuring and Reporting Results
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Metric

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-2024

2020-2021
100%

2021-2022
100%

100%

2020-2021
96%

2021-2022
82%

≥96%

Parent perceptions of 2020-2021
safety on campuses 79%
(My child's school is a
safe place to learn)
Source: District
Annual YouthTruth
Survey

2021-2022
Elementary 80%
Middle 69%
High 65%
(Survey results have been
broken down by grade
level for deeper levels of
analysis and
understanding.)

≥80%

Student perceptions
of safety on campus
(Do you feel safe at
school?)
Source: District
Annual YouthTruth
Survey

2020-2021
68%

2021-2022
Elementary 64%
Middle School 62%
High School 54%
(Survey results have been
broken down by grade
level for deeper levels of
analysis and
understanding.)

≥75%

The measure of
students feeling
challenged by
coursework and
teachers
(Average rating)
Source: District

2020-2021
-High School 3.81
average rating (out of 5)
-Middle School 4.40
average rating (out of 5)
-Elementary School 2.59
average rating (out of 3)

2021-2022
-High School 3.80 average
rating (out of 5)
-Middle School 3.81
average rating (out of 5)
-Elementary School 2.57
average rating (out of 3)

-High School 4.00 average rating
(out of 5)
-Middle School 4.45 average
rating (out of 5)
-Elementary School 2.75
average rating (out of 3)

Percent of students
with standardsaligned instructional
materials
Source: Williams
Report
Average of schools'
facilities inspection
results
Source: Williams
Report
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Annual YouthTruth
Survey
Professional Learning New metric, no baseline
Community (PLC)
data
Outcomes:
-Monthly PLC
implementation rates
-Percent of PLCs
using data as part of
PLC protocol
-Percent of PLCs
leading to
instructional
outcomes

Professional Learning
Community (PLC)
Outcomes:
-Monthly PLC
implementation rates:
100%
-Percent of PLCs using
data as part of PLC
protocol: 86%
-Percent of PLCs leading
to instructional outcomes:
91%

PLC Outcomes:
-Monthly PLC implementation
rates 100%
-Percent of PLCs using data
as part of PLC protocol 100%
-Percent of PLCs leading to
instructional outcomes 100%

Source: District PLC
Reflection Logs

Actions
Action # Title
1

Description

Total Funds

Offer middle school
Secondary schools will provide increased opportunities for our emerging bilingual students, $308,532.00
Spanish and Art; offer high foster youth, and low-income students to meet a-g requirements as part of their college
school Latinx Studies
readiness by offering an extended day to allow unduplicated pupils to take elective courses
in addition to their basic program of study. AUSD will provide 1 FTE middle school Spanish
teacher, 1 FTE middle school Art teacher, and 1 FTE Latinx Studies teacher to increase equity
and access for our students to a broad course of study by providing zero and 7th periods.
Access to academic rigor and support is important for our low-income students, foster
students, and emerging bilingual students, many of whom will be first-generation college
students (Hébert, 2017). Student survey data over the last several years reflects a need to
offer additional, more rigorous college preparatory coursework for unduplicated pupils. Our
low-income students, foster youth, and emerging bilingual students have lower rates of
college and career readiness based upon state indicators and scheduling constraints
prevent many low-income, foster students, and emerging bilingual students from
participating in elective classes. By offering these additional courses, it is expected that this
action/service will continue to improve our college/career readiness results for low-income
students, emerging bilingual students, and foster youth. We will also see an increase in
enrollment for these courses. Since 2018-2019 district a-g rates for our low-income
students, foster youth, and emerging bilingual students have increased over 10% because
of the added opportunity to take a-g electives.
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Contributing
Yes

2

$673,084.00
Provide instructional
AUSD will provide 5 FTE instructional coaches (TOSAs) to support the increased and
coaches/TOSAs to support improved implementation of ELA/ELD, Math, History-Social Studies, and Science
academic achievement
instructional strategies and curriculum so that emerging bilingual students, low-income
students, and foster youth receive improved instruction in the classroom directed toward
their specific needs. TOSAs will provide content area and grade level professional learning,
facilitation of professional learning communities, development and support for the use of
assessment data, individualized coaching, lesson study opportunities, and book studies all
of which will be focused on unduplicated pupils’ needs. Teacher coaching has emerged as a
promising alternative to traditional models of professional development. There is a need to
provide additional opportunities for teachers to learn to address the unique needs of lowincome students, emerging bilingual students, and foster youth. Since beginning the use of
instructional coaches in the district several years ago, low-income students, foster youth,
and emerging bilingual students have shown increased achievement and language
acquisition. Staff survey data have also indicated high levels of value in our professional
learning offered by district instructional coaches in supporting their instruction of lowincome students, emerging bilingual students, and foster youth. While the data have
improved, there is still a need to address the lower rates of progress among emerging
bilingual students, foster youth, and low-income students, we still see gaps in their levels of
progress when compared to all students. It is expected that the additional professional
learning and instructional coaching focused on unduplicated pupils’ needs will result in
greater engagement and academic achievement of our low-income students, foster youth,
and emerging bilingual students.

3

Purchase grant writing
services to increase grant
funding

We will contract with a grant-writing consultant to develop grant proposals for increased
services for our low-income, emerging bilingual, and foster students. We will utilize a grant
writer consultant to assist us in securing additional funds to support the academic
achievement of low-income students, emerging bilingual students, and foster students.
Evidence has shown that our past grant awards have benefited students and families by
improving instruction, community engagement, and specialized support programs for lowincome, emerging bilingual, and foster students. Students who are from low-income
families, who are learning English, and who are in foster care need additional resources to
ensure achievement barriers are removed, AUSD has identified needs that cost money
beyond that provided by state and federal funds. In the past three years, over 2 million
dollars in grants have come to AUSD through this service; it is expected that AUSD will
continue to be awarded grants and be able to provide additional resources for our lowincome, emerging bilingual, and foster students. The additional funding acquired through
grants submitted by the grant writer provides additional resources that improve the
learning environment, classrooms, and relevant and rigorous instruction. As a result of this
action and expenditure of the grants received, low-income, foster youth, and emerging
bilingual students will have additional standards-aligned instructional resources and
teachers who have improved their ability to design lessons and work collaboratively as
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$63,000.00

Yes

Yes

measured by the district's PLC data collection and data analysis. Furthermore, because of
initiatives implemented using grant funds, low-income, emerging bilingual, and foster
students will have higher positive perception rates on the District's Annual YouthTruth
survey when asked about their coursework challenging them and relevant to their lives and
future plans.
4

Increase the number of
professional development
days to improve content
knowledge and teaching
strategies

$3,251,989.00
We will provide compensation for certificated and classified staff to receive added
professional learning focused on meeting the needs of low-income students, emerging
bilingual students, and foster youth. Through this district-wide goal, we will increase and
improve the content and pedagogical knowledge of teaching staff so they can deliver
improved, research-based, high-leverage instruction that targets the needs of emerging
bilingual students, low-income students, and foster students. The additional professional
learning opportunities include additional full-day professional development and
professional learning community opportunities beyond those that address all students’
needs. Past implementation of additional professional learning has been effective as
evidenced by learning walk data, local assessment results, and more authentic
implementation of effective professional learning communities (professional learning
feedback forms). Growth in local assessment and state assessment scores for emerging
bilingual, low-income, and foster students was happening up until the COVID-19 pandemic.
All three groups were disproportionately impacted by school physical closures, local
assessment analysis showed their progress stalled during distance learning, and gaps
between emerging bilingual students and all students grew. Over the 20-21 school year
student achievement data on local academic measures and survey data showed emerging
bilingual students suffered greater academic impact and disconnection from school. Gaps
between emerging bilingual and all students exceeded a 20% difference on some local
academic assessments. Low-income students also were not meeting/exceeding grade-level
standards on our local assessments at the same rate over the last year. Foster youth
academic achievement was also stalled during distance learning as these students felt less
connected to school and motivation to engage in distance learning was a challenge
(qualitative data collected through student listening circles). Teacher survey data also
indicated they desire additional opportunities to learn strategies and practices that improve
outcomes for low-income, emerging bilingual students. Over the last three years, the
district has focused on the learning needs of all three groups (low-income, foster youth,
emerging bilingual students) by offering additional professional learning for teachers and
administrators targeting the three groups. As the district enters into the 21-22 school year,
the added professional learning will focus on culturally relevant, constructivist learning
environments which promote academic achievement and engagement across all content
areas for learners, especially low-income students, foster students, and emerging bilingual
students (Hughes, et al., 2010; Gay, 2010; Armson & Laughter, 2016). This action/service is
directed to meeting the needs of emerging bilingual students, low-income, and foster
students and will result in increased achievement and reduction in achievement gaps
between emerging bilingual students and all students and higher rates of grade-level
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Yes

proficiency for low-income students and foster youth. Professional learning topics will
support the implementation of the AUSD Student Success Drivers (Academic Discourse,
Cognitive Rigor, Collaborative Practices); rigorous, inquiry-based instruction. Added topics
will focus on respectful and inclusive learning environments that address issues of social
justice and racial inequity in the classroom. Educational research confirms this approach as
showing increases student motivation and interest; increases engagement in students'
academic discourse; and, increases positive student perception and confidence (Tate, 1995;
Civil & Khan, 2001; Robbins, 2001; Wortham & Contreras, 2002; Ensign, 2003; Gutstein,
2003; Souryasack & Lee, 2007; Feger, 2006; Dimick, 2012; Hill, 2012; Bui & Fagan, 2013;
Choi, 2013; Hubert, 2013; Martell, 2013).
$51,290,108.00

No

5

Provide fully credentialed,
appropriately assigned
teachers

We will provide fully credentialed and appropriately assigned teachers at all of our school
sites and provide added support to new teachers.

6

Increase and improve
Positive Behavioral
Intervention and Support
(PBIS) at all schools

$32,768.00
All schools will implement and use Positive Behavioral Intervention and Support (PBIS) to
support high need students. Professional learning and implementation serve to create an
emotionally and physically safe environment for all students. Research and data provide
significant evidence of the positive impact of PBIS (Freeman, Simonsen, & McCoach, 2015)
in improving school culture and climate. Low-income students, emerging bilingual students,
and foster youth, who have historically experienced inequity in discipline, will benefit from
improved discipline outcomes and increased academic success.

Yes

7

Provide behaviorist, school
social workers, and
professional learning for
mental health and
social/emotional wellness

$1,849,603.00
When low-income, emerging bilingual, and foster students receive targeted support for
social and emotional wellness, academic outcomes improve. Our student data show a
continuing need for mental health/wellness support for our foster youth, emerging
bilingual students, and low-income students. During the COVID-19 pandemic, low-income,
emerging bilingual, and foster students indicated higher levels of sadness and less hope
about their day-to-day educational experiences. We will provide staff focused on providing
for the needs of these three groups beyond those of all students. Staff will provide support
to at-promise students through collaboration with school staff to address barriers to
learning, implement trauma-informed practices, provide evidence-based interventions, and
provide programs and community resources to address student and family needs regarding
symptoms of trauma, depression, anxiety, and other mental health/wellness issues.

Yes

8

Provide additional nurses
and increased support for
student health

Additional health services for low-income students add to their academic improvement and $270,848.00
well-being. Our low-income students do not have the same access to health care services
as those who are from higher-wealth families. We will provide increased health supports for
low-income students, including, health and vision screening, medical evaluations, case
management for medically fragile students from low-income families, and guidance from
medical health professionals. The district has provided this additional health support in the
past and evidence from survey data has shown the increased access to health supports

Yes
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contributes to better health and earlier access to needed care so that learning is not
inhibited by health issues. It is expected that our survey data will continue to reflect the
positive impact of providing these added services and that low-income students’ academic
achievement on state and local assessments will also reflect the positive impact.
$7,088,002.00

9

Base funding of facilities
maintenance and
improvements

We will ensure all of our facilities are enhanced to provide optimum learning for all
students. Facilities inspection reports will reflect the efforts of staff to provide safe and
healthy learning environments for students.

10

Provide school gardens,
nutrition enhancement,
nutrition related
instructional materials, and
healthy meals for students

Low-income students will have additional opportunities to learn about health, nutrition, and $6,000.00
food through hands-on, project-based learning (elementary school garden projects) which
is an effective strategy to engage students and increase learning for low-income students.
We will increase our school garden programs at district elementary schools. District-wide,
students will have increased opportunities to access meals and meals with added fresh
produce. The district will address the food needs of low-income students while also
increasing their learning around healthy eating with this action/service. Research has shown
students who are hunger-free are better able to learn. Our low-income students face issues
of hunger and food security. The COVID-19 pandemic’s impact on families has heightened
this as seen by the increase in demand for meals. Our low-income students will experience
less food insecurity through an enhanced food services program so that hunger does not
become a barrier to learning. Past implementation resulted in an increased number of
students/families participating in the meal programs as well as added positive perceptions
about the district meal program. Low-income students showed positive engagement with
and excitement about the school garden projects. It is expected that additional low-income
students will participate in the district meal programs over the next three years and that on
our internal measures of student wellness low-income students show higher rates of food
security (health/wellness questions added to the District Annual Survey).

11

$0.00
Enhance facilities and LCAP DISCONTINUE THIS ACTION FOR 2022-2023
support
The district will continue to provide improved classroom environments that are safer,
cleaner, and encourage low-income students to engage more deeply in learning. Our lowincome students will have access to improved positive school climates which contribute to
academic achievement and can improve outcomes for students from low socioeconomic
backgrounds (Berkowitz, Moore, Avi Astor, Benbenishti, Review of Educational Research,
2016). Our low-income students are only meeting state academic standards at a rate of 2030% for both ELA and math, Noguera (2015) states that "disparities associated with
socioeconomic status include school facilities, which impact learning opportunities and
contribute to the achievement gap” (Noguera, 2015). Examples of how the district will
improve the learning environments include added safety features, beautification and design
of classrooms that allow for collaboration and flexible use of space. This district-wide goal
will improve low-income students' access to high-quality learning environments beyond
those non-socioeconomically disadvantaged students have access to. AUSD is aware of the
continuing need to improve and enhance learning environments for our low-income
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No

Yes

Yes

students, our inspection results, as well as input from students, staff, and families, indicate
our positive progress over the last three years but also identify areas still in need. A large
body of research over the past century has consistently found that school facilities impact
teaching and learning in profound ways. Thus, researchers generally conclude that without
adequate facilities and resources, it is extremely difficult to serve large numbers of children
with complex needs (Evaluation and Education Policy Analysis, Penn State, 2015). In
addition, absenteeism is associated with building condition problems among schools in the
lowest-SES districts (American Journal of Public Health, 2010). Research confirms a link
between the quality of school facilities and student achievement in English and
mathematics. Findings from a study conducted by Uline and Tschannen-Moran (2008)
found that quality facilities were significantly positively related to school climate variables,
confirming that school climate plays a mediating role in the relationship between facility
quality and student achievement. It is expected that the district’s improved facility quality
will have an impact in three ways. First, low-income student academic achievement will
increase and gaps will be diminished. Second, low-income students will increase their
engagement in school as measured by low-income students’ attendance rates. And third,
low-income students will report higher levels of having adequate learning environments
and resources; their response rates will align more closely with those of all students.

Goal Analysis for 2021-2022
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
All actions and services in Goal 1 were implemented in the 21-22 school year. Using a collaborative and improvement-driven approach, AUSD’s Goal 1 actions and
services provided students with an engaging, relevant, rigorous, and innovative 21st-century learning environment. Our systems, programs, and practices support a
positive, safe climate to promote student academic growth, wellness, emotional resilience, and attitudes of empathy, respect, and acceptance within our AUSD
Community.
Successes:
AUSD was successful in implementing all actions/services in Goal 1. Secondary schools provided improved and increased opportunities for our high-need students to
meet a-g requirements as part of their college readiness, which contributed to the effectiveness of the actions/services in achieving our goal. All schools offered an
extended day to allow for high-need students to take elective courses in addition to their basic program of studies. Instructional coaches/TOSAs provided job-embedded
instructional coaching addressing instructional rigor and lesson implementation for our high-need students. The district was still able to access and use consultants, such
as California Consulting, who supported the efforts of AUSD in getting additional funds targeting student achievement improvements for emerging bilingual students,
students from low-income families, and foster youth. All schools implemented Positive Behavioral Intervention and Supports (PBIS) to support high-need students and
included additional staffing for tiered behavior supports, including counseling, behavior intervention, research-based training for staff, and assessments. The district also
provided additional health support by providing additional nurses. Additionally, the district provided full-day professional development and professional learning
community opportunities. This service is principally directed to meeting the needs of emerging bilingual students, low-income, and foster students resulting in increased
achievement and reduction in achievement gaps between student groups. Professional learning topics supported the implementation of the AUSD Student Success
Drivers (Academic Discourse, Cognitive Rigor, Collaborative Practices); rigorous, inquiry-based instruction; and respectful and inclusive learning environments that
address social justice and racial issues inequity in the classroom.
Challenges:
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Challenges faced in implementing Goal 1 actions/services came as a result of the continued COVID-19 pandemic and the COVID-19 required safety guidelines. Rapid
shifts took place in how we were implementing some actions/services. For example, staffing shortages and substitute shortages impacted professional development.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
Material differences include the following:
- Overbudgeted the number of staff attending professional development for Action 1.4, which was to increase the number of professional development days to improve
content knowledge and teaching strategies.
- Increased staff expenditures for Action 1.5, provide fully credentialed, appropriately assigned teachers, Action 1.7 Provide behaviorist and professional learning for
social/emotional wellness, Action 1.1, Offer middle school Spanish and Art; offer high school Latinx Studies. These increases resulted from an increase in salary and
benefits.
- Spent less funding on professional development for Action 1.6, Increase and improve Positive Behavioral Intervention and Supports (PBIS) at all schools due to a lack
of substitutes.
-Spent less funding on professional development for Action 1.2, Providing instructional coaches/TOSAs to support academic achievement, and Action 1.8, Providing
additional nurses and increased support for student health, due to staff shortages and vacancies.
- Decreased decrease in expenditures for Action 1.11, which was to enhance facilities and LCAP support. The funding was shifted to the general funding for both of these
actions.

An explanation of how effective the specific actions were in making progress toward the goal.
This year we maintained our percentage of students with standards-aligned instructional materials, however, our average of schools' facilities inspection results was 82%,
lower than our baseline. Despite this decline, our district is working to improve our facilities through the reorganization process. A facilities improvement plan has been
developed to maintain and improve all schools within the district. Based on our district annual survey we did see a decline in the metric for parent and student sense of
safety on campus. Although the implementation of Actions 1.6 and Action 1.7 supported this metric, the COVID-19 pandemic affected both students' and parents’ sense
of safety on campus. Our Professional Learning Community (PLC) outcomes proved to show strong baseline data that supports progress toward providing students with
an engaging, relevant, rigorous, and innovative 21st-century learning environment as supported through Actions 1.2 and 1.4.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.
Changes that will be made to Goal 1 actions and services include the removal of classified salary/benefits for nutrition enhancement from action 1.10. While it did serve
students, funding will be shifted to General Fund. Action 1.11, Enhance facilities and LCAP support, funding source will also be shifted to General Fund and this will allow
LCAP funds to be used in other actions/services. An additional change that we will make to Action 1.7, provide behaviorist and professional learning for social/emotional
wellness, is to add 8 FTE social workers' salaries to this action in order to address the social-emotional needs of students at all school sites. This adjustment will allow
our current counselors to continue to focus on academic counseling while allowing the social workers to focus on the social-emotional needs of students.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goal
Goal #

Description
2 Through a collaborative, improvement-driven approach, Azusa USD will ensure engagement and leadership growth of parents/families and
students. We will provide opportunities for collaborative relationships supporting student success and partnerships with families and our
community.

An explanation of why the LEA has developed this goal.
Azusa USD has a rich history of authentic community engagement which has led to improved outcomes for students. While our interview and meeting feedback data
indicates more than 90% of engaged parents feel empowered to support decision-making, when measured across all families, including those who are not
participating in parent forums or committees, there are still focus areas for improvement. Data from all parents show that just over 1/3 feel engaged in and
empowered to influence decision-making. Student data also indicate a need to increase student voice. 47% of students felt their voices are heard when decisions are
being made at their school.
Student engagement is also reflected in attendance, chronic absenteeism, and suspensions. These indicators are best addressed collaboratively and in support of our
families. AUSD seeks to create opportunities to collaborate with parents/families and students in improving these engagement indicators. 2019 was our last full school
year without the interruptions of the COVID-19 pandemic. When examining attendance data, AUSD had a 96% attendance rate. The pandemic interrupted traditional
attendance therefore consideration and attention to attendance in the coming three years will be crucial to schools addressing any unfinished learning. Pre-pandemic,
chronic absenteeism for AUSD was higher than average (9%) but was on the decline for all student groups. The prior success we were having in addressing chronic
absenteeism will need to have continued attention to ensure students return to full in-person learning and have access to opportunities to accelerate their learning.
Chronic absenteeism rates also reflect differences between student groups with higher rates among foster youth, students with disabilities, homeless, African
American students, and White students. Furthermore, suspensions are also an indicator of student engagement and positive experiences at school. From 2018 to 2019,
the AUSD suspension rate decreased .8% to 3% for all students. All student groups also declined, providing evidence that our efforts to improve engagement and
positive behaviors were working. We seek to continue this positive trend and to bring more equity between student groups.

Measuring and Reporting Results
Metric
Attendance Rate
Source: AERIES,
Student Information
System

Baseline
2019-2020 (to March)
-All Students: 96%
-Emerging bilingual
students: 97%
-Low-income students:
96%
-Foster Youth: 94%
-Homeless: 94%
-Students with

Year 1 Outcome

Year 2 Outcome

2021-2022
-All Students: 90%
-Emerging bilingual
students: 90%
-Low-income students:
90%
-Foster Youth: 88%
-Homeless: 87%
-Students with disabilities:
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Year 3 Outcome

Desired Outcome for
2023-2024
≥96% for all groups

disabilities: 95%
-African American: 95%
-Filipino: 97%
-Hispanic/Latinx: 96%
-Asian: 98%
-White: 96%

88%
-African American: 91%
-Hispanic/Latinx: 90%
-Filipino: 92%
-Asian: 94%
-White: 90%

Chronic Absenteeism 2019-2020 (to March)
-All Students: 9%
Source: AERIES,
-Emerging bilingual
Student Information students: 9%
System
-Low-income students:
9%
-Foster Youth: 21%
-Homeless: 20%
-Students with
disabilities: 16%
-African American: 15%
-Filipino: 7%
-Hispanic/Latinx: 9%
-Asian: 5%
-White: 14%

2021-2022
-All Students: 35%
-Emerging bilingual
students: 36%
-Low-income students:
36%
-Foster Youth: 40%
-Homeless: 46%
-Students with disabilities:
43%
-African American: 42%
-Hispanic/Latinx: 35%
-Filipino: 21%
-Asian: 19%
-White: 37%

≤ 7% for all groups

Suspension Rate

2019-2020 (to March)
-All Students: 9%
-Emerging bilingual
students: 9%
-Low-income students:
9%
-Foster Youth: 21%
-Homeless: 20%
-Students with
disabilities: 16%
-African American: 15%
-Filipino: 0%
-Hispanic/Latinx: 9%
-Asian: 5%
-White: 14%

2021-2022
-All Students: 3%
-Emerging bilingual
students: 3%
-Low-income students:
3%
-Foster Youth: 8%
-Homeless: 4%
-Students with disabilities:
5%
-African American: 11%
-Filipino: 0%
-Hispanic/Latinx: 3%
-Asian: 0%
-White: 4%

≤ 2.5% for all groups

2019-2020
-All Students: .01%
-Emerging bilingual
students: 0%

2021-2022
-All Students: 0%
-Emerging bilingual
students: 0%

≤.5% for all groups

Source: AERIES,
Student Information
System

Expulsion Rate
Source: AERIES,
Student Information
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System

-Low-income students:
.01%
-Foster Youth: 0%
-Homeless: 0%
-Students with
disabilities: 0%
-African American: 0%
-Filipino: 0%
-Hispanic/Latinx: .01%
-Asian: 0%
-White: 0%

-Low-income students:
0%
-Foster Youth: 0%
-Homeless: 0%
-Students with disabilities:
0%
-African American: 0%
-Filipino: 0%
-Hispanic/Latinx: 0%
-Asian: 0%
-White: 0%

The degree to which
parents/families are
engaged in their
school and
empowered to
influence decision
making.

2020-2021
Elementary: 68% positive
responses
Middle: 62% positive
responses
High: 63% positive
responses

2021-2022
Elementary: 65% positive
responses
Middle: 54% positive
responses
High: 62% positive
responses

Increase of ≥ 5% for all grade
spans

2020-2021
2,091 parents/family
members

2021-2022
1,631 parents/family
members

5% increase in the number
(from baseline)

2020-2021
My school is a safe
place/Students are safe
from violence
Parents: 76%
Students: 67%

2021-22
My school is a safe
place/Students are safe
from violence
PARENTS
-Elementary 80%

Increase ≥ 5% for all groups

Source: District
Annual YouthTruth
Survey
The degree to which
parents/families are
participating in
programs for
unduplicated
students through
District Annual
YouthTruth Survey.
Source: District
Annual YouthTruth
Survey
Perceptions parents,
students, and staff of
school safety on
District Annual
YouthTruth Survey;
percent of positive
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responses

Staff: 78%

-Middle 69%
-High 65%
STUDENTS
-Elementary 64%
-Middle School 62%
-High School 54%
STAFF
-Elementary 92%
-Middle School 88%
-High School 69%
(Survey results have been
broken down by grade
level for deeper levels of
analysis and
understanding.)

2020-2021
Elementary: 67%
Middle: 46%
High: 36%

2021-2022
Elementary: 59%
Middle: 52%
High: 41%

Elementary: ≥ 75%
Middle: ≥65%
High: ≥55%

2021-2022
Elementary 73%
Middle 57%
High School 65%
(Survey results have been
broken down by grade
level for deeper levels of
analysis and
understanding.)

≥75%

2021-2022
49% positive responses

≥53%

Source: District
Annual YouthTruth
Survey

The degree to which
students are
connected and have
a sense of belonging
to school
Source: District
Annual Youthtruth
Survey

Percent of
2020-2021
parents/families who 69%
would recommend
AUSD schools (level
of satisfaction)
Source: District
Annual Youthtruth
Survey
Student perceptions 2020-2021
of adults in schools
47% positive responses
listening to the voices
and ideas of youth
when making
decisions.
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Source: District
Annual YouthTruth
Survey
High School Dropout 2020
Rate
-All: 6.7%
-Emerging bilingual
Source: CDE,
students: 19%
Dataquest
-Students with
disabilities: 7.1%
-Low-income students:
6.6%

2021
-All: 9.2%
-Emerging bilingual
students: 16%
-Students with disabilities:
12.9%
-Low-income students:
9.0%

Reduction ≥ 1% for all groups

Middle School
Dropout Rate

2021
0%

Maintain 0%

2020
0%

Source: AERIES,
Student Information
System

Actions
Action # Title
1

Provide enhanced
communications to the
community, including
personnel, materials, and
technology

Description

Total Funds

$0.00
Discontinue Action for 2022-2023
Effective and consistent communication with all stakeholders and the community is vital for
a coherent well-informed system. The district will improve communication with our families
of low-income, emerging bilingual, and foster students. Our low-income and emerging
bilingual students and their families need added opportunities to communicate and
understand the navigate the public education system especially those families where all
adults are also managing unflexible, full-time work schedules as well as raising children.
Foster students and their families are often navigating many different school systems and
the unique needs of foster youth, such as transportation and completion of credits toward
high school graduation. The district will hire staff and purchase communication materials
and tools that will focus on improving communication with our low-income families,
families of emerging bilingual students, and foster families. Enhanced websites and district
communication procedures will also contribute to increased communication. This service is
principally directed toward meeting the needs of emerging bilingual students, low-income
students, and foster students, as these groups have historically been underserved and have
expressed a desire for increased opportunities to communicate and connect with schools
and the district. This district-wide action/service will support parents of low-income,
emerging bilingual, and foster students as well as the broader Azusa community in
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Contributing
Yes

collaborating to promote student achievement. According to the California Family
Engagement Framework (2014), when schools actively involve parents and engage
community resources, they are able to respond more effectively to the needs of the most
vulnerable students. Past improvements in this area have resulted in parents/families
feeling more satisfied with the communication between schools/district and home. It is
expected our low-income, emerging bilingual, and foster parents/families will continue to
report high levels of connectedness and satisfaction with communication on the district’s
annual survey.
$37,163.00
Goal 2 Action 2: AUSD will provide additional opportunities for parents of low-income,
emerging bilingual, and foster students to engage with schools through an Azusa Parent
Learning Network. The district-wide network will use a multi-session parent education
model for parent learning workshops where both families and staff partner to focus on
ways to improve results including both academic and social-emotional outcomes for lowincome, emerging bilingual, and foster students. Survey data from parents shows strong
progress in AUSD's community engagement, despite the growth, data also reflect the need
to continue our efforts and increase opportunities for parents and families to be engaged in
student success. Our engagement rates for low-income, emerging bilingual, and foster
students are lower than those of all students, so additional opportunities for this group of
parents to engage with schools will serve to increase low-income, emerging bilingual, and
foster student success, in particular in academic areas. Evidence shows student achievement
increases when parents, especially those of unduplicated students, are engaged and have
an opportunity to build on ways to support students academically (Goodall & Montgomery,
2013), social-emotionally, and grow leadership skills within the school system. We expect to
see positive academic outcomes and increased social/emotional learning for our lowincome students, emerging bilingual students, and foster youth. Families of low-income,
emerging bilingual, and foster students will have increased engagement as they take on
leadership roles and attend the professional learning opportunities offered. The increased
engagement will be monitored through district surveys and network session feedback
forms.

Yes

2

Grow the Azusa Parent
Learning Network through
parent leadership
development and
facilitation

3

$5,000.00
Provide supplies and
In a recent study, Hass, Allen, & Amoah (2014) found having frequent interactions, social
resources for Foster Youth support, and positive relationship connections with our foster youth, families, and providers
increase student success. Our foster youth have lower rates of academic achievement,
college/career readiness, and social-emotional wellness. AUSD will provide foster youth and
parent services via frequent outreach meetings, periodic check-ins, and resources. Results
of this district-wide service will improve social, emotional, and academic support for our
students who are in foster care and we expect to see higher rates of achievement,
attendance, social-emotional wellness, college/career readiness, and lower rates of
suspension.

Yes

4

Improve school safety

$6,636.00

Yes

Increasing school safety is important for the community and staff, it adds to an effective
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through professional
learning and supplies
purchases

learning environment for our low-income students. Our students report that they do not
always feel safe in their communities and feel unsafe due to the COVID pandemic. 2021
survey results revealed students have less positive perceptions about school safety. We will
continue to increase school safety professional learning for staff and enhance school safety
supplies related to professional learning, such as vests, equipment, emergency food, and
medical supplies beyond what is required. Engagement in school and learning increases for
students from socio-economically disadvantaged families when they feel safe at school
(Côté-Lussier & Fitzpatrick, 2016). Low-income students in our district will have a greater
sense of safety on campuses and higher rates of engagement (attendance) and academic
achievement. Measurable outcomes include a) low-income students' sense of safety which
on safety survey questions, and b) improved engagement (higher rates of attendance). It is
expected that low-income students’ academic performance on state and local assessments
will also increase. Past implementation of this action was effective. Student survey data four
years ago revealed low-income students were concerned about safety, after offering
professional learning and increasing safety preparation at schools, the survey data for lowincome students showed increases in students’ sense of safety on campuses. This year, a
continuing need to address safety emerged from our survey results.

5

Provide a bilingual
community liaison at all
schools

$470,255.00
An analysis of parental engagement (Wilder, 2013) found that having a direct link to the
school for the families of our low-income students, emerging bilingual students, and foster
youth is important for their student's academic success; AUSD's internal survey data was
similar for all three groups. We will continue to provide a bilingual Community Liaison for
each school in the district so that families of low-income, emerging bilingual, and foster
students will have increased access and connections to the schools. Community liaisons will
provide referrals to resources for families, co-lead parent/family meetings, help
parents/families to navigate district systems and processes for supporting students, and
create a welcoming environment for families. Past implementation of this service has been
effective as our low-income parents, parents of students learning English and foster families
have higher rates of positive relationships and connection to schools when compared to
similar schools and groups throughout the state and nation (District Annual YouthTruth
survey comparison data). Through the Community Liaisons' work, parent engagement will
continue to be prioritized, monitored, and addressed resulting in increased positive
relationships and connections between families and schools. The data from families will also
be cross-referenced with student academic achievement results which should also show
positive growth on district assessments, diagnostics, and statewide standardized tests.

Yes

6

Provide director to oversee
and improve the LCAP
process and
implementation

Having access to accurate, frequent, and appropriate data to monitor the progress of our
emerging bilingual students, low-income students, and foster youth is essential in
increasing responsiveness to their special needs. Data and progress of emerging bilingual
students are needed as they face the dual challenge of learning content and learning
English. Foster youth face increased trauma that can impact learning along with frequent
changes in schooling, a strong understanding of their progress helps schools and districts

$193,738.00

Yes
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better meet their needs. Low-income students have historically underperformed students
who are not from low-income families. In designing district goals, actions, and budgets that
meet the needs of these three student groups, a district must have a strong focus and
added attention to the implementation of their LCAP. Hiring staff to focus on LCAP
implementation has improved the implementation in AUSD and increased the district’s
ability to use the LCAP as a living document that provides for the needs of low-income
students, emerging bilingual students, and foster youth. Further evidence has shown that
district monitoring of metrics, actions, and services outlined in the LCAP improves our
transparency, effectiveness, and provides data to improve decision-making and instruction.
Therefore, we will continue to provide district staff responsible for local, state, and federal
data. Staff will also oversee the LCAP process; evaluate and monitor LCAP metrics,
actions/services; and, oversee surveys and stakeholder engagement in the LCAP process.
Past implementation has shown this action has made a positive difference in the areas of
family and student engagement in decision-making (district survey results), improved
academic outcomes for students (CA Dashboard academic indicators), and increased
transparency and collaboration among all stakeholders (district annual survey data,
engagement feedback surveys). It is expected that parents will continue to maintain or
increase their sense of involvement and value in district decision-making and additional
parents/families will be part of that process. It is expected that additional data, metrics, and
their disaggregation will increase data-driven decisions resulting in improved academic
outcomes for low-income, emerging bilingual, and foster students. A final expected
outcome is that our LCAP process will evolve so that the implementation of the goals,
actions, and services will continue to be seen as an effective and authentic means to
implement initiatives servicing our students who have the greatest needs.
7

Provide personnel to
support and improve
student engagement

$838,402.00
We will provide increased support for pupil engagement as measured by attendance,
suspension, and expulsion, for all students. Child Welfare and Attendance staff will increase
links to community agencies that support students, advocate for foster youth, and provide
outreach and support for families and students.

No

Goal Analysis for 2021-2022
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
All actions and services in Goal 2 were implemented in the 2020-21 school year. Through a collaborative, improvement-driven approach, our district focused on
engagement and leadership growth of parents/families and students. Although COVID-19 continued to be a challenge in the number of participating families,
opportunities for engagement and leadership through the Azusa Parent Learning Network were still offered. An example of professional learning for parents that was
offered was Project 2 Inspire offered across the entire district this year. Project 2 Inspire comes from the Ca Association for bilingual education CABE’s Parent and Family
Engagement Program and is focused on working with CABE’s partners from school districts and county offices to provide parents with the best opportunities and
resources to help their children succeed in school. Both parents and community liaisons participated in the monthly workshops where they learned strategies and gained
resources to support their children. Parents gained knowledge on higher education, learned about financial aid, and how to apply for scholarships. Additionally, parents
were encouraged to have open lines of communication with their schools and to participate in school events. Our district focused on communication enhancement and
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provided staff to oversee, monitor, and implement all forms of communication between the district, families, students, and the community at large. Technology was used
to improve communication and provide additional opportunities for two-way communication. In order to increase school safety, we purchased school safety supplies for
each school site and improved the filtration systems throughout the district. Each school site received emergency supplies that included emergency backpacks for every
classroom as well as emergency food and water supplies. Our district provided a Community Liaison for each school in the district so that families of high-need students
would have access and connections to the schools. Through the Community Liaisons' work, parent engagement was increased and improved along with increased
positive relationships and connections between families and schools. Our community liaisons helped coordinate communication and disseminate information between the
school, home, and the community; facilitating home and community understanding of school programs and objectives, and aiding parent involvement and engagement in
school activities. They develop and maintain effective working relationships with individuals, community groups, and social service agencies. They also accommodate
communication from parents who don't speak English to school administrators and teachers as all of our Liaisons are able to communicate in a second language.
Additional evening hours were provided to school sites to provide flexible meeting times for all parents and families. Additionally, our Director of Educational Services
served to oversee the LCAP process; evaluate and monitor LCAP metrics, actions, and services; and, oversee surveys and education partner engagement in the LCAP
process.
Successes:
Despite the many challenges caused by the COVID-19 pandemic, AUSD continued to provide opportunities to partner with families, students, and staff in building
leadership and offering opportunities for input in decision making. Our PAC+ met as planned and served as one of the input committees in developing the district's LCAP
Plan. As the pandemic's impact continued to impact our community, district staff were able to reach out to monitor and support foster youth and emerging bilingual
students. District staff and school community liaisons provided a strong communication link for families of high-need students. Parent and family forums, such as school
site coffees, DELAC, and parent roundtables took place throughout the year by maintaining a virtual format. In late Spring, Elementary Sites welcomed parents back to
an in-person Open House school-wide event. The return of such events will continue to strengthen both parent and student sense of connectedness and belonging as
measured by our district's annual survey.
Challenges:
COVID-19 created a challenge in fully implementing all Goal 2 actions/services as the pandemic hindered the ability to meet in person with parents. This caused a
decrease in participation as well as a decrease in the number of families participating in the district's annual survey compared to the previous year. Many actions/services
had to be adjusted to a virtual format causing challenges for families that lacked technology knowledge and/or who had connectivity issues. Another challenge we faced
was maintaining high levels of two-way communication between the community and our schools. Schools needed to continue to communicate with families and students
to ensure engagement, safety, and clear sharing of information about the ongoing changes in the safety protocols. Schools and the district office increased
communication opportunities by scheduling added virtual meetings and multi-language opportunities for parents and families to connect with school staff to help deal with
this challenge.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
Material differences for Goal 2 include the following:
-The allocation for Action 2.2, growing the Azusa Parent Learning Network through parent leadership development and facilitation was not expended due to the use of
other funding sources to provide the district-wide Azusa Parent Learning Network, which included a multiple-session parent education model for both parents and staff.
The funding source for this action was shifted to General Fund instead of using LCAP funds.
-The allocation for Action 2.3, Provide supplies and resources for Foster Youth was not expended due to the use of other funding sources, funding was shifted to General
funds. Our district continued collaboration with the Foster Youth Network facilitated by the Alliance for Children’s Rights. Our Child Welfare and Attendance Department,
CWA improved the identification and monitoring of foster youth in our student information system, Aeries. Our district also conducted training for counselors and site
administrators. Additionally, we provided foster youth and parent services via outreach meetings, periodic check-ins, and resources.
-The funds allocated in Action 2.4, Improve school safety through professional learning and supplies purchases were not fully expended due to the fact that the district
used one-time COVID relief funds to purchase safety supplies for all school sites.
-Action 2.5, Provide a bilingual community liaison at all schools expenditures were less than allocated due to unfilled positions and the use of Title 1 Funds.
- Actions 2.1, Provide enhanced communications to the community, including personnel, materials, and technology, Action 2.6 Provide director to oversee and improve
the LCAP process and implementation, and Action 2.7, Provide personnel to support and improve student engagement expenditures exceeded amounts budgeted due to
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an increase in the cost of salary and benefits.

An explanation of how effective the specific actions were in making progress toward the goal.
Parent Engagement factors help measure our progress toward Goal 2; engagement and leadership growth of parents/families and students. This year we had a decline
in the number of parents participating in the district's annual YouthTruth survey; however, the participation rate still gave us powerful information from our community.
Survey results show that the majority of parents feel they have input in decision-making at their schools and in the district. Additionally, over 2/3 of parents in the district
would recommend AUSD schools, the highest recommendation rates are 73% and come from Elementary school parents, the lowest rate just under 60% is seen at the
middle school level. Although the COVID-19 pandemic presented challenges and declines in some survey responses, metrics remain at or above comparable typical
California schools. Students’ sense of connectedness and belonging were an area of focus for AUSD especially as we returned to in-person learning and adjusted to
ongoing challenges brought on by COVID-19. When asked whether they feel their voices are heard, 47% of students felt they were. As we implement the
actions/services in Goal 2, we expect to see these numbers continue to increase. The COVID-19 pandemic also affected our district attendance and chronic absenteeism
rates which were strongly affected by the quarantine orders and absences resulting from illnesses. As COVID-19 infection rates declined we saw an improvement in
attendance and engagement for students.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.
Changes that will be made to Goal 2 actions and services include the removal Removal of Action 2.1. This action supports enhanced communications to the community,
including personnel, materials, and technology. This action will continue; however, funding will be shifted from LCAP funding to General Fund. For action 2.4, Improve
school safety through professional learning and supplies, school safety supplies allocation will be removed. All school safety supplies were purchased with one-time
COVID relief funds therefore, now we can redirect LCAP funds to another action serving students.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goal
Goal #

Description
3 Through a collaborative, improvement-driven approach, Azusa USD will address the unique needs and abilities of all students, provide highquality instruction and course offerings, and narrow college/career readiness gaps between student groups to ensure students are prepared for
college enrollment and career transitions.

An explanation of why the LEA has developed this goal.
Through stakeholder engagement opportunities and data collection, AUSD identified the need for our third goal. Preparing students for college and/or careers after
high school is an outcome all stakeholders felt strongly about as the LCAP was developed. Goal 3 focuses on ensuring our students are prepared for post-high school
success.
The California School Dashboard reports a College and Career Indicator, AUSD has been showing improvements in preparing students for college and careers
according to this indicator. In 2019 36% of students graduating from AUSD schools were considered prepared, by 2020, the number had increased 7% to 43%. Not all
student groups have been improving at the same rate and in particular, students with disabilities and emerging bilingual students have lower readiness rates. These
differences between the groups reveal a need to focus on equity by providing additional support and opportunities to be college and career-ready. While celebrating
our success in this area, the district seeks to continue to focus and address differences between student groups. We desire to increase college/career readiness for all
students and in particular to focus on the readiness of our high need students.
Graduation rates for our students have been increasing over the last 3 years and continue to exceed those of the state and county. AUSD seeks to maintain the focus
on supporting students in meeting graduation requirements in particular as we face any unrealized student learning brought about by the COVID-19 pandemic. The
district also prioritizes the goal of ensuring all student groups are reaching the same high graduation rate. AUSD has identified three groups who, in particular, need
additional support: our emerging bilingual students (74%), homeless students (77%), and students with disabilities (80%).
Academic achievement also contributes to preparing our students for college and careers. Rigorous coursework will better prepare students for the opportunities that
await them in the 21st-century work world. During the pandemic, student Lexile levels (reading levels) and class grades indicated a need to focus on student
achievement in order to prepare them for post-high school life. Over half of AUSD students were reading below grade level during distance learning. Data on course
grades also show high rates of D and F grades, with over 40% of students having one or more D or F. The district aims to increase the percent of students who are
earning a 3.00 grade point average or higher by focusing on improved college and career readiness initiatives and increasing opportunities for academic achievement
support. We plan to examine what has been effective in supporting high need students and increase the opportunities for them to participate in these initiatives.

Measuring and Reporting Results
Metric
EAP/CAASPP SBAC
English Language

Baseline
2019 EAP/CAASPP ELA
11th grade

Year 1 Outcome

Year 2 Outcome

EAP/CAASPP ELA data not
available, assessment not
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Year 3 Outcome

Desired Outcome for
2023-2024
Increase for all groups ≥ 5%
points
Reduction in the difference

between student groups ≥ 10%

Arts percent of
students
meeting/exceeding
standard)
Local Assessments for
2020-2021 only- 11th
grade
Source: California
Dashboard and
Illuminate, Student
Assessment Data
System

-11th Grade: 47%
-Emerging bilingual
students: 10%
-Low-income students:
45%
-Students with
disabilities: 6%
-Hispanic/Latinx: 46%
-White: 58%
2021 Local Assessment
Grade 11 ELA
meeting/exceeding
standard
All students: 39%
Emerging bilingual
students: 10%
Students with disabilities:
15%

given

EAP/CAASPP SBAC
Mathematics percent
of students
meeting/exceeding
standard)
Source: California
Dashboard and
Illuminate, Student
Assessment Data
System

2019 EAP/CAASPP Math
11th grade
11th Grade: 25%
Emerging bilingual
students: 2%
Low-income students:
23%
Students with disabilities:
0%
Hispanic/Latinx: 23%
White: 42%
2021 Local Assessment
Grade 11 Math
meeting/exceeding
standard
All students: 8%
Emerging bilingual
students: 4%
Students with disabilities:
5%

EAP/CAASPP Math data
not available, assessment
not given

Graduation Rate
(CA Dashboard
District Rate)

2020
-All Students: 91%
-Emerging bilingual

2021
-All Students: 86%
-Emerging bilingual

2022 Local Assessment
Grade 11 ELA
meeting/exceeding
standard
All students: 41%
Emerging bilingual
students: 17%
Students with disabilities:
9%

Increase for all groups ≥ 5%
points
Reduction in the difference
between student groups ≥ 10%

2022 Local Assessment
Grade 11 Math
meeting/exceeding
standard
All students: 31%
Emerging bilingual
students: 34%
Students with disabilities:
28%

Rates for all groups ≥ 95%
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Percent of Early
College Program
Seniors earning 2
semesters of
transferable units

students: 74%
-Foster Youth: 94%
-Homeless: 77%
-Low-income students:
91%
-Students with
disabilities: 81%
-Filipino 92% (when
available based upon
total number of students
in this group)
-Hispanic/Latinx: 92%
-White: 96%

students: 71%
-Foster Youth: 82%
-Homeless: 75%
-Low-income students:
86%
-Students with disabilities:
69%
-Filipino (not available data suppressed to
protect student privacy,
student group is 10 or
fewer students)
-Hispanic/Latinx: 86%
-White: 90%

2020
82%

2021
94%

100%

2020
-Percent of 12th graders
meeting UC/CSU (A-G)
course completion
requirements: 45%
-Percent of AP students
scoring a 3 or higher on
AP exams: 57%
-Percent of IB students
averaging a score of 4 or
higher on IB exams: 43%
-Percent of students
completing a CTE
pathway by the end of
12th grade: 19%
-Percent of high school
seniors earning a Seal of
Biliteracy: 15%

2021
-Percent of 12th graders
meeting UC/CSU (A-G)
course completion
requirements: 32%
-Percent of AP students
scoring a 3 or higher on
AP exams: 26%
-Percent of IB students
averaging a score of 4 or
higher on IB exams: 79%
-Percent of students
completing a CTE
pathway by the end of
12th grade: 15%
-Percent of high school
seniors earning a Seal of
Biliteracy: 15%

-Percent of 12th graders meeting
UC/CSU (A-G) course
completion requirements ≥ 50%
-Percent of AP students scoring
a 3 or higher on AP exams ≥
60%
-Percent of IB students
averaging a score of 4 or higher
on IB exams ≥ 55%
-Percent of students completing
a CTE pathway by the end of
12th grade ≥ 25%
-Percent of high school seniors
earning a Seal of Biliteracy ≥
20%
-Percent of high school seniors
earning a Seal of Civic
Engagement ≥ 20%
-Percent of graduates meeting
College/Career Preparation
Indicator as prepared on CA

Source: AERIES,
Student Information
System (Transcripts)
College and career
readiness measures
Source: Dataquest
and California
Dashboard
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-Percent of high school
seniors earning a Seal of
Civic Engagement: N/A
-Percent of graduates
meeting College/Career
Preparation Indicator as
prepared on CA
Dashboard: N/A
-Percent of graduates
meeting UC/CSU (a-g)
and CTE requirements: 7%

Dashboard ≥ 50%
-Percent of graduates meeting
UC/CSU (a-g) and CTE
requirements: 12%

Percent of high
2020 - 2021
school students
57%
enrolled in collegepreparatory
courses/programs
(unduplicated AP, IB,
ECP, Dual Enrollment)
Source: AERIES,
Student Information
System (Course
Enrollment Data)

2021 - 2022
31%

≥ 65%

Percent of 9th-grade 2020-2021
students with 3.00
25%
GPA or higher

2021-2022
31%

≥ 30%

New metric

2021-2022
44%

≥ 70%

2022
100%

New metric

100%

-Percent of high school
seniors earning a Seal of
Civic Engagement: N/A
-Percent of graduates
meeting College/Career
Preparation Indicator as
prepared on CA
Dashboard: 43%
-Percent of graduates
meeting UC/CSU (a-g)
and CTE requirements:
5%

Source: AERIES,
Student Information
System
Percent of 12thgraders who
complete the FAFSA
Source: Naviance
Percent of all
students with access
to a broad course of
study as defined by
CA Ed Code 51210
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and 51220 (a) - (i).
Source: California
School Dashboard
Local Indicators

Actions
Action # Title

Description

Total Funds

Contributing

1

Professional learning and
materials to increase
student college
preparedness

Many of our low-income students, foster students, and emerging bilingual students will be $40,517.00
first-generation college students and have limited home resources to advance their
academic preparation for post-secondary education. The research identified in "Unlocking
Emergent Talent" (Olszewski-Kubilius & Clarenbach, 2012) indicates that providing a highpowered, enriched curriculum and scaffolding for advanced thinking and questioning skills,
rather than remediation is successful in raising the academic achievement and postsecondary trajectory of learners of varying ability and socioeconomic levels. Through this
districtwide goal, we will increase college readiness opportunities, including support for
meeting a-g requirements, access to AP courses, credit recovery, and grade improvement.
This includes professional learning in these areas as well as direct student support. Past
implementation has been effective, resulting in higher graduation rates, increased college
and career readiness rates, and higher rates of college acceptance. AUSD expects to
continue to see increases in college and career readiness levels in low-income students,
emerging bilingual students, and foster youth.

Yes

2

Provide SAT/PSAT Day and Many of our low-income students will be first-generation college students and have limited $84,000.00
AP testing for high need
home resources to advance their academic preparation. Through this districtwide goal, we
students
will provide increased opportunities for our low-income students to develop an academic
mindset and gain exposure to college-level entrance and AP exams. We will provide college
entrance exams, AP Exams, test information, instruction, and preparation for low-income
students to support increased college readiness and college enrollment.

No

3

Provide the AVID program Many of our low-income students, foster students, and emerging bilingual students will be $585,571.00
and middle and high
first-generation college students and have limited support in terms of study skills and
schools
mentors familiar with the demands of college preparatory classes. Through this districtwide goal, we will provide increased opportunities for our students to develop strong study
skills and gain the academic preparation necessary to access 4-year college admission.
Through implementation of The Advancement Via Individual Determination (AVID) program
we will support high need students in overcoming barriers faced in pursuit of higher
education. AVID programs have shown to increase student success in accessing college
upon graduation (Bernhardt, 2013).

Yes

4

Provide STEM programs at A longitudinal study on career preparation by Vuolo, Mortimer, and Staff (2013) clearly
Dalton and middle schools indicates the benefits of early identification of career goals on student long-term career

$165,105.00

Yes

Page 34 of 107

feeding to high school
pathways

decisions. We will provide added career exploration opportunities for Career Technical
Education (CTE) at feeder schools, such as STEM and Project Lead the Way, in order to
expand our CTE programs and pathways at district high schools. High need students will
access increased STEM and science learning leading to greater participation in CTE
pathways and interest in STEM careers.

5

Offer, Support, Expand
Career Tech Education at
district high schools

Research by Fouad & Santana (2016) focusing on the under-representation of low-income,
English language learners, and foster students in science, technology, engineering, and
math (STEM) related careers indicates an acute need to increase their numbers in these
high paying career fields, particularly in the area of medicine and engineering, and other
high demand areas. We will improve access to and enrollment in our Career Technical
Education (CTE) programs at all high schools so that low-income, emerging bilingual, and
foster students in our district are able to begin their career trajectory into STEM-related
and/or high demand, high earning professions while still in high school. AUSD has had a
growing CTE program and with higher levels of enrollment of unduplicated students over
the last three years. Participating students have been awarded commendations for their
achievements. AUSD expects to a) increase the number of low-income, emerging bilingual,
and foster students participating and completing CTE pathways, b) increase college and
career readiness for these groups of students, c) increase the number of low-income,
emerging bilingual, and foster students who plan to enter into career technology career
fields.

$585,571.00

Yes

6

Offer the International
Baccalaureate Program to
students at Azusa HS

$322,362.00
Goal 3 Action 6: Our low-income and emerging bilingual students require additional
support and rigorous coursework to prepare them for successful participation in a global
economy. To better prepare students for college and high-paying global careers, we will
offer increased and improved opportunities through the International Baccalaureate
Program at Azusa High School. A large-scale study of public schools in an urban US district
indicated that enrollment in IB programs increases the probability that students will
graduate from high school and enroll in college (Saavedra, 2014). The Azusa IB program has
resulted in low-income and emerging bilingual student participants being accepted to
some of the top colleges/universities in the nation, AUSD will see additional low-income
and emerging bilingual students participating in IB and transitioning successfully to
college/university.

Yes

7

Offer, support and expand
Dual Enrollment
opportunities, such as Early
College Program, at at all
high schools

The premise of dual enrollment is that low-income, emerging bilingual, and foster youth
high school students can enhance their chances for college success if they better
understand what it takes to succeed in college: they do this by actually experiencing real
college coursework, often earning "dual credit" for both high school and college. Research,
conducted in Texas by Jobs for the Future (Struhl & Vargas, 2012), points to the
effectiveness of dual enrollment as a strategy for improving postsecondary success. AUSD
dual enrollment opportunities, including our Early College Program, have resulted in
increased participation and an increased number of students completing 30+ units prior to
high school graduation. Further, dual enrollment will contribute to financial benefits and
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$63,000.00

Yes

build a sense of efficacy in low-income, emerging bilingual, and foster students who may
be first in their families to attend college. We will coordinate with Citrus College to increase
dual enrollment opportunities for our low-income, emerging bilingual, and foster students,
including Career Technical Education programs, resulting in increased college and career
readiness for all three student groups.
8

$780,953.00
Contract with ROP to offer Our low-income students, emerging bilingual students, and foster youth will benefit from
career technology
expanded opportunities to advance in their college and career preparation. All three groups
education programs
have had lower rates of preparedness when compared to students who are not part of one
of these groups. We will continue to provide additional ROP courses for prioritizing
enrollment for low-income, emerging bilingual and foster students so they exit our schools
prepared for career or college transitions. We will coordinate with ROP to provide these
courses which will increase and improve CTE programs and college and career readiness.
College/career preparedness data show the effectiveness of the past implementation of this
action. It is expected that continued increases in college-career readiness for low-income,
emerging bilingual, and foster students will result.

Yes

9

Offer summer school to
high need students

$240,154.00
Our low-income students, emerging bilingual students, and foster youth will benefit from
the summer opportunity for credit recovery, grade improvement, and original credit.
Multiple studies indicate the positive impact of summer programs for students, especially
those from historically underserved populations (Somers, Welbeck, Grossman, & Gooden,
2015; Zvoch & Stevens, 2013). We will increase summer school sections to offer credit
recovery, grade improvement, and original credit with a focus on enrolling emerging
bilingual students, low-income students, and foster youth and increasing the graduation
rate for all three student groups. Implementation of the action in the past as successfully
enrolled students, increased graduation rates, and allowed for added instruction and course
completion, in particular over the last two years. It is expected that due to the pandemic the
need for additional learning opportunities will be greater for our low-income, foster youth,
and emerging bilingual students who were disproportionately negatively impacted by
school physical closures.

Yes

10

Increase school counseling
and services to prepare
students for college and
careers

$1,577,194.00
Evidence has shown when our low-income, emerging bilingual, and foster students are
provided additional support and assistance with planning for college and career transitions,
their outcomes are improved and students are better prepared and have more postsecondary options. While this action has been effective in improving college and career
readiness in the past, the three student groups still exit our schools with rates that need
attention (low-income students only 41%, foster youth 50%, and emerging bilingual
students 13%). We will provide sufficient staff support, in particular counselors, along with
training to develop college and career technical education programs for low-income,
emerging bilingual, and foster students at all sites, including four-year planning, parent
workshops, college nights, college planning workshops, financial aid planning support, and
college admissions support, and high school transition sessions. Past implementation of this
action has led to improved college and career readiness outcomes on state indicators.

Yes
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Implementation of this action will lead to continued growth for low-income, emerging
bilingual, and foster students in college and career readiness. AUSD students who are lowincome, who are learning English, and in foster care will leave our district after 12th grade
with improved knowledge and resources supporting college and career transitions.
$195,365.00
Research indicates that a well-planned and coordinated College and Career Readiness
program prepares all students, including those historically underserved, to be prepared for
education and employment post–high school (Malin, Bragg, & Hackmann, 2017). AUSD
low-income, emerging bilingual, and foster students report an increased desire to be
prepared for college and careers in the District Annual Survey. Further needs exist to
continue to improve college and career readiness results on the CA School Dashboard (lowincome students only 41%, foster youth 50%, and emerging bilingual students 13%). We
will provide district staff and training to support site implementation of college preparatory
and CTE programs and thus increase access to college and careers for our low-income
students, emerging bilingual students, and foster students. Low-income, emerging
bilingual, and foster students’ college and career readiness rates have improved but are not
yet at our target levels for all three groups. This action is also expected to result in higher
participation of low-income students, emerging bilingual students, and foster students in
college and career readiness programs.

11

Provide a College and
Career Programs director
and professional learning

12

Participate in California Ed As a strategy aimed at increasing the a-g completion rate of 9th graders, the district will
Partners project to improve participate in a multi-year statewide collaborative focused on deep learning and systems
9th grade GPA
improvement leading to changes in classroom instruction, culture, best practices, and
student academic outcomes. Past participation in collaborative improvement networks has
led to district growth in the areas of emerging bilingual achievement and community
engagement. Furthermore, research shows that 9th-grade students with a grade point
average above 3.0 have a 70% chance of maintaining or improving that number by high
school graduation, which makes them significantly more likely to progress and persist in
higher education.

$10,000.00

Yes

No

Goal Analysis for 2021-2022
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
Through a collaborative, improvement-driven approach, all actions and services in Goal 3 addressed the unique needs and abilities of all students by providing highquality instruction and course offerings to ensure students are prepared for college enrollment and career transitions. Goal 3 included offering high-quality curriculum and
instruction aligned with the California CTE Model Curriculum Standards, including providing a coherent sequence of CTE courses that enabled students to transition to
postsecondary education programs that lead to a career pathway or attain employment; developing a sequenced continuum of integrated work-based learning activities,
including internships, job shadows, mock interviews, job site visits, soft skills training, and guest speakers; collaborating with the San Gabriel Economic Partnership, NAF,
Azusa Chamber of Commerce, San Gabriel Valley ROP, local businesses; and, increasing participation of underserved and underrepresented student populations,
particularly English Language Learners and Students with Disabilities.
Successes:
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High school counselors met with all students during registration and encouraged them to challenge themselves by enrolling in AP classes. Counselors analyzed grades
and transcripts to see what students are good candidates for AP courses. Counselors met 1-on-1 with every student to go over a 4-year plan to talk about graduation, AG, and postsecondary plans. Counselors created an "on track/off track" list to help students see if they are prepared with A-G requirements. Counselors analyzed grades
and transcripts and recommended those students who are not on track for A-G to retake classes over the summer and on APEX to get back on track for A-G. We
purchased instructional supplies and materials for secondary STEM classes and after-school Femineers club, PLTW participation, and Pitsco licensing.
Challenges:
The challenges of the previous year’s distance learning along with declining enrollment has significantly lowered numbers in most, if not all, AP, honors, and IB courses.
We also had significant staffing shortages as a result of the COVID-19 pandemic. We have had some success with recruiting students for programming; however, we
continue to look for ways to build the recruiting.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
Material differences include the following reflected in the actions of Goal 3:
-Action 3.1, Professional learning and materials to increase student college preparedness, and Action 3.5, Offer, Support, Expand Career Tech Education at district high
schools expenditures were higher due to a rise in salary and benefits costs.
-Action 3.7, Offer, support and expand Dual Enrollment opportunities, such as Early College Program, at at all high schools, Action 3.10, Increase school counseling and
services to prepare students for college and careers, expenditures were less than budgeted due to staffing and substitute shortages and vacancies due to the effects of
the pandemic.
-Action 3.2, Provide SAT/PSAT Day and AP testing for all high need students, and Action3.3, Provide the AVID program and middle and high schools, expenditures were
less due to declining enrollment’s effect on materials/supplies/fees budget.

An explanation of how effective the specific actions were in making progress toward the goal.
The Azusa High School CTE department is currently at 30% female enrollment this year in the Auto Tech, Engineering, and Information Technology. Our senior female
STEM students received scholarship opportunities to further their education. Our CTE students have participated in several presentations including a UCI student STEM
panel, Citrus College programs, and tech career options in the Armed Forces. The UCI Student STEM panel included undergraduate students that represented diverse
ethnic backgrounds from our community and were Citrus College transfers. All CTE students have participated in a Resume Workshop. All of our Engineering, and
Information Technology junior and senior students have benefited from a one-on-one resume review, and a condensed practice interview, with an industry partner. Our
CTE programs also offer flexibility in accommodating students who may need to enter the program after the start of a semester. The Gladstone CTE pathways consist of
the Academy of Health Sciences, Public Services (EMS, Forensics, Admin. of Justice), Arts, Media & Entertainment (Graphic Arts). In our Academy of Health Sciences,
our students participated in a suture lab with Grand Canyon University, and students assisted with the COVID Vaccination Clinic in the GHS Gym. HOSA members are
currently preparing for the national HOSA competitions. Three students completed City of Hope's "Yes To Success" internship program and received a$4500 stipend.
Two students completed a Kaiser Internship during the spring and summer and received stipends. In our Digital Media Arts Pathway, a student completed an internship
with Nexus Edge and was instrumental in getting Citrus College to use their software with their Canvas platform. Our CTE students have participated in several
presentations including Armed Forces, colleges, and business partners. In our Digital Media Arts Program, students are receiving support with resume writing and mock
interviews. Senator Susan Rubio visited our CTE pathways to see the students in action and was able to see how the anatomage table is used to enhance student
learning. In our Public Services pathway students are working towards certifications.
The Early College Program (ECP) has helped students save thousands of dollars in fees, books (approximately $200/book), and per credit costs(Citrus College $46/unit).
By completing 1 year of transferable credits before they graduate from high school, students are able to learn and become familiar with the college process and academic
rigor. If a student enrolls in a Private University savings could amount to over $50k/year or in a Public College savings could amount to over $10k in savings. Parents and
student alumni have expressed how amazing and helpful the program is. Citrus College instructors have stated repeatedly that GHS ECP students are more prepared
and on average have higher grades than their college peers. Currently, the Dual Enrollment program at AHS offers 5 Citrus College classes to any student that wishes to
experience the rigor of college classes in high school. The Dual Enrollment coordinator recruits and supports students through the process of registration and completion
of Dual enrollment forms. The coordinator also oversees student progress in the classes and meets 1-on-1 to discuss grades and provide academic support. The
coordinator serves as a liaison between Citrus college professor and AHS student to facilitate the reporting of grades to the HS. Recruitment for ECP Cohort 2024 began
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in December 2021, current ECP students and a Counselor presented in the World History classrooms. A virtual Parent Information Night was held in English and Spanish
in February and after the information was presented, ECP Alumni answered questions. Over 75 sophomores applied for ECP. We predict over 55 students will start in
June of 2022.
GHS provided 4 in-person FAFSA nights-2 in Spanish and 2 in English in October of 2021. We additionally offered lunch and after-school FAFSA help. GHS held On the
Spot Admission with APU, Cal Baptist, University of La Verne, and Grand Canyon with acceptance as follows: APU-70 students applied and admitted, Cal Baptist-66
students applied and admitted, La Verne-51 students applied and 18 admitted, GCU-66 applied and 17 admitted. All Middle Schools - By the end of the 1st semester,
80% of students would have started their 1st activity on Naviance. In addition, throughout the school year, counselors will meet with parents and students in the
development of a 6-year high school plan. Counselors shared a presentation of high school requirements with a focus on the 9th grade school year. Also, counselors will
periodically meet with students who are at risk of failing 2 or more classes in the semester. Some counselors present at Parent workshops. Counselors are planning a
tentative trip to Azusa Pacific University in order to promote college attendance.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.
Needs were identified throughout the year, resulting in some adjustments to Goal 3 in the 2022-2023 LCAP. Changes that will be made to Goal 3 actions and services
include the removal of 3 assistant principals' salaries and benefits from Action 3.10, Increase in school counseling and services to prepare students for college and
careers. Due to the reorganization of schools, we no longer will need to cover the cost of extra assistant principals from the LCAP. Funding will shift to General Fund. For
added clarity on state priority 7, a ninth metric was added to this goal that reflects students' access to a broad course of study. This metric will measure student access to
and enrollment in a broad course of study, for students in grades 7 through 12, courses include English, Social Sciences, Foreign Language, Physical Education,
Science, Visual and Performing Arts, Applied Arts, and Career Technical Education. For students in grades1 through 6, a broad course of study includes courses in
English, Mathematics, Social Sciences, Science, Visual and Performing Arts, Health, Physical Education, and other studies that may be prescribed by the governing
board. The metrics for Goal 3 included graduate a-g and CTE pathway completion rates as separate measures, the district also added an additional metric that shows the
percent of students who graduated meeting a-g requirements and completed CTE coursework in order to comply with state requirements. In 2021 graduates meeting a-g
requirements and completing a CTE pathway was 7%.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goal
Goal #

Description
4 Through a collaborative, improvement-driven approach, Azusa USD will ensure all students achieve at grade level on California State Standards
and that achievement gaps are reduced. We will prioritize emerging bilingual students’ language acquisition, biliteracy, reclassification, and
academic achievement.

An explanation of why the LEA has developed this goal.
AUSD is committed to ongoing efforts of improvement to ensure that all students are achieving academically. The district identifies strengths and weaknesses, plans
for improvement, and reflects upon progress through the collection and analysis of data and the engagement of stakeholders. The California School Dashboard ( 2019)
demonstrated that while AUSD has made positive progress for students, including those who are high need, there is still work to be done. AUSD students increased
mathematics achievement by 5 points (average distance from standard), shifting the indicator to orange. In ELA, students improved their average distance from
standard by 3 points. AUSD is encouraged by the 2019 growth, which is part of a 10% increase in students meeting standards in both ELA and Math over the last 6
years. The district seeks to capitalize on that momentum. While the 2020 SBAC was suspended, our local assessments served to monitor student progress, in particular
any unrealized or unfinished learning by some students. All assessment results demonstrate the need to continue to prioritize student achievement, in particular for
emerging bilingual students. Upwards of 60% of all students struggled to master grade-level standards in both ELA and math in 2020-2021. For emerging bilingual
students and students with disabilities, the rate of mastery was even lower, 10% or fewer students in these groups were at standard on local assessments.
AUSD also tracked and monitored grades and during the 20-21 school year. The rate of D and F grades for secondary students increased during the pandemic. 38% of
secondary students had one or more D or F on their report card. Students with disabilities had a rate of 59%, low-income students 40%, and emerging bilingual
students had a D/F rate of 56%. These data explain why AUSD will continue to address student academic achievement for all student groups and also focus on the
grade progress for emerging bilingual students and students with disabilities.
While survey data from our emerging bilingual students and their families show high rates of satisfaction with AUSD schools (70% at the elementary level),
achievement monitoring reflects a need to continue to target professional learning, resources, and instruction toward increasing the language acquisition and
academic achievement of emerging bilingual students. The suspension of the 2019 summative ELPAC led to AUSD creating additional local measures of progress for
emerging bilingual students. These measures revealed 30% of TK-2nd-graders, 44% of 3rd-5th graders, 56% of 6th-8th graders, and 48% of 9th-12th graders were
struggling to master English Language Development standards. In particular, many of the students in grades 7-12 are long-term English learners (LTELs) who have
unique needs in meeting reclassification requirements. Focused monitoring and support for reclassification for our emerging bilingual students will be critical as
scores from the 2021 ELPAC begin to arrive. Our international students (sometimes referred to as newcomers), also have specific needs and ongoing monitoring of all
emerging bilingual students' language progress and achievement is embedded in Goal 4. Academic outcomes for students who have been reclassified are very
positive, the district seeks to ensure all emerging bilingual students become proficient in English and have the same successful trajectory.

Measuring and Reporting Results
Metric

Baseline

CAASPP SBAC English 2019 CAASPP ELA

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome for
2023-2024
Increase for all groups ≥ 5%

CAASPP Data is not
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Language Arts
percent of students
meeting/exceeding
standard)
Source: California
Dashboard and
Illuminate, Student
Assessment Data
System

CAASPP SBAC Math
percent of students
meeting/exceeding
standard)
Source: California
Dashboard and
Illuminate, Student
Assessment Data
System

-All students: 40%
-Emerging bilingual
students: 6%
-Reclassified Fluent
English Proficient (RFEP):
55%
-Low-income students:
38%
-Students with
disabilities: 6%
-Foster Youth: 25%
-Homeless: 33%
-African American: 28%
-Asian: 64%
-Filipino: 76%
-Hispanic/Latinx: 38%
-White: 57%
2021 Local Assessment
Grade 3-8 & 11 ELA
meeting/exceeding
standard
All students: 32%
Emerging bilingual
students: 11%
Students with disabilities:
12%

available, assessment not
given

2019 CAASPP Math
-All students: 31%
-Emerging bilingual
students: 7%
-Reclassified Fluent
English Proficient: 40%
-Low-income students:
29%
-Students with
disabilities: 4%
-Foster Youth: 21%
-Homeless: 26%
-African American: 18%
-Asian: 71%
-Filipino: 68%

CAASPP Data not
available, assessment not
given

points
Reduction in the difference
between student groups ≥ 10%

2022 Local Assessment
Grade 3-8 & 11 ELA
meeting/exceeding
standard
All students: 40%
Emerging bilingual
students: 15%
Students with disabilities:
13%

2022 Local Assessment
Grade 3-8 & 11 Math
meeting/exceeding
standard
All students: 32%
Emerging bilingual
students: 21%
Students with disabilities:
17%
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Increase for all groups ≥ 5%
points
Reduction in the difference
between student groups ≥ 10%

-Hispanic/Latinx: 29%
-White: 48%
2021 Local Assessment
Grade 3-8 & 11 Math
meeting/exceeding
standard
All students: 18%
Emerging bilingual
students: 8%
Students with disabilities:
5%
2021-2022
100%

100%

2020-2021
100%

2021-2022
100%

100%

2020-2021
100%

2021-2022
100%

100%

2020-2021
39%

2021-2022
27%

≥ 65%

Percent of fully
2020-2021
credentialed/authoriz 100%
ed teachers
Source: Williams
Report and Human
Resources Report
Percent of
appropriately
assigned teachers
Source: Williams
Report and Human
Resources Report
Percent of students
with standardsaligned instructional
materials
Source: Williams
Report
Third-grade reading
proficiency rate
(Lexile measure)
Source: Illuminate
Education,
Assessment
Management System
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All: 56%
-Emerging bilingual
students: 35%
-Reclassified fluent
English proficient: 65%
-Low-income students:
54%
-Students with
disabilities: 37%
-Hispanic/Latinx: 55%

All: 66 %
-Emerging bilingual
students: 57%
-Reclassified fluent
English proficient: 72%
-Low-income students:
65%
-Students with disabilities:
59%
-Hispanic/Latinx: 65%

≥ 75% for all groups

2020-2021
10.8%

2021-2022
10%

≥ 12%

Percent of emerging 2019
bilingual students
45%
making progress
toward language
proficiency on the CA
School Dashboard
based upon ELPAC
scores.
(Outcome not
available Year 1)
Source: California
Dashboard

2021
Not Available (Dashboard
Measure Suspended)

≥ 55%

Reduction of the
2020-2021
percent of emerging LTEL rate 38%
bilingual students
(new metric)
who are Long Term
English Learners
(LTELs = categorized
as EL for more than 6
years)

2021-2022
LTEL rate 29%

Reduction of rate ≥ 5%

Rate of A-C grades
for 9th-grade
students
Source: AERIES.
Student Information
System

Rate of
reclassification of
emerging bilingual
students
Source: AERIES,
Student Information
System & Ellevation
EL Program
Management
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Source: AERIES,
Student Information
System & Ellevation
EL Program
Management
Source:
Test of English
Language Learning
(TELL) Results

No baseline, new metric

Not Available

Proficiency growth ≥ 5%

2022 CA Dashboard Local
Indicator (average of
progress in each area)
Providing professional
learning: 4
Standards-based
instructional materials: 4
Instructional policies and
programs: 4
Academic standards
adoption: 5
Support for teachers and
administrators: 5

All areas increase to or maintain
5

Source: Pearson CAP
Assessment Platform
Implementation of
2021 CA Dashboard Local
State Standards Local Indicator (average of
Metric
progress in each area)
Providing professional
Source: California
learning: 4
Dashboard
Standards-based
instructional materials: 4
Instructional policies and
programs: 4
Academic standards
adoption: 5
Support for teachers and
administrators: 5

Actions
Action # Title
1

Supplemental standardsaligned instructional
materials and technology

Description

Total Funds

AUSD will purchase standards-aligned, instructional materials and technology supporting a $6,166,329.00
culturally relevant, constructivist learning environment in order to improve low-income,
emerging bilingual, and foster students' academic achievement on local and state
assessments. Student performance data on these assessments reflect the need. In ELA,
fewer than 40% of low-income students, 25% of foster youth, and 6% of emerging bilingual
students are at grade level. Math achievement also reflect the need, fewer than 29% of lowincome students, 21% of foster youth, and 7% of emerging bilingual students are meeting
grade-level standards. In 20-21 local assessment data for all three groups was even lower.
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Contributing
Yes

The data point to a districtwide need to increase the rigor and alignment of instruction to
the demands of state standards for low-income, emerging bilingual students, and foster
students. It is expected that a culturally relevant, constructivist learning environment will
promote academic achievement and engagement across all content areas for low-income
students, foster students, and emerging bilingual students. Rates of standards mastery by
all three groups will improve and gaps between groups will diminish. By offering this
approach centered around our three Student Success Drivers (Academic Discourse,
Cognitive Rigor, Collaborative Practices), AUSD students will receive rigorous, inquiry-based
instruction in respectful and inclusive learning environments that address issues of social
justice and racial inequity in the classroom. Educational research supports this approach
which will result in increased student motivation and interest; increased engagement in
students' academic discourse; and, increased positive student perception and confidence
(Tate, 1995; Civil & Khan, 2001; Robbins, 2001; Wortham & Contreras, 2002; Ensign, 2003;
Gutstein, 2003; Souryasack & Lee, 2007; Feger, 2006; Dimick, 2012; Hill, 2012; Bui & Fagan,
2013; Choi, 2013; Hubert, 2013; Martell, 2013). In addition, many of our low-income
students, foster students, and emerging bilingual students have limited access to
technology at home. In the past, increased availability to technology has improved access
to learning for low-income, emerging bilingual, and foster students, especially during
distance learning. AUSD seeks to continue to provide high levels of technology resources
for unduplicated students. The increased access to technology and instructional materials
will support instruction for low-income, emerging bilingual students, and foster students.
$1,180,339.00

No

2

Provide all students
standards-aligned
instructional materials

AUSD will provide all students standards-aligned instructional materials.

3

Provide visual and
performing arts curriculum
and materials, support
Powell School of the Arts

$550,000.00
Research demonstrates that when the arts are integrated with instruction in literacy and
other academic areas students from low-income backgrounds and emerging bilingual
students benefit (Caterall, 2012). We will provide supplemental materials for the secondary
art program, the performing arts elementary school, and other visual and performing arts
programs so that low-income and emerging bilingual students can garner the benefits of a
rich arts program in AUSD. In the past, this action has been effective as low-income and
emerging bilingual students have had additional access to arts education and the indirect
positive impact on their academic achievement levels. Students from low-income families
and emerging bilingual students need additional access to art resources, materials, and
explicit art instruction because family financial resources are not always enough to provide
art education and activities outside of school-based programs. By offering additional arts
education, low-income and emerging bilingual students’ participation in district arts
programs will increase. Participation will also have a positive impact on the academic
achievement of these groups as reflected in state and local assessment data.

Yes

4

Provide added
opportunities for music

Research demonstrates that music instruction can make a difference in the academic
trajectory of low-income students, our low-income students do not have access to added

$942,869.00

Yes
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instruction and
instruments at all schools

5

music instruction compared to students who are not low-income. In 2012, the U.S.
Department of Education found an alarming disparity between the availability of music
programs in high and low-poverty schools. According to a (2012) report from the National
Endowment from the Arts, by nearly every indicator studied, a student from a lowsocioeconomic (SES) background with a high-arts educational experience significantly
outperformed peers from a low-arts, low-SES background, closing (and in some cases
eliminating) the gap that often appears between low-SES students and their more
advantaged peers. We will increase student music instruction and improve all district music
programs by purchasing instruments, materials, and supplies to increase equity and access
for our low-income students. In the past, students from low-income families have been able
to access additional music education in our district, more students participated in our music
programs. With this action’s resources, we expect to see continued increases in
participation both within and outside the school day. It is expected that participation will
increase so that all 5th and 6th graders are participating in music during the day and that
this creates a pipeline to increase our middle school and high school music program
participation. Further, access to music instruction should reflect positively by contributing to
increases in low-income student’s academic achievement of state and local academic
measures, currently, low-income students are achieving at a rate less than 50% in all
content areas.

$3,657,586.00
Provide comprehensive
Jimerson, Stein, Haddock, and Shahroozi (2016) note the positive impact effective
intervention for high need intervention has on students, in particular those who have been historically underserved.
students at all sites
We will provide staff to support improved intervention at sites and build capacity in site
staff to provide evidence-based practices to meet the academic needs of low-income,
emerging bilingual, and foster students. Our low-income, emerging bilingual, and foster
students are performing significantly below grade level on state and local measures, with
very large gaps (25% or more) when compared to students who are not in these three
student groups. All three groups need access to added tier 1 and tier 2 interventions to
support increased mastery of grade-level standards. Through this districtwide goal,
intervention staff will increase and improve instructional support for low-income, emerging
bilingual students, and foster students. By providing individual and small group instruction,
intervention staff will support emerging bilingual students' academic language
development, as well as foundational skills such as phonemic awareness and phonics early
in the reading process, with continued emphasis on vocabulary and concept building
throughout the instructional process. Intervention and support will also include the
development and implementation of a Student Study Team Protocol and early intervention.
AUSD expects to see an increase in high need student achievement reflected by growth on
our district diagnostics measuring math and reading skills. Further, we expect to see a
reduction in the performance gap between low-income students, emerging bilingual
students, and foster students and those who are not in these groups. At the middle school
level, student grades will also increase reflecting the impact of the additional academic
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Yes

support.
$61,000.00
Through this action/service, we will provide improved means to generate assessments,
frequently monitor low-income, emerging bilingual, and foster students' achievement, and
use data to inform instructional practice. We will renew contracts for the district’s enhanced
student information system and the data and assessment system which provide added
ability for assessing and monitoring our low-income students, emerging bilingual students,
and foster students. This action includes building capacity in site administrators and
teachers to use data in a continuous cycle of improvement. Our low-income students faced
added barriers to learning during the COVID-19 pandemic, lack of instructional resources
and the pandemic’s impact on their families created circumstances where they will come to
school with unfinished learning in the Fall. Our emerging bilingual students had less English
language exposure during distance learning, their progress toward fluency was slowed
during distance learning. Our Foster youth experienced more upheaval during the
pandemic and had higher levels of disengagement in distance learning when compared to
all students. These circumstances and conditions indicate a need to closely measure the
three groups’ levels of learning and to monitor their progress intently to offset the impact
of distance learning and the pandemic. In the past, our use of information and assessment
systems has led to increased use of data in decision-making as seen in added PLC data use
and administrator data use. AUSD will improve equity and our use of data to drive
instruction to meet the needs of low-income students, emerging bilingual students, and
foster youth. This will be evidenced by a reduction in the gaps between student groups on
state and local assessments and diagnostics. It is expected that low-income and emerging
bilingual students will have increased percentages of students meeting or exceeding gradelevel standards. Additionally, emerging bilingual students’ language acquisition will increase
throughout the year as measured by our TELL. AUSD has experienced growth in data-driven
instructional decision making and there is a desire to continue to address the need and
improve practice. These data systems allow us to disaggregate results by student groups.
Evidence has shown when data is used to monitor and improve instruction for our students,
stronger academic impact results.

6

Provide web-based
programs to support
monitoring of student
achievement and
outcomes

7

Increase technology access AUSD will provide technical staff, equipment, infrastructure, and programs to be utilized by $2,724,493.00
and support for
our low-income, emerging bilingual, and foster students. Many of our low-income students,
technology districtwide
foster students, and emerging bilingual students do not have access to reliable technology
at home. In the past we have implemented actions to increase technology for these groups,
we have improved our infrastructure and access to devices and connectivity; 90% of our
students reported having access to a device and the internet after our previous
implementation. This metric shows the district’s previous actions had a positive impact. The
pandemic highlighted the need to ensure that low-income, emerging bilingual, and foster
students have equitable access to technology. Technology is constantly improving and
needs ongoing upkeep and replacement, we must maintain and continue to improve access
so our students can learn with the most up-to-date devices and accessibility equipment.
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Yes

Yes

AUSD Management Information Systems department will maintain and increase student
access to technology so that the district continues to see 90% or more of our low-income,
emerging bilingual, and foster students reporting access to reliable devices and
connectivity both at home and at school. These groups will be provided the technology and
internet access they need to learn. The increased technology will support intervention
instructional materials and instruction for emerging bilingual students, and academically atrisk, low-income students, and foster youth.
8

Increase instructional
support for emerging
bilingual students and lowincome students, including
translators, instructional
support, oversight

$513,935.00
Through this districtwide action/service, AUSD will provide staff such as translators and
instructional aides to support families and students who are low-income and emerging
bilingual students in accessing instruction and information. A teacher on special assignment
will provide low-income and emerging bilingual students with access to increased learning
opportunities and improved instruction through teacher professional learning and
coaching. Low-income students’ parents/families often have limited experience with access
and understanding of school systems or have barriers such as unusual working hours or
abilities to access information. Smaller percentages of our low-income parents report being
engaged in their child’s school when compared to higher-income families. Low-income
students at all grade levels have consistently lower levels of standard mastery when
compared to higher-income students on local academic assessments (up to 20% difference
for some grade levels). Emerging bilingual students’ families need to be able to access and
partner with schools using a language in which they are comfortable and confident. Our
families who prefer to communicate in a language other than English frequently provide
feedback at PAC+ or community forums about the vital need for translation. Emerging
bilingual students’ mastery of standards on local academic assessments is 21% lower than
all students. As a result of this action, teachers will report higher levels of being prepared to
teach students who are low-income and emerging bilingual. Further, it is expected that this
action will increase the achievement levels for both groups and reduce the gaps between
groups on local academic assessments and on state assessments.

Yes

9

Provide early childhood
programs

$848,207.00
85% of our families qualify for free/reduced lunch and they continue to have a need to
access early childhood programs so that students have added opportunities for academic
achievement beginning early in their lives. A marked difference in achievement has been
observed in those students who have participated in district preschool programs (Duncan &
Magnuson, 2013). We see this reflected in Azusa, we’ve offered an early learning program
for low-income students, foster youth, and emerging bilingual students in the past which
has increased in enrollment over the years and resulted in students better prepared for
elementary school. Our local assessment data for low-income, emerging bilingual, and
foster youth, teacher feedback, and DRDP results reflect that students who participated in
early learning programs were better prepared and were reading at higher rates than those
who had not participated which was our expectation when the program was first
developed. Azusa will continue to invest in added educational opportunities for our
youngest learners who are low-income students, emerging bilingual students, and foster
youth. The district will maintain an Early Childhood Director who will oversee preschools

Yes
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and increased early education services. A PK-TK-K curriculum-aligned program will continue
to be implemented to support student learning. Additionally, transitional kindergarten will
be offered at all sites for all 4-year-olds to increase early literacy and early social and
emotional development. To further support AUSD's Early Childhood Programming, AUSD is
engaged in the Pre-K to 3 Coherence Collaboration (P3CC), a professional learning network
of 10 California school districts that collaborate to develop a coherent, aligned mathematics
instructional program from preschool to third grade. Our program will grow in size and
high need student achievement as measured by preschool through third-grade academic
assessments will reflect increases in student achievement.
10

Improve tracking and
monitoring of emerging
bilingual students'
language acquisition

The differences in performance levels of emergent bilingual students in the four domains of $22,000.00
listening, speaking, reading, and writing require that teachers monitor growth in the
individual domains beyond a single overall performance score. In particular, AUSD staff
must monitor and address the unique needs of our international students (Newcomers),
and Long Term English Learners, and those students who have been reclassified as English
proficient. We will renew performance monitoring software for emerging bilingual students
to assist teachers in the implementation of effective integrated and designated ELD lessons.
Emerging bilingual students will show language acquisition growth and improved academic
achievement.

No

11

Increase and improve
professional learning
targeting the needs of
emerging bilingual
students

$350,780.00
Effective professional learning requires sustained follow-up and coaching throughout the
year (Hargreaves & Fullan, 2012). Increased and improved professional learning focused on
improving emerging bilingual student achievement and aligned to the California English
Learner Roadmap will continue to be provided through consultants and through the
assistance of Teachers on Special Assignment, who have expertise in serving the needs of
emerging bilingual students. Emerging bilingual students continue to achieve at rates lower
than those of all students. Emerging bilingual students’ state and local assessments in math
and ELA reveal a 20% or larger gap when compared to all students. 55% of secondary
emerging bilingual students have at least one D or F on their 20-21 report card. As a result
of this action, emerging bilingual students will have improved academic achievement and
language acquisition growth. Prior to the pandemic, AUSD was making progress with
emerging bilingual achievement as reflected on district monitoring assessments, the
pandemic amplified the need to focus specifically on emerging bilingual student
achievement and growth.

Yes

12

Provide added intervention
and instructional support
for emerging bilingual
students

Our school sites have different needs with regard to the services they can provide emerging $424,667.00
bilingual students. Some schools may have very high percentages of emerging bilingual
students (up to 65%). Emerging bilingual academic achievement on local assessments
showed decreases in levels of mastery in both ELA and Math. Preliminary 2021 ELPAC scores
are showing our emerging bilingual students are not advancing in their language
acquisition as expected. Support personnel is needed to ensure proper placement and
assistance to classroom teachers in the effective design and implementation of English

Yes
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Language Development. School sites will continue to utilize teaching personnel to provide
intervention and improved program and record-keeping support for emerging bilingual
students. School sites will utilize resource teachers/instructional aides to provide
interventions for emerging bilingual students. AUSD has seen an improvement in
interventions, for example, all K-8 schools have been offering afterschool interventions and
support to emerging bilingual students. The district expects to see additional growth in
emerging bilingual students’ language acquisition on both the ELPAC and our local
assessment, the TELL. Additionally, this action should result in increased reclassification and
a reduction in the number of long-term English learners.
13

Provide Assessment,
Language, Assistance,
Support (ALAS) for families
and students who are
language learners

$616,729.00
Researchers Niehaus and Adelson (2014) examined the relationship between school
support, parental engagement, and academic and social/emotional outcomes for emerging
bilingual students. The research reflects when families and students are supported,
academic achievement and language acquisition is improved. We will provide staff and
support for targeted language assessment and support for families of emerging bilingual
students as they engage in the education of their students resulting in increased academic
growth and language acquisition outcomes along with improved parent/family
engagement.

Yes

14

Increase monitoring of
emerging bilingual
students' language
acquisition

$35,000.00
Castañeda v Pickard (1981) established that bilingual education programs must be based
on sound educational theory, implemented effectively with resources for personnel and
instructional materials, and be proven effective in helping students overcome language
barriers. To close academic gaps and develop language proficiency, the English language
development of emerging bilingual students requires ongoing monitoring of students
(Olson, 2010). The annual state language assessment isn't sufficient to ensure progress for
students. To address the need, an additional ELD/ELL assessment will be utilized to
determine ongoing progress and identify advancement toward reclassification. The district
expects to see emerging bilingual students’ English language proficiency increase because
the additional formative data will be used to adjust instruction and target students’ specific
language needs.

Yes

15

Support a dual language
immersion program

Research studies are clear regarding the long-term advantages of bilingualism and dual
language immersion programs on the achievement and reclassification of emerging
bilingual students (Umansky & Reardon, 2014). By increasing the Dual Immersion (DI)
program at our schools, our students, particularly those who are identified as high need,
will have the opportunity to develop balanced bilingualism and increased academic
achievement. AUSD has had a successful and growing DI program that has resulted in
higher levels of student achievement for participants in particular our emerging bilingual
students.

16

Provide supplemental
In AUSD, many emerging bilingual students lack adequate access to technology in their
instructional materials and homes. Technology tools such as tablets, laptops, projectors, and Chromebooks allow for
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$2,503,946.00

Yes

$950,000.00

Yes

technology for emerging
bilingual students

increased differentiation in the instructional program, as well as improvement in the
development of literacy and research skills. In the past, the district has been able to provide
many more resources for our emerging bilingual students, which has resulted in improved
ELD instruction and up until the pandemic, growth in our reclassification rate. We will
purchase supplemental standards-aligned instructional materials and technology to
increase and improve emerging bilingual students' achievement across content areas.
Specific technology to support ELD might include devices and plug-ins like microphones
and earphones as well as programs and applications specifically designed to improve
emerging bilingual students' academic achievement and language acquisition. In addition,
the expanded technology implementation will require reliable wireless access and
infrastructure. Emerging bilingual students will increase their language proficiency as
indicated by the TELL and state (SBAC and ELPAC) and local assessments (ELA, ELD, Math).
They will report higher rates of access to technology and internet access when surveyed
about technology access and use.

Goal Analysis for 2021-2022
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
All actions and services in Goal 4 aimed to increase student achievement for all students and narrow gaps that may exist between student groups. Actions and services
in Goal 4 also increased the focus on language acquisition and academic progress for our students who are learning English, we call them emerging multilingual students
to show that there is value in the multiple languages they know and that becoming fluent in English adds to that value. Through our actions and services, the district
seeks to increase the number of Reclassified Fluent English Proficient (RFEP) students and decrease Long Term English Learners (LTEL). Student performance on the
Smarter Balanced Assessment Consortium (SBAC) tests, local and diagnostic assessments identify an ongoing need to address student academic achievement. Actions
4.1, Supplemental standards-aligned instructional materials and technology, and 4.3, Provide visual and performing arts curriculum and materials, provided our highneeds students with standards-aligned instructional materials to supplement and improve instruction. Additionally, technology was purchased to support classroom
instruction that included projectors, document cameras, voice lifts, and speakers, as well as Chromebooks for classroom and at-home use. These purchases support
teachers in using many applications and programs that were implemented during distance learning. Students demonstrated growth in technology skills and in
engagement with their learning. Workshops and training were offered to staff in order to support all students and especially those who are learning English. Examples of
professional learning that took place this year were the Sobrato Early Academic Language (SEAL) professional learning focusing on strategies that enhance the oral
academic language acquisition and job-embedded coaching aimed at improving instruction for emerging multilingual students. Teachers learned high-leverage practices
that address the language demands of rigorous grade-level standards. These opportunities addressed the use of academic language throughout the curriculum, creating
an enriched environment, articulation across grades, and strong partnerships between families and schools. As the year progressed, teachers applied learned strategies,
developed units, and collaborated with colleagues. To increase equity and access for our high-need students, intervention and academic acceleration courses were
offered. These opportunities were offered both after school and during the school day. Intervention/ELD teachers provided differentiated instruction based on data
analysis. Tutoring opportunities were given to identified students and partnerships with PAPER and Hey Tutor also afforded additional support. We also provided music
instruction at all levels; elementary, middle, and high school which supported student engagement and achievement. Our Spanish Dual Immersion program allowed
students to develop balanced bilingualism and increased academic achievement. AUSD has had a successful and growing DI program that has resulted in higher levels
of student achievement for participants, in particular our emerging bilingual students. As we continue to implement actions and services for Goal 4 we expect student
achievement to increase while narrowing the achievement gap for all students.
Successes:
An area of success for Goal 4 was Action 4.11, which increases and improves professional learning targeting the needs of emerging bilingual students, and 4.12, which
provides added intervention and instructional support for emerging bilingual students. Our teacher on special assignment (TOSA) supported professional learning for
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emerging bilingual students through coaching and book study in the areas of literacy, language development, and utilizing formative assessment to support the needs of
ELs. Our TOSA also provided intensive curriculum support and instructional support services including effective strategies and interventions in the areas of language and
literacy development. Our TOSA assists in providing support to site administrators and teachers in the improvement of support and academic development of emerging
bilinguals. Another highlight included the work in Action 4.3, providing visual and performing arts curriculum and materials to students. Sites were able to augment their
materials and supplies to support art instruction at all levels. Action 4.7, Increased technology access and support for technology districtwide, created improved means for
many of our low-income students, foster students, and emerging bilingual students who do not have access to reliable technology at home. The pandemic highlighted the
need to ensure that high-need students have equitable access to technology. The increased technology allowed for differentiation of instruction both in the classroom and
at home. We were able to increase and improve all district music programs by purchasing instruments, materials, and supplies to increase equity and access for our
high-need students, in particular those from low-income families through actions 4.3 and 4.4. Another area of success has been the collaboration and coordination of our
preschool program supported through Action 4.9, which provides early childhood programs. The district continues to collaborate with California Education Partners in the
Preschool through Third Grade Coherence Collaboration (P3CC) to continue to develop an alignment in math instruction and assessment from preschool through third
grade. Preschool and ETK teachers are provided professional development and coaching support in the implementation of Counting Collections. Material and supplies
that support Counting Collections have been purchased to support the implementation of the program in preschool and ETK classrooms. Additional books that align with
SEAL units and books that support diversity, equity, and inclusion have been purchased for classroom libraries. The district provides ETK classes in addition to an early
childhood director to support increased and improved services to Azusa’s youngest learners. AUSD expanded the half-day California State Preschool Program to include
Lee and Dalton on the list of elementary schools in the district offering preschool. This year we were challenged with lack of CAASPP data during the pandemic. Despite
that challenge, our local district assessments yielded opportunities for data analysis and showed growth in students meeting and exceeding standards for both ELA and
Math. ELA showed 8% growth for all students and 4% growth for emerging multilingual students. In Math, there was a growth of 14% for all students, 13% growth for
emerging multilingual students, and 12% for students with disabilities. We attribute these improvements to the actions and services in Goal 4 centered around
interventions, professional learning, increased materials, and technology access.
Challenges:
As a result of the COVID-19 pandemic, there was a shortage in substitutes, which caused a shift in the way professional learning was provided. This shortage shifted our
practice to job-embedded professional development learning opportunities provided by our own staff, allowing for greater scheduling flexibility. Our professional learning
took on a coaching format that incorporated high leverage strategies for the literacy development of emerging bilinguals and examining data for LTELs, and newcomers
as well as providing in-time support as needed. The work surrounding Action 4.5, which provides comprehensive intervention for high-need students at all sites, was also
affected due to substitute shortages. This work focused on 9th grade ELA and Math support for students with D/Fs; however, due to substitute shortages at times
intervention teachers provided class coverage. Despite the challenge, we have seen some improvement in grades for students participating in the ON TRACK
collaborative compared to D/F rates from last year.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
Material differences include the following reflected in the actions of Goal 4:
-Increased expenditures in Action 4.1, Supplemental standards-aligned instructional materials and technology, Materials and supplies were purchased and adjustments
were made to strengthen the network capacity. Some of the purchases included additional student learning technology applications such as; PearDeck, APEX, SeeSaw,
and PAPER.
-Action 4.4, Provide added opportunities for music instruction and instruments at all schools, Action 4.13, Provides Assessment, Language, Assistance, Support (ALAS)
for families and students who are language learners, and Action 4.15, Supports a dual language immersion program, increased expenditures due to an increased cost in
salary and benefits
-Action 4.11, Increase and improve professional learning by targeting the needs of emerging bilingual students expenditures were less than allocated due to the shifting of
our professional learning implementation. This occurred due to substitute shortages.
-Action 4.8, Increase instructional support for high-need students and students with disabilities expenditures were less than allocated due to unfilled vacancies.
-Action 4.15, Support a dual language immersion program expenditures were less than budgeted due to vacancies and the use of other funding sources for personnel
costs including Title III.
-Action 4.14, Increase monitoring of emerging bilingual students' language acquisition expenditures were less than budgeted due to the suspension of the use of the
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TELL assessment. Materials and supplies were not fully purchased for the implementation of the assessment.
-Action 4.16, Provide supplemental instructional materials and technology for emerging bilingual students, expenditures were less than budgeted expenditures were less
due to declining enrollment’s effect on materials/supplies budget.

An explanation of how effective the specific actions were in making progress toward the goal.
Metrics identified in LCAP Goal 4 include SBAC scores for all student groups in grades 3 through 8 and 11 in ELA and mathematics, basic services provided that increase
academic outcomes for students, third-grade reading levels, ninth-grade grades, and the reclassification rate and academic progress of emerging multilingual students.
As a result of the COVID 19 pandemic current SBAC data was not available. Despite that, students continued to demonstrate increased academic gains. We maintained
our reclassification rate for 2021-22 at 10% and reduced our percentage of students becoming long-term English Learners, LTELs by 9% in the 2021-2022 school year. A
new metric for Goal 4 is the percentage of A, B, and C grades being earned by our 9th graders. Evidence shows that if students in 9th grade earn A-C grades, they are
more likely to meet college and career measures. There was an overall increase of 10% in the percentage of A-C grades for all students, including increases for
emerging bilingual students, low-income students, and students with disabilities. Actions 4.12, 4.5, and 4.8 provided added intervention and instructional support for
emerging bilingual students and high-need students at all levels. These actions afforded additional personnel, professional learning, and instructional materials to
increase student achievement. Many opportunities for instructional support and professional learning were offered throughout this school year. The district’s Teachers On
Special Assignment, TOSAs have led collaboration around literacy training for teachers, parents, and administrators. They have led a state grant through Napa County,
CALI Reads, and supported leadership in the initial development of a District Literacy plan.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.
Needs were identified throughout the year, resulting in some adjustments to Goal 4 in the 2022-2023 LCAP. Changes that will be made to Goal 4 actions and services
include the removal of personnel and non-personnel cost associated with Federal IDEA funding set aside for CCEIS in Action 4.5. This action will continue to support
intervention for high-need students at all sites through LCAP funding; however, personnel and non-personnel costs tied to CCEIS will be removed. Additionally, we will
increase 15 FTE in Action 4.5 to improve instruction by increasing certificated staff at the elementary sites with combination classrooms. Increasing staff in these
classrooms will allow for increased and targeted intervention using the carryover funds to increase and improve services for our unduplicated students. In Action 4.6,
Provide web-based programs to support monitoring of student achievement and outcomes, we will remove the student information system, AERIES from the actions and
services as funding for this system will shift from LCAP funding to General Fund. This student information system permits a more concentrated approach to tracking
student progress on various LCAP metrics. In Action 4.7 the personnel costs for the Director of MIS and the MIS Secretary will be shifted from LCAP funding to General
Fund. This will free up funding that can be allocated to directly serve students. We will shift some of that funding to increase the technology allocation within this action.
The Director of MIS will continue to maintain and increase student access to technology despite the change in funding sources. In order to increase student engagement,
an adjustment will be made to Action 4.3 (Provide visual and performing arts curriculum and materials). We will add 4 FTE salary and benefits allocation for Elementary
Art teachers to increase engagement and access to art instruction. Through this modification, we hope to provide our students with additional art instruction during the
school day and after-school opportunities as well. These changes will be reflected in Goal 4 for the 2022-2023 school year. Action 4.1 allocation increased due to global
supply chain issues, we did not receive technology as planned in the 2021-2022 school year. therefore, the carryover amount will be added to this action to obtain the
technology needed to increase and improve services for unduplicated students.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Goal
Goal #

Description
5 Through a collaborative, improvement-driven approach, Azusa USD will address diversity, equity, and inclusion for all students, including
diminishing systemic barriers and racism in our community and elevating culturally relevant teaching/learning.

An explanation of why the LEA has developed this goal.
In light of events in the US and across the globe highlighting the need for our communities to address ongoing issues of diversity, equity, and inclusion, AUSD in
collaboration with stakeholders has embarked on a deep analysis and our equity work to date. During the first half of the 2020-2021 school year, a group of students
organized and approached the Board of Education with their concerns and desires for the district to examine and address DEI issues. More specially, this group of high
school students formed a Diversify Our Narrative chapter in Azusa. In response to this initial presentation by the students, the Board initiated work to hear more from
the group. District staff also engaged in ongoing dialogue with students and parents around DEI topics. A districtwide Diversity, Equity, and Inclusion Committee was
established and began work on gathering both qualitative and quantitative data on DEI topics. From these initial steps was born the mutually developed goal for our
LCAP which is focused on DEI areas.
Baseline data serves to highlight our areas of strength and areas of growth. Ongoing data collection will serve as a way to measure our progress on DEI work in AUSD
as well as illuminate specific areas of focus through actions and services in this goal. The data collected through a DEI survey of students, parents/families, and staff
revealed mid-levels (in the 50% range) of positive responses from students. When asked whether students and staff in AUSD value diverse groups, student responses
ranged between 45%-50% for students in middle schools and high schools. When asked if AUSD encourages students to speak out against racism, student responses
were similar, at the mid-level range. Students reported slightly lower rates of positive responses (35%-40%) when reporting whether or not they see people of diverse
backgrounds being represented in schools. In total, the DEI survey data indicate a need to address diversity in our curriculum and staff as well as explicitly address
issues of addressing racism and the valuing of diverse groups in our classrooms and schools.
Similar to students, parents/families reported mid-level positive responses when asked about being encouraged to speak out against racism ( 56%-60%) and schools
valuing people of diverse groups (50-60%). Parent/family responses were grouped into elementary, middle, and high school parents with elementary parents/families
consistently reporting higher levels of positive responses. There were fairly consistent responses between parents/families and students with slightly lower positive
responses from students. Staff responses were consistently higher which indicates a need to address the differences in perceptions between the groups. 62% to 69% of
staff reported they are encouraged to speak out against racism with similar levels indicating students value people of diverse backgrounds. Just over half of staff
indicate they receive professional learning that addresses DEI topics and 70% to 80% of staff indicate they are comfortable using culturally relevant teaching strategies.
Data indicate a need for the district to offer professional learning that engages staff in DEI topics and teaching strategies that enhance equity. The actions/services in
Goal 5 provide for professional learning, instructional materials, and opportunities for staff and students to improve diversity, equity, and inclusion in our schools.

Measuring and Reporting Results
Metric
Parent/family
responses to

Baseline

Year 1 Outcome

Year 2 Outcome

2020-2021
2021-2022
Valuing diversity (average Valuing diversity (average
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Year 3 Outcome

Desired Outcome for
2023-2024
increase ≥ 10% for both
questions

diversity, equity, and positive response): 58% positive response): 61%
inclusion survey
Encouragement to speak Encouragement to speak
questions
out against racism: 60% out against racism: 61%
-District/schools
valuing different
backgrounds
-District/schools
encouragement of
families to speak out
against racism
percent positively
responding
Source: District
Annual Youthtruth
Survey
Student responses to
diversity, equity, and
inclusion survey
questions
-District/schools
valuing different
backgrounds
-District/schools
encouragement of
families to speak out
against racism
percent positively
responding
-Student comfort
level speaking about
diverse groups

2020-2021
Valuing diversity (average
positive response): 53%
Encouragement to speak
out against racism: 53%

2021-2022
Valuing diversity (average
positive response): 54%
Encouragement to speak
out against racism: 49%

Student comfort level
speaking about
-Religions and faiths: 50%
-Sexual orientations: 44%
-Abilities (People with
disabilities): 38%
-Gender: 49%
-Incomes: 36%
-Races/ethnicities: 59%
-Country of origin: 62%

Student comfort level
speaking about
-Religions and faiths: 53%
-Sexual orientations: 45%
-Abilities (People with
disabilities): 40%
-Gender: 49%
-Incomes: 37%
-Races/ethnicities: 60%
-Country of origin: 62%

2020-2021
Valuing diversity (average
positive response): 84%
Encouragement to speak
out against racism: 63%

2021-2022
Valuing diversity (average
positive response): 83%
Encouragement to speak
out against racism: 70%

Increase ≥ 10% for all questions

Source: District
Annual Youthtruth
Survey
Staff responses to
diversity, equity, and
inclusion survey
questions
-District/schools
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Response rate ≥ 85% for all
questions

valuing different
backgrounds, percent
positive responses
-District/schools
encouragement of
families to speak out
against racism
percent positively
responding
Source: District
Annual Youthtruth
Survey
Suspension Rate
Source: AERIES,
Student Information
System

Staff comfort level
speaking about
diversity (average
response on 1-5
Likert scale)
Staff opportunities to
learn about culturally
relevant teaching
strategies (average
response on 1-5
Likert scale)

2019-2020
-All Students: 3%
-Emerging bilingual
students: 3%
-Low-income students:
3.1%
-Foster Youth: 7.6%
-Homeless: 4.2%
-Students with
disabilities: 4.7%
-African American: 9.7%
-Filipino: 0%
-Hispanic/Latinx: 2.9%
-Asian: 1.8%
-White: 3.5%

2021-2022
-All Students: 3%
-Emerging bilingual
students: 3%
-Low-income students:
3%
-Foster Youth: 8%
-Homeless: 4%
-Students with disabilities:
5%
-African American: 11%
-Filipino: 0%
-Hispanic/Latinx: 3%
-Asian: 0%
-White: 4%

≤ 2.5% for all groups

2020-2021
Comfort level speaking
about diversity
-Elementary: 3.91
-Middle: 4.00
-High: 3.72

2021-2022
Comfort level speaking
about diversity
-Elementary: 3.95
-Middle: 4.00
-High: 3.89

increase ≥ .50 for all groups and
both topics

Opportunities to learn
about culturally relevant
teaching strategies
-Elementary: 3.70
-Middle: 3.74

Opportunities to learn
about culturally relevant
teaching strategies
-Elementary: 3.68
-Middle: 3.50
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-High: 3.43

-High: 3.46

Source: District
Annual Youthtruth
Survey

Actions
Action # Title

Description

Total Funds

1

$24,800.00
Instructional materials and All schools will receive training and coaching support to address equity for low-income,
professional learning for
emerging bilingual, and foster students. These three student groups have had higher rates
restorative justice
of suspension, expulsion, and punitive discipline when compared to all students. Students in
these three groups face added trauma that can manifest itself in negative behavior. Lowincome students can face food and housing insecurity that creates stress and anxiety.
Emerging bilingual students may face barriers to adjusting to a new culture and country if
they have immigrated recently from another country. Foster youth not only experience the
trauma of being removed from their homes but also suffer added stress and anxiety from
frequent moves. Many of our secondary foster youth have been involved with the justice
system. Helping our staff better manage student trauma and create more equitable
discipline practices is needed. Traditional discipline has not been effective in reducing rates
of suspension and expulsion. Restorative practices and peer mediation will become an
integral part of how the district supports low-income, emerging bilingual, and foster
students. Professional learning and implementation of these practices serve to create an
emotionally and physically safe environment for all students. Research and data provide
significant evidence of the positive impact of restorative justice practices (González, 2016)
in improving school culture, climate, and addressing racial disparities in discipline. Lowincome students, emerging bilingual students, and foster youth will benefit from improved
equitable outcomes and increased academic success as they participate in restorative
practices rather than traditional discipline. Survey data, one indicator of the need for
improvements in school climate, will reflect increased positive responses on school climate
questions for our emerging bilingual, low-income, and foster students. We expect to also
see reductions in suspension rates for all three groups.

2

Professional learning and
instructional support for
increased culturally
relevant, rigorous
instruction in all programs

Although research indicates that schools with high populations of economically
disadvantaged students are more likely to underperform, research also suggests that
maintaining high academic expectations for these students is critical to their academic
success (Gehrke, Kappa Delta Pi, 2005). We will increase and improve professional learning
for AUSD staff in support of the AUSD Student Success Drivers: Academic Discourse,
Cognitive Rigor, and Collaborative Practices. Student performance data points to a need to
increase the rigor and alignment of instruction to the demands of state standards for lowincome, emerging bilingual students, and foster students. Local evidence and research
show that a culturally relevant, constructivist learning environment promotes academic
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$382,048.00

Contributing
Yes

Yes

achievement and engagement across all content areas for all learners, especially lowincome students, foster students, and emerging bilingual students (Hughes, et al., 2010;
Gay, 2010; Armson & Laughter, 2016). By offering professional learning in support of this
approach, AUSD students will receive rigorous, inquiry-based instruction in respectful and
inclusive learning environments that address issues of social justice and racial inequity in
the classroom. Educational research supports this approach as one that increases student
motivation and interest; increases engagement in students' academic discourse; and,
increases positive student perception and confidence (Tate, 1995; Civil & Khan, 2001;
Robbins, 2001; Wortham & Contreras, 2002; Ensign, 2003; Gutstein, 2003; Souryasack & Lee,
2007; Feger, 2006; Dimick, 2012; Hill, 2012; Bui & Fagan, 2013; Choi, 2013; Hubert, 2013;
Martell, 2013). Funding will also support professional learning in support of Innovation Labs
at elementary sites whereby high need students will gain added exposure to STEM career
possibilities (Fouad and Santana, 2016). Also included will be professional learning for
curriculum development and implementation of state standards and frameworks. Through
this districtwide goal, we will offer continued professional learning for teachers to increase
and improve rigor resulting in greater academic achievement for low-income students,
emerging bilingual students, and foster youth. State and local assessment data will show
increased percentages of low-income, emerging bilingual, and foster students meeting
standards. 21-22 ELPAC scores will reflect higher numbers of emerging bilingual student
students meeting ELD standards, and we will have higher reclassification rates. Our
professional learning plan will support teachers in implementing instruction that supports
high academic expectations and rigorous standards-aligned instruction designed to
support emerging bilingual students, foster students, and low-income students.
3

Provide schools funding to
purchase supplemental
materials and supplies that
address diversity, equity,
and inclusion

$215,000.00
District and state assessment results point to a need to continue to focus instruction on
meeting the needs of students who are emerging bilinguals, foster students, and from lowincome families, this includes creating learning environments that address issues of
diversity, equity, and inclusion (DEI). Students in these three groups have lower
achievement on our state and local assessments and achieve below that of all students.
Low-income students in the district have also provided feedback and formal
communication to the Board about desiring curriculum and instruction that centers on DEI
and are more rigorous. District staff will purchase materials and/or services for low-income
students, emerging bilingual students, and foster students, beyond what is provided to
students who are not in these groups, to improve student learning outcomes related to DEI
and rigorous coursework. This action allows AUSD to identify and provide low-income,
emerging bilingual, and foster youth additional materials and supplies needed to support
culturally relevant, inclusive, constructivist learning environments at each school site.
Research shows that a culturally relevant, constructivist learning environment promotes
academic achievement and engagement across all content areas for all learners, especially
low-income students, foster students, and emerging bilingual students (Hughes, et al.,
2010; Gay, 2010; Armson & Laughter, 2016). The district will increase rigorous, inquiryPage 58 of 107

Yes

based instruction in respectful and inclusive learning environments that address issues of
social justice and racial inequity in the classroom. Educational research further supports this
approach as showing increased student motivation and interest; increased engagement in
students' academic discourse; and, increased positive student perception and confidence
(Tate, 1995; Civil & Khan, 2001; Robbins, 2001; Wortham & Contreras, 2002; Ensign, 2003;
Gutstein, 2003; Souryasack & Lee, 2007; Feger, 2006; Dimick, 2012; Hill, 2012; Bui & Fagan,
2013; Choi, 2013; Hubert, 2013; Martell, 2013). We expect to see higher levels of
engagement by emerging bilingual students, low-income students, and foster youth based
upon attendance, chronic absenteeism. We expect to also see student positive responses to
engagement and DEI questions on the district survey increase. It is expected that student
achievement on state and local assessments will also increase and that gaps will be reduced
for low-income, emerging bilingual, and foster students when compared to students who
are not in these three groups. Finally, it is expected that emerging bilingual, low-income,
and foster students will report more rigor in their classes and more focus on curriculum and
instruction on DEI topics.
4

Provide trauma informed
professional learning
opportunities

$10,000.00
AUSD will provide low-income students, emerging bilingual students, and foster students
with increased access to educational equity, social and emotional learning, and support
resources. Evidence from early examination of student trauma points to the higher levels of
trauma often experienced by our low-income, emerging bilingual, and foster students.
Districtwide, staff will be implementing trauma-informed practices developed through
research-based professional learning. Further, the district will provide training and
implementation of strategies and practices that enhance diversity, equity, and inclusion. It is
expected the increased and improved professional learning will result in the improved
implementation of trauma-informed practices in classrooms, evidence will include
classroom observations and staff and student responses to classroom climate and culture
questions on the district survey. We will also see our low-income students, emerging
bilingual students, and foster youth report more positive responses when asked about
diversity, equity, and inclusion in their schools.

Yes

5

Provide added library
resources focused on
diversity, equity, and
inclusion topics

$50,000.00
AUSD will increase and improve library resources in support of the instructional program
focused on resources that address diversity, equity, and inclusion. Both the American
Library Association and the Association for Library Services to Children assert the
importance of diverse, culturally relevant library materials, in particular for children from
diverse groups. This service is principally directed to meeting the needs of low-income
students and will include a balanced range of fiction and non-fiction titles and reading
levels; titles written by and/or about Black, Indigenous, and People of Color; titles that
promote social justice; titles that promote social and emotional well-being; and a range of
topics, themes, and genres reflective of student interest, choice, identity, culture, and
experiences. Through this districtwide goal, this action/service will increase and improve
low-income students’ access to high-quality library resources. Evidence shows this will have
a positive impact on student performance (Cox & Jantti, 2012). Children from lower-income
families have less access to high-quality reading materials which may result in barriers to

Yes
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reading (Neuman, International Reading Association, 2001). AUSD school libraries will
promote high interest, diverse, culturally relevant library materials to the student body;
display learners’ work throughout the library; create an atmosphere where all learners are
represented in the school library; and, review library usage data to influence outcomes for
low-income students. Low-income students will report higher exposure to diverse authors
and topics in their curriculum and libraries on the district DEI survey.
6

Provide culturally relevant
language arts curriculum
for high school students

$200,000.00
Our low-income students, emerging bilingual students, and foster students have all
indicated a need for more rigorous coursework connected to their lives, backgrounds, and
experiences. District survey results have measured not only classroom instruction and
climate but also diversity, equity, and inclusion progress. All three student groups identified
needs in these areas. Coupled with the explicit feedback in the survey, students in these
three groups achieve at lower rates on ELA and Math assessments when compared to
students who are not low-income, emerging bilingual, or foster students (based upon local
and state assessment data). Students who are low-income, emerging bilingual, and foster
youth also have higher D/F rates at the secondary level in the 20-21 school year. AUSD will
offer curriculum, content, and instruction that implements these strategies and in particular
focuses on language arts at the high school level. When implemented in a high-fidelity
context, a culturally relevant, constructivist learning environment can provide effective
support for and increased achievement of low-income, emerging bilingual, and foster
students. Evidence-based research shows that a culturally relevant, constructivist learning
environment promotes academic achievement and engagement across all content areas for
all learners, especially low-income students, foster students, and emerging bilingual
students (Hughes, et al., 2010; Gay, 2010; Armson & Laughter, 2016). By offering this
approach centered around our three Student Success Drivers (Academic Discourse,
Cognitive Rigor, Collaborative Practices), AUSD students will receive rigorous, inquiry-based
instruction in respectful and inclusive learning environments that address issues of social
justice and racial inequity in the classroom. It is expected that student survey results will
show increased positive responses for questions aligned to course rigor, school climate, and
diversity, equity and inclusion. Low-income, emerging bilingual, and foster students will
also be more engaged in classroom learning (attendance, teacher reports of participation
and engagement) and have higher levels of academic achievement as measured by local
assessments, SBAC, CAST, and ELPAC results.

Yes

Goal Analysis for 2021-2022
An analysis of how this goal was carried out in the previous year.
A description of any substantive differences in planned actions and actual implementation of these actions.
The fifth LCAP goal for Azusa Unified involves focusing on our district's diversity, equity, and inclusion implementation. This means working to address needs in these
areas and continuing to build our work to diminish racism and systemic barriers faced by some student groups. Diversity means the many ways in which we are all
different and the presence of people who are different in our spaces. We want to see diversity in all aspects of our district. Equity means ensuring that barriers are broken
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so that everyone has access to resources and opportunities. Inclusion means that people are made to feel that they belong, are heard, and are valued. Being inclusive
means our district and schools are welcoming to everyone and that we use our diversity as an asset to make us better and help all students reach their full potential. All
actions and services in Goal 5 were implemented in the 2021-2022 school year.
Successes:
In order to create an emotionally and physically safe environment for all students, our district participated in workshops and training in collaboration with the Western
Justice Center focused on restorative practices as outlined in Action 5.1, Instructional materials and professional learning for restorative justice, and in Action 5.4, Provide
trauma-informed professional learning opportunities. These professional learning opportunities gave our staff the tools to improve diversity, equity, and inclusion in our
schools. School staff was able to implement strategies learned during professional learning. Students participated in Restorative Circles that created community and
allowed for a safe space to address social-emotional needs. Additional professional learning for teachers and staff that was focused on increasing culturally relevant
teaching strategies and relevant, rigorous lessons was supported through Action 5.2. Initial plans for professional learning this year included the use of substitutes, which
were not available. The District shifted toward job-embedded coaching and training facilitated by TOSAs, consultants, and statewide entities such as California Education
Partners. Afterschool and weekend extra hours were also part of the professional learning implementation this year. Teachers participated in professional learning
initiatives focused on student literacy for early elementary students, science and innovation, improving reading for older students, math practices and student math
acceleration, and high school engagement and grading practices. All professional learning continues to focus on the District’s three success drivers and is embedded with
culturally relevant and constructivist approaches. Action 5.3, provides schools funding to purchase supplemental materials and supplies that address diversity, equity, and
inclusion, and Action 5.5, provides added library resources focused on diversity, equity, and inclusion topics, both of these actions have been instrumental in augmenting
materials and supplies that support these topics. Schools are using these materials to support class discussions, shared readings, and literature circles. Our school sites
have purchased materials and services that are specific to their School Plan for Student Achievement (SPSA) goals. School SPSA goals are aligned with the LCAP
goals. Every school site augmented its libraries with relevant texts that address diversity, equity, and inclusion. Other purchases included training and workshops in
social-emotional learning, staff extra hours to improve inclusive practices, targeted programs such as Femineers, additional DEI focused instructional materials, staff
training, one-on-one tutoring for students, services provided to students and families that assist in equity and access to opportunities to be college and career ready.
Challenges:
As a result of the COVID-19 pandemic, there was a shortage in substitutes, which caused a shift in the way professional learning was provided. We shifted our
professional learning model to a job-embedded model. A literacy consultant and our Teachers on Special Assignment, TOSAs provided professional learning and
coaching in the classroom. Despite the challenge, teachers responded favorably to the one-on-one support and feedback.

An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of
Improved Services and Estimated Actual Percentages of Improved Services.
Material differences include the following:
-Action 5.1, Instructional materials and professional learning for restorative justice, expenditures were not used other grant funding sources were used.
-Action 5.2, professional learning and instructional support for increased culturally relevant, rigorous instruction in all programs, expenditures were higher than budgeted
due to the rise in cost of salary and benefits.
-Action 5.3, provide schools funding to purchase supplemental materials and supplies that address diversity, equity, and inclusion, expenditures exceeded the budgeted
amount. All school sites were allocated budgets to purchase additional materials to support diversity, equity, and inclusion.
-Action 5.4, Professional learning and substitute expenditures were not used due to lack of substitutes and other one-time state and federal funding sources were used to
cover teacher extra hours.
-Action 5.5, Provide added library resources focused on diversity, equity, and inclusion topics, expenditures were not fully expended as other actions supported the
purchase of library materials.
-Action 5.6, Provide culturally relevant language arts curriculum for high school all students, expenditures were less due to staffing and substitute shortages and
vacancies due to the effects of the pandemic.

An explanation of how effective the specific actions were in making progress toward the goal.
In order to measure the effectiveness of Goal 5, we asked educational partners to participate in the District Annual YouthTruth Survey. This DEI survey asks participants
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to respond to a wide range of questions about their experience in our district. The data collected revealed mid-levels positive responses. When asked whether students
and staff in Azusa USD value diverse groups, all stakeholders also responded mid-level. Overall, on DEI questions there were fairly consistent responses between
parents/families and staff with slightly lower positive responses from students. Staff responses were consistently higher than the other two groups on some questions
which indicates a need to address the differences in perceptions between the groups. Data also indicate a need for the District to offer professional learning that engages
staff in DEI topics and teaching strategies that enhance equity. The actions/services in Goal 5 provide for professional learning, instructional materials, and opportunities
for staff and students to improve diversity, equity, and inclusion in our schools as we continue to implement these actions and services we expect that we will continue to
see growth.

A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from
reflections on prior practice.
Changes that will be made to Goal 5 actions and services include the removal 2.6 FTE salaries and benefits from Action 5.6. This action seeks to provide culturally
relevant language arts curriculum for all high school students. These personnel costs support 13 sections of Ethnic Studies courses in all three high schools. Since this
course has now become part of the core course requirements for graduation, the funding for this action will be switched from LCAP funding to General Fund.

A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update
Table.
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Increased or Improved Services for Foster Youth, English Learners, and LowIncome Students for 2022-2023
Projected LCFF Supplemental and/or Concentration Grants

Projected Additional LCFF Concentration Grant (15 percent)

$24,501,828.00

$3,025,911.00

Required Percentage to Increase or Improve Services for the LCAP Year
Projected Percentage to
Increase or Improve Services for LCFF Carryover — Percentage
the Coming School Year

LCFF Carryover — Dollar

Total Percentage to Increase or
Improve Services for the
Coming School Year

36.33%

$5,841,541.33

45.14%

8.81%

The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table.

Required Descriptions
For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of (1) how the needs of foster
youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the goals for these students.
Goal 1 Action 1: Secondary schools will provide increased opportunities for our emerging bilingual students, foster youth, and low-income students to meet a-g
requirements as part of their college readiness by offering an extended day to allow unduplicated pupils to take elective courses in addition to their basic program of
study. AUSD will provide 1 FTE middle school Spanish teacher, 1 FTE middle school Art teacher, and 1 FTE Latinx Studies teacher to increase equity and access for
our students to a broad course of study by providing zero and/or 7th periods. Access to academic rigor and support is important for our low-income students, foster
students, and emerging bilingual students, many of whom will be first-generation college students. Over the last several years, student survey data reflects a need to
continue to offer additional, more rigorous college preparatory coursework for unduplicated pupils. Our low-income students, foster youth, and emerging bilingual
students have lower rates of college and career readiness based upon state indicators and scheduling constraints prevent many low-income, foster youth, and
emerging bilingual students from participating in elective classes. By offering these additional courses, it is expected that this action/service will continue to improve our
college/career readiness results for low-income students, emerging bilingual students, and foster youth. We will also see an increase in enrollment for these courses.
Prior to the pandemic, district a-g rates for our low-income students, foster youth, and emerging bilingual students increased over 10% because of the added
opportunity to take a-g electives.
Goal 1 Action 2: AUSD will provide 5 FTE instructional coaches (TOSAs) to support the increased and improved implementation of ELA/ELD, Math, History-Social
Studies, and Science instructional strategies and curriculum so that emerging bilingual students, low-income students, and foster youth receive improved instruction in
the classroom directed toward their specific needs. TOSAs will provide content area and grade level professional learning, facilitation of professional learning
communities, development and support for the use of assessment data, individualized side-by-side coaching, lesson study opportunities, and book studies all of which
will be focused on unduplicated pupils’ needs. Teacher coaching has emerged as a promising alternative to traditional models of professional development. There is a
need to provide additional opportunities for teachers to learn to address the unique needs of low-income students, emerging bilingual students, and foster youth. Our
low-income, emerging bilingual, and foster students are not achieving at the same levels as all students. Since beginning the use of instructional coaches in the district
several years ago, low-income students, foster youth, and emerging bilingual students have shown increased achievement and language acquisition. Staff survey data
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have also indicated high levels of value in our professional learning offered by district instructional coaches in supporting their instruction of low-income students,
emerging bilingual students, and foster youth. While the data have improved, there is still a need to address the lower rates of progress among emerging bilingual
students, foster youth, and low-income students, we still see gaps in their levels of progress when compared to all students. It is expected that the additional
professional learning and instructional coaching focused on unduplicated pupils’ needs will result in greater engagement and academic achievement of our low-income
students, foster youth, and emerging bilingual students.
Goal 1 Action 3: We will contract with a grant-writing consultant to develop grant proposals for increased services for our low-income, emerging bilingual, and foster
students. Low-income, emerging bilingual students and foster youth in our district lack home and community resources that enhance and improve academic and socialemotional achievement. These students achieve below other students who are not part of unduplicated pupil groups. Our district survey data from students and parents
show a need for additional programs and initiatives that support student growth, achievement, and instructional relevance and rigor. We will utilize a grant writer
consultant to assist us in securing additional funds in support of the academic achievement of low-income students, emerging bilingual students, and foster students.
Evidence has shown that our past grant awards have benefited students and families by improving instruction, community engagement, and specialized support
programs for low-income, emerging bilingual, and foster students. Students who are from low-income families, who are learning English, and who are in foster care
need additional resources to ensure achievement barriers are removed. Barriers we have identified include the need for additional academic support through improved
teaching and learning strategies and improved learning environments. AUSD has identified needs that cost money beyond that provided by state and federal funds. In
the past three years, over 3 million dollars in grants have come to AUSD through this service. Last year the grant writing consultant assisted our district’s application
and subsequent award for a multi-year MTSS grant, as well as a multi-year Community Schools grant aimed at supporting low-income students, foster youth, and
emerging bilingual students. It is expected that AUSD will continue to be awarded grants that exceed the cost of the consultant and be able to provide additional
resources for our low-income, emerging bilingual, and foster students beyond those provided to all students. Impact of this action will be measured by the district's PLC
data collection process and data analysis of specific student groups' progress. It is further expected that students and parents will report higher levels of relevance and
rigor in classrooms on the District Annual YouthTruth Survey.
Goal 1 Action 4: We will provide compensation for certificated and classified staff to receive added professional learning focused on meeting the needs of low-income
students, emerging bilingual students, and foster youth. Through this district-wide goal, we will increase and improve the content and pedagogical knowledge of
teaching staff so they can deliver improved, research-based, high-leverage instruction that targets the needs of emerging bilingual students, low-income students, and
foster students. The additional professional learning opportunities include additional full-day professional development and professional learning community
opportunities beyond those that address all students’ needs. Past implementation of additional professional learning has been effective as evidenced by learning walk
data, local assessment results, and more authentic implementation of effective professional learning communities (professional learning feedback forms). Growth in
local assessment and state assessment scores for emerging bilingual, low-income, and foster students was happening up until the COVID-19 pandemic. The needs,
conditions, and circumstances of our emerging multilingual learners, foster youth, and low-income students are as follows, a.) all three groups have been
disproportionately impacted by the previous year’s school physical closures, b.) local assessment analysis show achievement gaps between emerging bilingual, lowincome, and foster youth when compared to other students, c.) teacher survey data also indicated they desire additional opportunities to learn strategies and practices
that improve outcomes for low-income, emerging bilingual students. Over the last three years, the district has focused on the learning needs of all three groups (lowincome, foster youth, and emerging bilingual students) by offering additional professional learning for teachers and administrators targeting the three groups. As the
district enters into the 22-23 school year, the added professional learning will focus on culturally relevant, constructivist learning environments which promote academic
achievement and engagement across all content areas for learners, especially low-income students, foster students, and emerging bilingual students. This
action/service is directed to meeting the needs of emerging bilingual students, low-income, and foster students and will result in increased achievement and reduction
in achievement gaps between emerging bilingual students and all students and higher rates of grade-level proficiency for low-income students and foster youth.
Further, professional learning and professional learning community feedback will show improved opportunities for teachers to address the needs of their students.
Professional learning topics will support the implementation of the AUSD Student Success Drivers (Academic Discourse, Cognitive Rigor, Collaborative Practices);
rigorous, inquiry-based instruction. Added topics will focus on respectful and inclusive learning environments that address issues of social justice and racial inequity in
the classroom. Educational research confirms this approach as showing increased student motivation and interest; increasing engagement in students' academic
discourse; and, increasing positive student perception and confidence.
Goal 1 Action 6: All schools will implement and use Positive Behavioral Intervention and Support (PBIS) to support low-income, emerging bilingual, and foster students
and provide an effective learning environment. Professional learning and implementation of PBIS serve to create an emotionally and physically safe environment for all
students. Past implementation in AUSD, research, and data provide significant evidence of the positive impact of PBIS in improving school culture and climate. Lowincome students, emerging bilingual students, and foster youth, who have historically experienced inequity in discipline, will benefit from improved discipline outcomes
and increased academic success. We continue to see fewer suspensions and increased attendance and engagement for our low-income, emerging bilingual, and
foster students.
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Goal 1 Action 7: When low-income, emerging bilingual, and foster students receive targeted support for social and emotional wellness, their academic outcomes are
enhanced as our previous Social and Emotional Check Point data and student focus group data revealed. Current research and our own student social and emotional
wellness tracking reflect a continuing need for added support for our foster youth, emerging bilingual students, and low-income students. In particular, during the
COVID-19 pandemic, low-income, emerging bilingual, and foster students indicated higher levels of sadness and less hope about their day-to-day educational
experiences. We will provide staff focused on providing for the needs of these three groups beyond those of all students. Staff will oversee tiered behavior supports,
including counseling, behavior intervention, research-based training for staff, and assessments. It is expected our low-income, emerging bilingual, and foster students
will report a higher level of social and emotional wellness during focus groups and on the student district annual survey leading to improved academic outcomes as
well.
Goal 1 Action 8: Additional health services for low-income students add to their academic improvement and well-being. Our low-income students do not have the same
access to health care services as those who are from higher-wealth families. We will provide increased health supports for low-income students, including, health and
vision screening, medical evaluations, case management for medically fragile students from low-income families, and guidance from medical health professionals. The
district has provided this additional health support in the past and evidence from survey data has shown the increased access to health supports contributes to better
health and earlier access to needed care so that learning is not inhibited by health issues. It is expected that our survey data will continue to reflect the positive impact
of providing these added services and that low-income students’ academic achievement on state and local assessments will also reflect the positive impact.
Goal 1 Action 10: Low-income students will have additional opportunities to learn about health, nutrition, and food through hands-on, project-based learning
(elementary school garden projects) which is an effective strategy to engage students and increase learning for low-income students. We will increase our school
garden programs at district elementary schools. District-wide, low-income students will have increased opportunities to access meals and meals with added fresh
produce. The district will address the food needs of low-income students while also increasing their learning around healthy eating with this action/service. Research
has shown students who are hunger-free are better able to learn. Our low-income students face issues of hunger and food security. Our low-income students will
experience less food insecurity through an enhanced food services program so that hunger does not become a barrier to learning. Past implementation resulted in an
increased number of students/families participating in the meal programs as well as added positive perceptions about the district meal program. Low-income students
showed positive engagement with and excitement about the school garden projects. It is expected that additional low-income students will participate in the district
meal programs over the next three years and that on our internal measures of student wellness low-income students show higher rates of food security.
Goal 1 Action 11: The district will continue to provide improved classroom environments that are safer, cleaner, and encourage low-income students to engage more
deeply in learning. Our low-income students will have access to improved positive school climates which contribute to academic achievement and can improve
outcomes for students from low socioeconomic backgrounds. Our low-income students are only meeting state academic standards at a rate of 20-30% for both ELA
and math, Noguera (2015) states that "disparities associated with socioeconomic status include school facilities, which impact learning opportunities and contribute to
the achievement gap” (Noguera, 2015). Examples of how the district will improve the learning environments include added safety features, beautification, and design of
classrooms that allow for collaboration and flexible use of space. This districtwide goal will improve low-income students' access to high-quality learning environments
beyond those non-socioeconomically disadvantaged students have access to. AUSD is aware of the continuing need to improve and enhance learning environments
for our low-income students; our inspection results, as well as input from students, staff, and families, indicate our positive progress and areas still in need. A large
body of research over the past century has consistently found that school facilities impact teaching and learning in profound ways. Thus, researchers generally
conclude that without adequate facilities and resources, it is extremely difficult to serve large numbers of children with complex needs (Evaluation and Education Policy
Analysis, Penn State, 2015). In addition, absenteeism is associated with building condition problems among schools in the lowest-SES districts (American Journal of
Public Health, 2010). Research confirms a link between the quality of school facilities and student achievement in English and mathematics. Findings from a study
conducted by Uline and Tschannen-Moran (2008) found that quality facilities were significantly positively related to school climate variables, confirming that school
climate plays a mediating role in the relationship between facility quality and student achievement. It is expected that the district’s improved facility quality will have an
impact in three ways. First, low-income student academic achievement will increase and gaps will be diminished. Second, low-income students will increase their
engagement in school as measured by low-income students’ attendance rates. And third, low-income students will report higher levels of having adequate learning
environments and resources; their response rates will align more closely with those of all students.
Goal 2 Action 1: Effective and consistent communication with all stakeholders and the community is vital for a coherent well-informed system. The district will continue
to improve communication with our families of low-income, emerging bilingual, and foster students. Our low-income and emerging bilingual students and their families
need added opportunities to communicate and understand the navigate the public education system, especially those families where all adults are also managing
inflexible, full-time work schedules as well as raising children. Foster students and their families are often navigating many different school systems and the unique
needs of foster youth, such as transportation and completion of credits toward high school graduation. The district will hire staff and purchase communication materials
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and tools that will focus on improving communication with our low-income families, families of emerging bilingual students, and foster families. Enhanced websites and
district communication procedures will also contribute to increased communication. This service is principally directed toward meeting the needs of emerging bilingual
students, low-income students, and foster students, as these groups have historically been underserved and have expressed a desire for increased opportunities to
communicate and connect with schools and the district. This district-wide action/service will support parents of low-income, emerging bilingual, and foster students as
well as the broader Azusa community in collaborating to promote student achievement. According to the California Family Engagement Framework (2014), when
schools actively involve parents and engage community resources, they can respond more effectively to the needs of the most vulnerable students. Past improvements
in this area have resulted in parents/families feeling more satisfied with the communication between schools/district and home. It is expected our low-income, emerging
bilingual, and foster parents/families will continue to report high levels of connectedness and satisfaction with communication on the district’s annual survey.
Goal 2 Action 2: AUSD will provide additional opportunities for parents of low-income, emerging bilingual, and foster students to engage with schools through an Azusa
Parent Learning Network. The district-wide network will use a multi-session parent education model where both families and staff partner to focus on ways to improve
results including both academic and social-emotional outcomes for low-income, emerging bilingual, and foster students. Survey data from parents shows strong
progress in AUSD's community engagement, despite the growth, data also reflect the need to continue our efforts and increase opportunities for parents and families to
be engaged in student success. Our engagement rates for low-income, emerging bilingual, and foster students are lower than those of all students, so additional
opportunities for this group of parents to engage with schools will serve to increase low-income, emerging bilingual, and foster student success, in particular in
academic areas. Evidence shows student achievement increases when parents, especially those of unduplicated students, are engaged and have an opportunity to
build on ways to support students academically (Goodall & Montgomery, 2013), social-emotionally, and grow leadership skills within the school system. We expect to
see positive academic outcomes and increased social/emotional learning for our low-income students, emerging bilingual students, and foster youth. Families of lowincome, emerging bilingual, and foster students will have increased engagement as they take on leadership roles and attend the professional learning opportunities
offered. The increased engagement will be monitored through district surveys.
Goal 2 Action 4: Increasing school safety is important for the community and staff, it adds to an effective learning environment for our low-income students. Our 2022
survey results for emerging multilingual, low-income, and foster youth reveal a continued need to increase positive perceptions about school safety by improving and
communicating the district safety policies and measures. We will continue to increase school safety professional learning for staff and enhance school safety supplies
related to professional learning, such as vests, equipment, emergency food, and medical supplies beyond what is required. Engagement in school and learning
increases for students from socio-economically disadvantaged families when they feel safe at school. Low-income students in our district will have a greater sense of
safety on campuses and higher rates of engagement (attendance) and academic achievement. Measurable outcomes include a) low-income students' sense of safety
which on safety survey questions, and b) improved engagement (higher rates of attendance). It is expected that low-income students’ academic performance on state
and local assessments will also increase. Past implementation of this action was effective. This year, a continuing need to address safety emerged from our survey
results.
Goal 2 Action 5: An analysis of parental engagement found that having a direct link to the school for the families of our low-income students, emerging bilingual
students, and foster youth is important for their student's academic success; AUSD's internal survey data was similar for all three groups, therefore, there is a need to
create improved connections and engagement opportunities for parents and families. We will continue to provide a bilingual Community Liaison for each school in the
district so that families of low-income, emerging bilingual, and foster students will have increased access and connections to the schools. Community liaisons will
provide referrals to resources for families, co-lead parent/family meetings, help parents/families to navigate district systems and processes for supporting students, and
create a welcoming environment for families. Past implementation of this service has been effective as our low-income parents, parents of students learning English
and foster families have higher rates of positive relationships and connection to schools when compared to similar schools and groups throughout the state and nation
(District Annual YouthTruth survey comparison data). Through the Community Liaisons' work, parent engagement will continue to be prioritized, monitored, and
addressed resulting in increased positive relationships and connections between families and schools. The data from families will also be cross-referenced with student
academic achievement results which should also show positive growth on district assessments, diagnostics, and statewide standardized tests.
Goal 2 Action 6: Having access to accurate, frequent, and appropriate data to monitor the progress of our emerging bilingual students, low-income students, and foster
youth is essential in increasing responsiveness to their special needs. Data and progress of emerging bilingual students are needed as they face the dual challenge of
learning content and learning English. Foster youth face increased trauma that can impact learning along with frequent changes in schooling, a strong understanding of
their progress helps schools and districts better meet their needs. Low-income students have historically underperformed students who are not from low-income
families. In designing district goals, actions, and budgets that meet the needs of these three student groups, a district must have a strong focus and added attention to
the implementation of their LCAP. Hiring staff to focus on LCAP implementation has improved the implementation in AUSD and increased the district’s ability to use the
LCAP as a living document that provides for the needs of low-income students, emerging bilingual students, and foster youth. Further evidence has shown that district
monitoring of metrics, actions, and services outlined in the LCAP improves our transparency, effectiveness, and provides data to improve decision-making and
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instruction. Therefore, we will continue to provide district staff responsible for local, state, and federal data. Staff will also oversee the LCAP process; evaluate and
monitor LCAP metrics, actions/services; and, oversee surveys and stakeholder engagement in the LCAP process. Past implementation has shown this action has
made a positive difference in the areas of family and student engagement in decision-making (district survey results), improved academic outcomes for students (CA
Dashboard academic indicators), and increased transparency and collaboration among all stakeholders (district annual survey data, engagement feedback surveys). It
is expected that parents will continue to maintain or increase their sense of involvement and value in district decision-making and additional parents/families will be part
of that process. It is expected that additional data, metrics, and their disaggregation will increase data-driven decisions resulting in improved academic outcomes for
low-income, emerging bilingual, and foster students. A final expected outcome is that our LCAP process will evolve so that the implementation of the goals, actions,
and services will continue to be seen as an effective and authentic means to implement initiatives servicing our students who have the greatest needs.
Goal 3 Action 1: Many of our low-income students, foster students, and emerging bilingual students will be first-generation college students and have limited home
resources to advance their academic preparation for post-secondary education. The research identified in "Unlocking Emergent Talent" (Olszewski-Kubilius &
Clarenbach, 2012) indicates that providing a high-powered, enriched curriculum and scaffolding for advanced thinking and questioning skills, rather than remediation is
successful in raising the academic achievement and post-secondary trajectory of learners of varying ability and socioeconomic levels. Through this districtwide goal,
we will increase college readiness opportunities, including support for meeting a-g requirements, access to AP courses, credit recovery, and grade improvement. This
includes professional learning in these areas as well as direct student support. Past implementation has been effective, resulting in higher graduation rates, increased
college and career readiness rates, and higher rates of college acceptance. AUSD expects to continue to see increases in college and career readiness levels in lowincome students, emerging bilingual students, and foster youth.
Goal 3 Action 3: Many of our low-income students, foster students, and emerging bilingual students will be first-generation college students and have limited support in
terms of study skills and mentors familiar with the demands of college preparatory classes. Through this district-wide goal, we will provide increased opportunities for
our students to develop strong study skills and gain the academic preparation necessary to access 4-year college admission. Through the implementation of The
Advancement Via Individual Determination (AVID) program we will support low-income, emerging bilingual, and foster students in overcoming barriers faced in pursuit
of higher education. AVID programs have shown to increase student success in accessing college upon graduation (Bernhardt, 2013). Past implementation of AVID
has led to increases in participation and college readiness for low-income, emerging bilingual, and foster students. AUSD expects to see increased college acceptance
and preparedness in low-income students, emerging bilingual students, and foster youth as we continue to implement AVID.
Goal 3 Action 4: A longitudinal study on career preparation by Vuolo, Mortimer, and Staff (2013) clearly indicates the benefits of early identification of career goals on
student long-term career decisions. We will provide added career exploration opportunities for Career Technical Education (CTE) at feeder schools, such as STEM and
Project Lead the Way, to expand our CTE programs and pathways at district high schools. Low-income, emerging bilingual, and foster students will access increased
STEM and science learning leading to greater participation in CTE pathways and interest in STEM careers. Our low-income, emerging bilingual and foster students
have fewer opportunities outside of the district to participate in STEM-related activities and exploration that influence career interests and decisions in the STEM field,
this action will provide those opportunities. Our students will show increased positive responses on the district's annual YouthTruth survey when asked how well the
district prepares them for life after high school.
Goal 3 Action 5: Research by Fouad & Santana (2016) focusing on the under-representation of low-income, English language learners, and foster students in science,
technology, engineering, and math (STEM) related careers indicates an acute need to increase their numbers in these high paying career fields, particularly in the area
of medicine and engineering, and other high demand areas. Our low-income, emerging multilingual, and foster youth are underrepresented in the STEM-related career
fields, they have limited exposure to professionals and opportunities to learn about the field beyond what is offered in schools. We will improve access to and
enrollment in our Career Technical Education (CTE) programs at all high schools so that low-income, emerging bilingual, and foster students in our district can begin
their career trajectory into STEM-related and/or high demand, high earning professions while still in high school. AUSD has had a growing CTE program and with
higher levels of enrollment of unduplicated students over the last three years. Participating students have been awarded commendations for their achievements. AUSD
expects to a) increase the number of low-income, emerging bilingual, and foster students participating and completing CTE pathways, b) increase college and career
readiness for these groups of students, c) increase the number of low-income, emerging bilingual, and foster students who plan to enter into career technology career
fields.
Goal 3 Action 6: Our low-income and emerging bilingual students require additional support and rigorous coursework to prepare them for successful participation in a
global economy. Our college acceptance rates and achievement data are lower for students who are low-income and emerging multilingual students. To better prepare
students for college and high-paying global careers, we will offer increased and improved opportunities through the International Baccalaureate Program at Azusa High
School. A large-scale study of public schools in an urban US district indicated that enrollment in IB programs increases the probability that students will graduate from
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high school and enroll in college (Saavedra, 2014). The Azusa IB program has resulted in low-income and emerging bilingual student participants being accepted to
some of the top colleges/universities in the nation, AUSD will see additional low-income and emerging bilingual students participating in IB and transitioning
successfully to college/university.
Goal 3 Action 7: Our college acceptance rates and achievement data are lower for students who are low-income, emerging multilingual, and foster youth. The premise
of dual enrollment is that low-income, emerging bilingual, and foster youth high school students can enhance their chances for college success if they better
understand what it takes to succeed in college: they do this by actually experiencing real college coursework, often earning "dual credit" for both high school and
college. Research points to the effectiveness of dual enrollment as a strategy for improving postsecondary success. AUSD dual enrollment opportunities, including our
Early College Program, have resulted in increased participation and an increased number of students completing 30+ units before high school graduation. Further, dual
enrollment will contribute to financial benefits and build a sense of efficacy in low-income, emerging bilingual, and foster students who may be the first in their families
to attend college. We will coordinate with Citrus College to increase dual enrollment opportunities for our low-income, emerging bilingual, and foster students, including
Career Technical Education programs, resulting in increased college and career readiness for all three student groups as measured by the CA School Dashboard, in
addition to there will be an increase in the number of students participating in dual enrollment and earning 30+ units prior to graduation.
Goal 3 Action 8: Our low-income students, emerging bilingual students, and foster youth will benefit from expanded opportunities to advance in their college and career
preparation. All three groups have had lower rates of preparedness when compared to students who are not part of one of these groups. We will continue to provide
additional ROP courses for prioritizing enrollment for low-income, emerging bilingual and foster students so they exit our schools prepared for career or college
transitions. We will coordinate with ROP to provide these courses which will increase and improve CTE programs and college and career readiness. College/career
preparedness data show the effectiveness of the past implementation of this action. It is expected that continued increases in college-career readiness for low-income,
emerging bilingual, and foster students will result.
Goal 3 Action 9: The impact of the COVID-19 pandemic on academic achievement and unfinished learning is evident by local achievement data and grades. Our lowincome, emerging bilingual, and foster students have experienced these effects at higher rates when compared to students who are not considered part of these three
student groups. Our low-income students, emerging bilingual students, and foster youth will benefit from the summer opportunity for credit recovery, grade
improvement, and original credit. Multiple studies indicate the positive impact of summer programs for students, especially those from historically underserved
populations. We will increase summer school sections to offer credit recovery, grade improvement, and original credit with a focus on enrolling emerging bilingual
students, low-income students, and foster youth and increasing the graduation rate for all three student groups. Implementation of the action in the past as successfully
enrolled students, increased graduation rates, and allowed for added instruction and course completion, in particular over the last two years.
Goal 3 Action 10: Evidence has shown when our low-income, emerging bilingual, and foster students are provided additional support and assistance with planning for
college and career transitions, their outcomes are improved and students are better prepared and have more post-secondary options. While this action has been
effective in improving college and career readiness in the past, the three student groups still exit our schools with college readiness rates that are lower than students
who are not in these three groups. Currently, the college and career readiness rates are as follows, low-income students only 41%, foster youth 50%, and emerging
bilingual students 13%. We will provide sufficient staff support, in particular counselors, along with training to develop college and career technical education programs
for low-income, emerging bilingual, and foster students at all sites, including four-year planning, parent workshops, college nights, college planning workshops,
financial aid planning support, and college admissions support, and high school transition sessions. Past implementation of this action has led to improved college and
career readiness outcomes on state indicators. Implementation of this action will lead to continued growth for low-income, emerging bilingual, and foster students in
college and career readiness. AUSD students who are low-income, who are learning English, and in foster care will leave our district after 12th grade with improved
knowledge and resources supporting college and career transitions.
Goal 3 Action 11: Research indicates that a well-planned and coordinated College and Career Readiness program prepares all students, including those historically
underserved, to be prepared for education and employment post-high school. AUSD low-income, emerging bilingual, and foster students report an increased desire to
be prepared for college and careers in the District Annual Survey. We will provide district staff and training to support site implementation of college preparatory and
CTE programs and thus increase access to college and careers for our low-income students, emerging bilingual students, and foster students. Low-income, emerging
bilingual, and foster students’ college and career readiness rates have improved but are not yet at our target levels for all three groups. This action is also expected to
result in higher participation of low-income students, emerging bilingual students, and foster students in college and career readiness programs.
Goal 4 Action 1: AUSD will purchase standards-aligned, instructional materials and technology supporting a culturally relevant, constructivist learning environment to
improve low-income, emerging multilingual, and foster students' academic achievement on local and state assessments. Student performance data on local
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assessments reflect the need to increase the rigor and alignment of instruction to the demands of state standards for low-income, emerging bilingual students, and
foster students. It is expected that a culturally relevant, constructivist learning environment will promote academic achievement and engagement across all content
areas for low-income students, foster students, and emerging bilingual students. Rates of standards mastery by all three groups will improve and gaps between groups
will diminish. By offering this approach centered around our three Student Success Drivers (Academic Discourse, Cognitive Rigor, and Collaborative Practices), AUSD
students will receive rigorous, inquiry-based instruction in respectful and inclusive learning environments that address issues of social justice and racial inequity in the
classroom. Educational research supports this approach which will result in increased student motivation and interest; increased engagement in students' academic
discourse; and, increased positive student perception and confidence. In addition, many of our low-income students, foster students, and emerging bilingual students
have limited access to technology at home. In the past, increased availability of technology has improved access to learning for low-income, emerging bilingual, and
foster students, especially during distance learning. AUSD seeks to continue to provide high levels of technology resources for unduplicated students. The increased
access to technology and instructional materials will support instruction for low-income, emerging bilingual students, and foster students. As a result of the
implementation of this action, the district expects to see an increase in student achievement on state and local assessments for low-income, foster youth, and
emerging bilingual students.
Goal 4 Action 3: Research demonstrates that when the arts are integrated with instruction in literacy and other academic areas students from low-income backgrounds
and emerging bilingual students benefit (Caterall, 2012). We will provide supplemental materials for the secondary art program, the performing arts elementary school,
and other visual and performing arts programs so that low-income and emerging bilingual students can garner the benefits of a rich arts program in AUSD. In the past,
this action has been effective as low-income and emerging bilingual students have had additional access to arts education and the indirect positive impact on their
academic achievement levels. Students from low-income families and emerging bilingual students need additional access to art resources, materials, and explicit art
instruction because family financial resources are not always enough to provide art education and activities outside of school-based programs. By offering additional
arts education, low-income and emerging bilingual students’ participation in district arts programs will increase. Participation will also have a positive impact on the
academic achievement of these groups as reflected in state and local assessment data.
Goal 4 Action 4: Research demonstrates that music instruction can make a difference in the academic trajectory of low-income students, our low-income students do
not have access to added music instruction compared to students who are not low-income. In 2012, the U.S. Department of Education found an alarming disparity
between the availability of music programs in high and low-poverty schools. According to a (2012) report from the National Endowment from the Arts, by nearly every
indicator studied, a student from a low-socioeconomic (SES) background with a high-arts educational experience significantly outperformed peers from a low-arts, low
SES background, closing (and in some cases eliminating) the gap that often appears between low-SES students and their more advantaged peers. We will increase
student music instruction and improve all district music programs by purchasing instruments, materials, and supplies to increase equity and access for our low-income
students. In the past, students from low-income families have been able to access additional music education in our district, more students participated in our music
programs. With this action’s resources, we expect to see continued increases in participation both within and outside the school day. It is expected that participation will
increase so that all 4th- 6th graders are participating in music during the day and that this creates a pipeline to increase our middle school and high school music
program participation. Further, access to music instruction should reflect positively by contributing to increases in low-income student’s academic achievement of state
and local academic measures.
Goal 4 Action 5: Jimerson, Stein, Haddock, and Shahroozi (2016) note the positive impact effective intervention has on students, in particular those who have been
historically underserved. We will provide staff to support improved intervention at sites and build capacity in site staff to provide evidence-based practices to meet the
academic needs of low-income, emerging bilingual, and foster students. Our low-income, emerging bilingual, and foster students are performing significantly below
grade level on state and local measures, with very large gaps (25% or more) when compared to students who are not in these three student groups. All three groups
need access to added tier 1 and tier 2 interventions to support increased mastery of grade-level standards. Through this districtwide goal, intervention staff will
increase and improve instructional support for low-income, emerging bilingual students, and foster students. By providing individual and small group instruction,
intervention staff will support emerging bilingual students' academic language development, as well as foundational skills such as phonemic awareness and phonics
early in the reading process, with continued emphasis on vocabulary and concept building throughout the instructional process. Intervention and support will also
include the development and implementation of a Student Study Team Protocol and early intervention. AUSD expects to see an increase in high need student
achievement reflected by growth on our district diagnostics measuring math and reading skills. Further, we expect to see a reduction in the performance gap between
low-income students, emerging bilingual students, and foster students and those who are not in these groups. At the middle school level, student grades will also
increase reflecting the impact of the additional academic support.
Goal 4 Action 6: Student achievement data indicate a need to closely monitor our low-income, emerging multilingual, and foster youth. Assessment data and grades
reveal an even greater need to closely measure the three groups’ levels of learning and to monitor their progress. These needs have grown due to the impact of the
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COVID-19 pandemic. Through this action/service, we will provide improved means to generate assessments, frequently monitor low-income, emerging multilingual,
foster students' achievement, and use data to inform instructional practice. We will renew contracts for the district’s enhanced student information system and the data
and assessment system which provide added ability for assessing and monitoring our low-income students, emerging bilingual students, and foster students. This
action includes building capacity in site administrators and teachers to use data in a continuous cycle of improvement with a specific lens on low-income, emerging
bilingual, and foster youth. In the past, our use of information and assessment systems has led to increased use of data in decision-making as seen in added PLC
data use and administrator data use. AUSD will improve equity and our use of data to drive instruction to meet the needs of low-income students, emerging bilingual
students, and foster youth. This will be evidenced by a reduction in the gaps between student groups on state and local assessments and diagnostics. It is expected
that low-income and emerging bilingual students will have increased percentages of students meeting or exceeding grade-level standards. Additionally, emerging
bilingual students’ language acquisition will increase throughout the year as measured by our TELL. AUSD has experienced growth in data-driven instructional
decision-making and there is a desire to continue to address the need and improve practice. These data systems allow us to disaggregate results by student groups.
Evidence has shown when data is used to monitor and improve instruction for our students, stronger academic impact results.
Goal 4 Action 7: AUSD will provide technical staff, equipment, infrastructure, and programs to be utilized by our low-income, emerging bilingual, and foster students.
Many of our low-income students, foster students, and emerging bilingual students do not have access to reliable technology at home. In the past, we have
implemented actions to increase technology for these groups and improve our infrastructure and access to devices and connectivity. Technology is constantly
improving and needs ongoing upkeep and replacement; we must maintain and continue to improve access so our students can learn with the most up-to-date devices
and accessibility equipment. AUSD Management Information Systems department will maintain and increase student access to technology so that the district continues
to see 90% or more of our low-income, emerging bilingual, and foster students reporting access to reliable devices and connectivity both at home and at school. These
groups will be provided the technology and internet access they need to learn. The increased technology will support intervention instructional materials and instruction
for emerging bilingual students, academically at-risk, low-income students, and foster youth. Low-income, emerging multilingual, and foster students will have greater
access to technology and technology-based learning resulting in higher levels of achievement, reading, reclassification rates, and grades.
Goal 4 Action 8: Through this districtwide action/service, AUSD will provide staff such as translators and instructional aides to support families and students who are
low-income and emerging bilingual students in accessing instruction and information. A teacher on special assignment will provide low-income and emerging bilingual
students with access to increased learning opportunities and improved instruction through teacher professional learning and coaching. Low-income students’
parents/families often have limited experience with access and understanding of school systems or have barriers such as unusual working hours or abilities to access
information. Smaller percentages of our low-income parents report being engaged in their child’s school when compared to higher-income families. Low-income
students at all grade levels have consistently lower levels of standard mastery when compared to higher-income students on local academic assessments. Emerging
bilingual students’ families need to be able to access and partner with schools using a language in which they are comfortable and confident. Our families who prefer to
communicate in a language other than English frequently provide feedback at PAC+ or community forums about the vital need for translation. Emerging bilingual
students’ mastery of standards on local academic assessments is lower than all students. As a result of this action, teachers will report higher levels of being prepared
to teach students who are low-income and emerging multilingual. Further, it is expected that this action will increase the achievement levels for both groups and reduce
the gaps between groups on local academic assessments and state assessments.
Goal 4 Action 9: 85% of our families qualify for free/reduced lunch and they continue to have a need to access early childhood programs so that students have added
opportunities for academic achievement beginning early in their lives. Emerging bilingual students and foster youth also do not have the same access to early
education, with far fewer attending preschool according to nationwide studies. A marked difference in achievement has been observed in those students who have
participated in district preschool programs (Duncan & Magnuson, 2013). We see this reflected in Azusa, and we’ve offered an early learning program for low-income
students, foster youth, and emerging bilingual students in the past which has increased in enrollment over the years and resulted in students better prepared for
elementary school. Our local assessment data for low-income, emerging bilingual, and foster youth, teacher feedback, and DRDP results reflect that students who
participated in early learning programs were better prepared and were reading at higher rates than those who had not participated which was our expectation when the
program was first developed. Azusa will continue to invest in added educational opportunities for our youngest learners who are low-income students, emerging
bilingual students, and foster youth. The district will maintain an Early Childhood Director who will oversee preschools and increased early education services. A PKTK-K curriculum-aligned program will continue to be implemented to support student learning. Additionally, transitional kindergarten will be offered at all sites for all 4year-olds to increase early literacy and early social and emotional development. To further support AUSD's Early Childhood Programming, AUSD is engaged in the
Pre-K to 3 Coherence Collaboration (P3CC), a professional learning network of 10 California school districts that collaborate to develop a coherent, aligned
mathematics instructional program from preschool to third grade. Our program will grow in size and high need student achievement as measured by preschool through
third-grade academic assessments will reflect increases in student achievement.
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Goal 4 Action 11: Effective professional learning requires sustained follow-up and coaching throughout the year (Hargreaves & Fullan, 2012). Increased and improved
professional learning focused on improving emerging bilingual student achievement and aligned to the California English Learner Roadmap will continue to be provided
through consultants and through the assistance of Teachers on Special Assignment, who have expertise in serving the needs of emerging bilingual students. Emerging
bilingual students continue to achieve at rates lower than those of all students. Emerging bilingual students’ state and local assessments in math and ELA reveal a gap
when compared to all students. 55% of secondary emerging bilingual students have at least one D or F on their report card. As a result of this action, emerging
bilingual students will have improved academic achievement and language acquisition growth. Before the pandemic, AUSD was making progress with emerging
bilingual achievement as reflected on district monitoring assessments, the pandemic amplified the need to focus specifically on emerging bilingual student achievement
and growth.
Goal 4 Action 15: In AUSD our emerging bilingual students benefit when they become fluent in more than one language. Spanish-speaking emerging bilingual students
lack opportunities to develop comprehensive literacy in Spanish in English-only classes. A 2014 Stanford University study showed that second language learners who
are taught in two languages not only catch up to their English immersion counterparts, but they eventually surpass them, both academically and linguistically. Past
implementation of dual language immersion in AUSD resulted in similar findings. Elementary English speaking students who are low-income and foster youth do not
have opportunities to learn another language and develop Spanish literacy. This schoolwide action will increase opportunities for emerging bilingual students, lowincome students, and foster youth to develop bilingualism by participating in a Dual Language Immersion Program. Students who have participated in the district's Dual
Language Immersion Program have scored higher on academic achievement assessments; the district expects continued high achievement to be the outcome for
members of all three student groups who participate.
Goal 4 Action 16: In AUSD, many emerging bilingual students lack adequate access to technology in their homes. Technology tools such as tablets, laptops, projectors,
and Chromebooks allow for increased differentiation in the instructional program, as well as improvement in the development of literacy and research skills. In the past,
the district has been able to provide many more resources for our emerging bilingual students, which has resulted in improved ELD instruction and up until the
pandemic, growth in our reclassification rate. We will purchase supplemental standards-aligned instructional materials and technology to increase and improve
emerging bilingual students' achievement across content areas. Specific technology to support ELD might include devices and plug-ins like microphones and
earphones as well as programs and applications specifically designed to improve emerging bilingual students' academic achievement and language acquisition. In
addition, the expanded technology implementation will require reliable wireless access and infrastructure. Emerging bilingual students will increase their language
proficiency as indicated by the TELL and state (SBAC and ELPAC) and local assessments (ELA, ELD, Math). They will report higher rates of access to technology and
internet access when surveyed about technology access and use.
Goal 5 Action 1: All schools will receive training and coaching support to address equity for low-income, emerging bilingual, and foster students. These three student
groups have had higher rates of suspension, expulsion, and punitive discipline when compared to all students. Students in these three groups face added trauma that
can manifest itself in negative behavior. Low-income students can face food and housing insecurity that creates stress and anxiety. Emerging multilingual students may
face barriers to adjusting to a new culture and country if they have immigrated recently from another country. Foster youth not only experience the trauma of being
removed from their homes but also suffer added stress and anxiety from frequent moves. Many of our secondary foster youth have been involved with the justice
system. Helping our staff better manage student trauma and create more equitable discipline practices is needed. Traditional discipline has not been effective in
reducing rates of suspension and expulsion. Restorative practices and peer mediation will become an integral part of how the district supports low-income, emerging
bilingual, and foster students. Professional learning and implementation of these practices serve to create an emotionally and physically safe environment for all
students. Research and data provide significant evidence of the positive impact of restorative justice practices (González, 2016) in improving school culture, climate,
and addressing racial disparities in discipline. Low-income students, emerging bilingual students, and foster youth will benefit from improved equitable outcomes and
increased academic success as they participate in restorative practices rather than traditional discipline. Survey data, one indicator of the need for improvements in
school climate, will reflect increased positive responses on school climate questions for our emerging multilingual, low-income, and foster students. We expect to also
see continued reductions in suspension rates for all three groups.
Goal 5 Action 2: Low-income students, foster students, and emerging multilingual students are not achieving on state and local assessments at the levels of other
students and they are reporting through the district annual survey a need for coursework to be more rigorous, relevant, and diverse. We will increase and improve
professional learning for AUSD staff in support of the AUSD Student Success Drivers: Academic Discourse, Cognitive Rigor, and Collaborative Practices. Student
performance data point to a need to increase the rigor and alignment of instruction to the demands of state standards for low-income, emerging multilingual students,
and foster students. Local evidence and research show that a culturally relevant, constructivist learning environment promotes academic achievement and engagement
across all content areas for all learners, especially low-income students, foster students, and emerging multilingual students. By offering professional learning in
support of this approach, AUSD students will receive rigorous, inquiry-based instruction in respectful and inclusive learning environments that address issues of social
justice and racial inequity in the classroom. Funding will also support professional learning in support of Innovation Labs at elementary sites whereby high need
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students will gain added exposure to STEM career possibilities. Also included will be professional learning for curriculum development and implementation of state
standards and frameworks. Through this districtwide goal, we will offer continued professional learning for teachers to increase and improve rigor resulting in greater
academic achievement for low-income students, emerging bilingual students, and foster youth. State and local assessment data will show increased percentages of
low-income, emerging bilingual, and foster students meeting standards. ELPAC scores will reflect higher numbers of emerging bilingual student students meeting ELD
standards, and we will have higher reclassification rates. Our professional learning plan will support teachers in implementing instruction that supports high academic
expectations and rigorous standards-aligned instruction designed to support emerging multilingual students, foster students, and low-income students.
Goal 5 Action 3: District and state assessment results point to a need to continue to focus instruction on meeting the needs of students who are emerging multilingual,
foster students, and from low-income families, this includes creating learning environments that address issues of diversity, equity, and inclusion (DEI). Students in
these three groups have lower achievement on our state and local assessments and achieve below that of all students. Low-income students in the district have also
provided feedback and formal communication to the Board about desiring curriculum and instruction that centers on DEI and are more rigorous. District staff will
purchase materials and/or services for low-income students, emerging multilingual students, and foster students, beyond what is provided to students who are not in
these groups, to improve student learning outcomes related to DEI and rigorous coursework. This action allows AUSD to identify and provide low-income, emerging
multilingual, and foster youth additional materials and supplies needed to support culturally relevant, inclusive, constructivist learning environments at each school site.
Research shows that a culturally relevant, constructivist learning environment promotes academic achievement and engagement across all content areas for all
learners, especially low-income students, foster students, and emerging multilingual students (Hughes, et al., 2010; Gay, 2010; Armson & Laughter, 2016). The district
will increase rigorous, inquiry-based instruction in respectful and inclusive learning environments that address issues of social justice and racial inequity in the
classroom. Educational research further supports this approach as showing increased student motivation and interest; increased engagement in students' academic
discourse; and, increased positive student perception and confidence (Tate, 1995; Civil & Khan, 2001; Robbins, 2001; Wortham & Contreras, 2002; Ensign, 2003;
Gutstein, 2003; Souryasack & Lee, 2007; Feger, 2006; Dimick, 2012; Hill, 2012; Bui & Fagan, 2013; Choi, 2013; Hubert, 2013; Martell, 2013). We expect to see higher
levels of engagement by emerging multilingual students, low-income students, and foster youth based upon attendance, chronic absenteeism. We expect to also see
student positive responses to engagement and DEI questions on the district survey increase. It is expected that student achievement on state and local assessments
will also increase and that gaps will be reduced for low-income, emerging multilingual, and foster students when compared to students who are not in these three
groups. Finally, it is expected that emerging multilingual, low-income, and foster students will report more rigor in their classes and more focus on curriculum and
instruction on DEI topics.
Goal 5 Action 4: AUSD will provide low-income students, emerging bilingual students, and foster students with increased access to educational equity, social and
emotional learning, and support resources. Our low-income, emerging multilingual, and foster students have higher levels of trauma and higher social-emotional
learning needs. Districtwide, staff will be implementing trauma-informed practices developed through research-based professional learning. Further, the district will
provide training and implementation of strategies and practices that enhance diversity, equity, and inclusion. It is expected the increased and improved professional
learning will result in the improved implementation of trauma-informed practices in classrooms, evidence will include classroom observations and staff and student
responses to classroom climate and culture questions on the district survey. We will also see our low-income students, emerging multilingual students, and foster youth
report more positive responses when asked about diversity, equity, and inclusion in their schools.
Goal 5 Action 5: AUSD will increase and improve library resources in support of the instructional program focused on resources that address diversity, equity, and
inclusion. Both the American Library Association and the Association for Library Services to Children assert the importance of diverse, culturally relevant library
materials, in particular for children from diverse groups. This service is principally directed to meeting the needs of low-income students and will include a balanced
range of fiction and non-fiction titles and reading levels; titles written by and/or about Black, Indigenous, and People of Color; titles that promote social justice; titles that
promote social and emotional well-being; and a range of topics, themes, and genres reflective of student interest, choice, identity, culture, and experiences. Through
this districtwide goal, this action/service will increase and improve low-income students’ access to high-quality library resources. Evidence shows this will have a
positive impact on student performance. Our students from lower-income families have less access to high-quality reading materials which may result in barriers to
reading. AUSD school libraries will promote high interest, diverse, culturally relevant library materials to the student body; display learners’ work throughout the library;
create an atmosphere where all learners are represented in the school library; and, review library usage data to influence outcomes for low-income students. Lowincome students will report higher exposure to diverse authors and topics in their curriculum and libraries on the district DEI survey.
Goal 5 Action 6: Our low-income students, emerging bilingual students, and foster students have all indicated a need for more rigorous coursework connected to their
lives, backgrounds, and experiences. District survey results have measured not only classroom instruction and climate but also diversity, equity, and inclusion progress.
All three student groups identified needs in these areas. Coupled with the explicit feedback in the survey, students in these three groups achieve at lower rates on ELA
and Math assessments when compared to students who are not low-income, emerging bilingual, or foster students (based upon local and state assessment data).
Students who are low-income, emerging bilingual, and foster youth also have higher D/F rates at the secondary level in the 21-22 school year. AUSD will offer
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curriculum, content, and instruction that implements these strategies and in particular focuses on language arts at the high school level. When implemented in a highfidelity context, a culturally relevant, constructivist learning environment can provide effective support for and increased achievement of low-income, emerging bilingual,
and foster students. Evidence-based research shows that a culturally relevant, constructivist learning environment promotes academic achievement and engagement
across all content areas for all learners, especially low-income students, foster students, and emerging bilingual students (Hughes, et al., 2010; Gay, 2010; Armson &
Laughter, 2016). By offering this approach centered around our three Student Success Drivers (Academic Discourse, Cognitive Rigor, Collaborative Practices), AUSD
students will receive rigorous, inquiry-based instruction in respectful and inclusive learning environments that address issues of social justice and racial inequity in the
classroom. It is expected that student survey results will show increased positive responses for questions aligned to course rigor, school climate, and diversity, equity
and inclusion. Low-income, emerging bilingual, and foster students will also be more engaged in classroom learning (attendance, teacher reports of participation and
engagement) and have higher levels of academic achievement as measured by local assessments, SBAC, CAST, and ELPAC results.
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage required.
In the coming year, AUSD intends to increase and improve services for emerging bilingual students, foster youth, and low-income students by 45.58%. Over 8.81% of
this will be money spent as carryover from the previous year. It will do so in the following ways:
EMERGING BILINGUAL STUDENTS (English learners)
Services for emerging bilingual students in Azusa USD are being increased/improved in the following ways:
1. Increased and prioritized access to courses including those that meet a-g requirements, are Career Technical Education pathways, provide dual credit for college
(dual enrollment), dual immersion in English and Spanish, provide college preparatory (AVID) and college credit (AP) opportunities, and summer programs as outline in
Goal 3 Actions 3, 5, 6, 7, 9, and Goal 4 Action 15.
2. Increased opportunities for academic support both within and outside of the regular school day as outlined in Goal 4 Action 12.
3. Professional learning and coaching that addresses the specific needs of language learners English language acquisition and that differentiates between the unique
needs of international (newcomer) students, LTELs (long-term English learners), and RFEP (reclassified) students. This professional learning will result in improved
teaching and learning for emerging bilingual students as outlined in Goal 4 Action 11.
4. Professional learning and coaching that addresses the specific needs of language learners who have experienced trauma or other barriers to engagement such as
inequitable discipline. This includes trauma-informed and restorative practices topics that teachers will learn about and implement in classrooms as outlined in Goal 5
Action 1.
5. Increased use of culturally relevant pedagogy and project-based learning resulting in improved academic outcomes and higher levels of English language acquisition
for emerging bilingual students as outlined in Goal 5 Action 2.
6. AUSD will provide additional materials, supplies, and resources specifically for emerging bilingual students. These include computers/Chromebooks, science and
engineering supplemental equipment, books and texts, instructional supplies, and computer applications for student and staff use as outlined in Goal 4 Action 1.
7. AUSD will increase the number of staff members in the district to provide targeted support for emerging bilingual students and their families as outlined in Goal 4
Action 13 and Goal 4 Action 5.
8. AUSD will Increase monitoring of emerging bilingual students' language acquisition. In order to close academic gaps and develop language proficiency, the English
language development of emerging bilingual students requires ongoing monitoring of students. To address the need, an additional ELD/ELL assessment will be utilized
to determine ongoing progress and identify advancement toward reclassification as outlined in Goal 4 Action 14.
LOW-INCOME STUDENTS
Services for low-income students in Azusa USD are being increased/improved in the following ways:
1. Increased and prioritized access to courses including those that meet a-g requirements, are Career Technical Education pathways, provide dual credit for college
(dual enrollment), dual immersion in English and Spanish, provide college preparatory (AVID)and college credit (AP) opportunities, the IB program, and summer
programs as outline in Goal 3 through Actions 3, 5, 6, 7, 9, and Goal 4 through Action 15.
2. Increased opportunities for college and career preparation support including access to additional counselors and administrators who provide support for coursework
planning, college applications and financial aid support, college field trips, internships with local businesses, and personalized help with college and career planning as
outlined in Goal 3 through Action 10.
3. Additional courses and extra-curricular opportunities in the arts and music, including participation in performances throughout the community. This includes
instruments, uniforms, and arts materials and supplies as outlined in Goal 4 through Actions 3 and 4.
4. Professional learning and instructional coaching targeting the specific needs of students from low-income families, including culturally relevant pedagogy, projectPage 73 of 107

based learning, and trauma-informed practices, positive behavioral intervention, and restorative practices as outlined in Goal 5 Action 1, 2 and 4.
5. Increased personnel to provide services for physical and emotional well-being, such as nurses and mental health counselors as outlined in Goal 1 Action 7 and 8.
6. Improved learning environments that include access to additional materials, supplies, and technology resources that may not be available in students' homes as
outlined in Goal 4 Action 1.
7. Increased opportunities for parents to engage in decision-making and learning in support of student achievement and well-being, such as the expanded Azusa
Parent Learning Network as outlined in Goal 2 Action 2.
8. Improved assessment, tracking, and monitoring of student progress as outlined in Goal 4 Action 6.
9. Increased opportunities for early childhood education, including Preschool and transitional kindergarten, improved early childhood education student outcomes
stemming from focused professional learning for early learners and practices implemented in classrooms as outlined in Goal 4 Action 9.
10. Increased materials and supplies that enhance low-income students' exposure to texts focus on diversity, equity, and inclusion topics as outlined in Goal 5 Action 5.
11. Increase the number of staff members in the district to support intervention for low-income students as outlined in Goal 4 Action 5.
FOSTER YOUTH
Services for Youth in Azusa USD are being increased/improved in the following ways:
1. Purchase of additional materials and supplies for foster youth, including backpacks, school supplies, and clothing as outlined in Goal 2 Action 3.
2. Provide opportunities for foster youth to attend end-of-year optional graduation activities, such as Grad Nights, dances, and other events that incur costs as outlined
in Goal 2 Action 3.
3. Provide added staff to support mental health, counseling, physical health resources, and referrals as outlined in Goal 2 Action 3 and 7.
4. Increased professional learning focused on trauma-informed practices and restorative practices so teachers and school staff can improve implementation of
classroom teaching and improve school climates where foster youth are able to thrive as outlined in Goal 5 Action 1.
5. Increase the number of staff members in the district to support intervention for foster youth as outlined in Goal 4 Action 5.
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff providing direct
services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-income students, as applicable.
Azusa Unified School District is using the Concentration Grant Add-On funding to provide additional staff at all school sites in the District. All Azusa Unified School
District schools have student populations that contain 55% or more of students who are emerging multilingual (English learners), from low-income families, or are foster
youth. The District will meet the requirement of providing additional staff who provide direct services to students by assigning two additional certificated teachers (longterm substitutes) to each school to support instruction in classrooms every day. This additional instructional staff can support student small group instruction, provide
one-on-one instruction for students, and address learning needs specific to the students at each school as described in Goal 4 Action 5, provide comprehensive
intervention for high need students at all sites. We will use the additional concentration grant add-on funding to increase arts education staff by increasing 4 FTE
Elementary Art Teachers in Goal 4 Action 3. These additional staff members will provide direct services to students at all elementary schools that have a high
concentration of foster youth, English learners, and low-income students. Additional elementary art teachers will provide additional arts education with an emphasis on
integrating social emotional learning to TK-6th grade students, as well as provide after school arts education programming. Further, we will hire 8 FTE Social Workers
to provide mental health support and services to our students as outlined in Goal 1 Action 7, provide behaviorist/social workers and professional learning for
social/emotional wellness. When low-income, emerging bilingual, and foster students receive targeted support for social and emotional wellness, academic outcomes
improve. Our student data show a continuing need for mental health/wellness support for our foster youth, emerging bilingual students, and low-income students.
The Concentration Grant Add-On funds supports additional personnel to support student learning beyond that identified in the LCAP. The 2021-2022 LCAP includes
funding for resource teachers that directly serve students at all elementary schools as outlined in Goal 4 Action 5, provides comprehensive intervention for high-need
students at all sites. Resource teachers support improved intervention at sites and build capacity in site staff to provide evidence-based practices to meet the academic
needs of low-income, emerging bilingual, and foster students. It also includes additional classified staff that provides direct services to students, these include
instructional aides and other bilingual paraprofessionals as indicated in Goal 4 Action 12, which provide added intervention and instructional support for emerging
bilingual students. Support personnel is needed to ensure proper placement and assistance to classroom teachers in the effective design and implementation of
English Language Development. School sites will continue to utilize teaching personnel to provide intervention and improved program and record-keeping support for
emerging bilingual students. It was determined that it was best to provide an equal number of certificated teachers (long-term substitutes), resource teachers, and
social workers to each site. Classified staff was assigned proportionally to the number of students enrolled at each site. In order to provide equity and access
comparable to secondary schools to arts instruction, the additional art teachers were allocated to the elementary schools.
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Staff-to-student ratios by
type of school and
concentration of
unduplicated students
Staff-to-student ratio of
classified staff providing
direct services to students

Schools with a student concentration of 55 percent or Schools with a student concentration of greater than 55
less
percent

N/A

Classified Staff:
Elementary
Alice E. Ellington Elementary - 15 students to 1 classified staff
Charles H. Lee Elementary - 14 students to 1 classified staff
Clifford D. Murray Elementary - 17 students to 1 classified staff
Henry Dalton Elementary - 17 students to 1 classified staff
Longfellow - 6 students to 1 classified staff
Magnolia Elementary - 15 students to 1 classified staff
Paramount Elementary - 19 students to 1 classified staff
Valleydale Elementary - 14 students to 1 classified staff
Victor F. Hodge Elementary - 17 students to 1 classified staff
W.R. Powell Elementary - 13 students to 1 classified staff
Middle School
Center Middle School - 12 students to 1 classified staff
Foothill Middle - 13 students to 1 classified staff
Slauson Middle School - 14 students to 1 classified staff
High School
Azusa High School - 15 students to 1 classified staff
Gladstone High - 16 students to 1 classified staff
Sierra High - 10 students to 1 classified staff
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Staff-to-student ratio of
certificated staff providing
direct services to students

N/A

Certificated Staff:
Elementary
Alice E. Ellington Elementary - 15 students to 1 certificated staff
Charles H. Lee Elementary - 18 students to 1 certificated staff
Clifford D. Murray Elementary - 21 students to 1 certificated staff
Henry Dalton Elementary - 20 students to 1 certificated staff
Longfellow - 20 students to 1 certificated staff
Magnolia Elementary - 19 students to 1 certificated staff
Paramount Elementary - 24 students to 1 certificated staff
Valleydale Elementary - 18 students to 1 certificated staff
Victor F. Hodge Elementary - 21 students to 1 certificated staff
W.R. Powell Elementary - 17 students to 1 certificated staff
Middle School
Center Middle School - 16 students to 1 certificated staff
Foothill Middle - 20 students to 1 certificated staff
Slauson Middle School - 20 students to 1 certificated staff
High School
Azusa High School - 17 students to 1 certificated staff
Gladstone High - 19 students to 1 certificated staff
Sierra High - 12 students to 1 certificated staff
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Action Tables
2022-2023 Total Planned Expenditures Table
Totals: LCFF Funds
Totals

$89,051,729.00

Goal # Action #
1

1

1

2

1

3

1

4

1

5

1

6

1

7

1

8

Other State
Funds
$260,818.00

Local Funds
$10000.00

Federal
Funds
$4,142,101.00

Action Title

Total Funds
$93,464,648.00

Total
Personnel
$79,935,827.00

Student Group(s) LCFF Funds Other State
Funds
$308,532.00
$0.00
Offer middle school Spanish English learner (EL),
and Art; offer high school
Foster Youth, Low
Latinx Studies
Income
$541,235.00
$0.00
Provide instructional
Low Income, Foster
coaches/TOSAs to support
Youth, English
academic achievement
learner (EL)
$63,000.00
$0.00
Purchase grant writing
English learner (EL),
services to increase grant
Low Income, Foster
funding
Youth
$0.00
Increase the number of
Low Income, Foster $3,251,989.00
professional development
Youth, English
days to improve content
learner (EL)
knowledge and teaching
strategies
$51,225,108.00
$0.00
Provide fully credentialed,
All
appropriately assigned
teachers
$32,768.00
$0.00
Increase and improve
English learner (EL),
Positive Behavioral
Foster Youth, Low
Intervention and Support
Income
(PBIS) at all schools
$0.00
Provide behaviorist, school English learner (EL), $1,849,603.00
social workers, and
Low Income, Foster
professional learning for
Youth
mental health and
social/emotional wellness
$270,848.00
$0.00
Provide additional nurses
Low Income
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Total Non-personnel
$13,528,821.00

Local
Funds

Federal
Funds

Total Funds

$0.00

$0.00

$308,532.00

$0.00

$131,849.00

$673,084.00

$0.00

$0.00

$63,000.00

$0.00

$0.00

$3,251,989.00

$0.00

$65,000.00 $51,290,108.00

$0.00

$0.00

$32,768.00

$0.00

$0.00

$1,849,603.00

$0.00

$0.00

$270,848.00

1

9

1

10

1

11

2

1

2

2

2

3

2

4

2

5

2

6

2

7

3

1

and increased support for
student health
Base funding of facilities
maintenance and
improvements
Provide school gardens,
nutrition enhancement,
nutrition related instructional
materials, and healthy meals
for students
Enhance facilities and LCAP
support
Provide enhanced
communications to the
community, including
personnel, materials, and
technology
Grow the Azusa Parent
Learning Network through
parent leadership
development and facilitation
Provide supplies and
resources for Foster Youth
Improve school safety
through professional learning
and supplies purchases
Provide a bilingual
community liaison at all
schools
Provide director to oversee
and improve the LCAP
process and implementation
Provide personnel to support
and improve student
engagement
Professional learning and
materials to increase student
college preparedness

$7,088,002.00

$0.00

$0.00

$0.00

$7,088,002.00

Low Income

$6,000.00

$0.00

$0.00

$0.00

$6,000.00

Low Income

$0.00

$0.00

$0.00

$0.00

$0.00

Foster Youth, Low
Income, English
learner (EL)

$0.00

$0.00

$0.00

$0.00

$0.00

English learner (EL),
Low Income, Foster
Youth

$37,163.00

$0.00

$0.00

$0.00

$37,163.00

Foster Youth

$5,000.00

$0.00

$0.00

$0.00

$5,000.00

Low Income

$6,636.00

$0.00

$0.00

$0.00

$6,636.00

Low Income, English
learner (EL), Foster
Youth
Low Income, English
learner (EL), Foster
Youth
All

$198,575.00

$0.00

$0.00

$271,680.00

$470,255.00

$193,738.00

$0.00

$0.00

$0.00

$193,738.00

$0.00

$0.00

$0.00

$838,402.00

$838,402.00

English learner (EL),
Low Income, Foster
Youth

$40,517.00

$0.00

$0.00

$0.00

$40,517.00

All
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3

2

3

3

3

4

3

5

3

6

3

7

3

8

3

9

3

10

3

11

3

12

4

1

Provide SAT/PSAT Day and Foster Youth, English
AP testing for high need
learner (EL), Low
students
Income
$547,571.00
Provide the AVID program
Low Income, Foster
and middle and high schools
Youth, English
learner (EL)
$150,105.00
Provide STEM programs at Foster Youth, English
Dalton and middle schools
learner (EL), Low
feeding to high school
Income
pathways
$547,571.00
Offer, Support, Expand
Foster Youth, Low
Career Tech Education at
Income, English
district high schools
learner (EL)
$322,362.00
Offer the International
Low Income, English
Baccalaureate Program to
learner (EL)
students at Azusa HS
$43,000.00
Offer, support and expand
Low Income, English
Dual Enrollment
learner (EL), Foster
opportunities, such as Early
Youth
College Program, at at all
high schools
$780,953.00
Contract with ROP to offer
English learner (EL),
career technology education Foster Youth, Low
programs
Income
$240,154.00
Offer summer school to high Low Income, English
need students
learner (EL), Foster
Youth
Increase school counseling Foster Youth, English $1,577,194.00
and services to prepare
learner (EL), Low
students for college and
Income
careers
$195,365.00
Provide a College and
Low Income, English
Career Programs director
learner (EL), Foster
and professional learning
Youth
$0.00
Participate in California Ed
English learner (EL),
Partners project to improve
Foster Youth, Low
9th grade GPA
Income, All
Supplemental standardsEnglish learner (EL), $6,166,329.00
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$0.00

$0.00

$84,000.00

$84,000.00

$38,000.00

$0.00

$0.00

$585,571.00

$0.00

$0.00

$15,000.00

$165,105.00

$38,000.00

$0.00

$0.00

$585,571.00

$0.00

$0.00

$0.00

$322,362.00

$20,000.00

$0.00

$0.00

$63,000.00

$0.00

$0.00

$0.00

$780,953.00

$0.00

$0.00

$0.00

$240,154.00

$0.00

$0.00

$0.00

$1,577,194.00

$0.00

$0.00

$0.00

$195,365.00

$0.00

$10,000.00

$0.00

$10,000.00

$0.00

$0.00

$0.00

$6,166,329.00

4

2

4

3

4

4

4

5

4

6

4

7

4

8

4

9

4

10

4

11

aligned instructional
materials and technology
Provide all students
standards-aligned
instructional materials
Provide visual and
performing arts curriculum
and materials, support
Powell School of the Arts
Provide added opportunities
for music instruction and
instruments at all schools
Provide comprehensive
intervention for high need
students at all sites
Provide web-based
programs to support
monitoring of student
achievement and outcomes
Increase technology access
and support for technology
districtwide
Increase instructional
support for emerging
bilingual students and lowincome students, including
translators, instructional
support, oversight
Provide early childhood
programs
Improve tracking and
monitoring of emerging
bilingual students' language
acquisition
Increase and improve
professional learning
targeting the needs of

Low Income, Foster
Youth
All

$0.00

$0.00

$1,180,339.00

$1,180,339.00

Low Income, English
learner (EL)

$550,000.00

$0.00

$0.00

$0.00

$550,000.00

Low Income

$942,869.00

$0.00

$0.00

$0.00

$942,869.00

Low Income, English $2,406,504.00
learner (EL), Foster
Youth
$61,000.00
Foster Youth, English
learner (EL), Low
Income

$0.00

$0.00

$1,251,082.00

$3,657,586.00

$0.00

$0.00

$0.00

$61,000.00

$2,724,493.00

$0.00

$0.00

$0.00

$2,724,493.00

$513,935.00

$0.00

$0.00

$0.00

$513,935.00

Foster Youth, English
learner (EL), Low
Income
English learner (EL)

$683,389.00

$164,818.00

$0.00

$0.00

$848,207.00

$0.00

$0.00

$0.00

$22,000.00

$22,000.00

English learner (EL)

$276,780.00

$0.00

$0.00

$74,000.00

$350,780.00

English learner (EL),
Foster Youth, Low
Income
English learner (EL),
Low Income
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4

12

4

13

4

14

4

15

4

16

5

1

5

2

5

3

5

4

5

5

emerging bilingual students
Provide added intervention
and instructional support for
emerging bilingual students
Provide Assessment,
Language, Assistance,
Support (ALAS) for families
and students who are
language learners
Increase monitoring of
emerging bilingual students'
language acquisition
Support a dual language
immersion program

English learner (EL)

$387,667.00

$0.00

$0.00

$37,000.00

$424,667.00

English learner (EL)

$616,729.00

$0.00

$0.00

$0.00

$616,729.00

English learner (EL)

$0.00

$0.00

$0.00

$35,000.00

$35,000.00

Low Income, Foster
Youth, English
learner (EL)
English learner (EL)

$2,452,697.00

$0.00

$0.00

$51,249.00

$2,503,946.00

$950,000.00

$0.00

$0.00

$0.00

$950,000.00

$14,300.00

$0.00

$0.00

$10,500.00

$24,800.00

$307,048.00

$0.00

$0.00

$75,000.00

$382,048.00

$215,000.00

$0.00

$0.00

$0.00

$215,000.00

$10,000.00

$0.00

$0.00

$0.00

$10,000.00

$50,000.00

$0.00

$0.00

$0.00

$50,000.00

Provide supplemental
instructional materials and
technology for emerging
bilingual students
Instructional materials and
English learner (EL),
professional learning for
Low Income, Foster
restorative justice
Youth
Professional learning and
Foster Youth, Low
instructional support for
Income, English
increased culturally relevant,
learner (EL)
rigorous instruction in all
programs
Provide schools funding to Foster Youth, English
purchase supplemental
learner (EL), Low
materials and supplies that
Income
address diversity, equity, and
inclusion
Provide trauma informed
Low Income, English
professional learning
learner (EL), Foster
opportunities
Youth
Provide added library
Low Income
resources focused on
diversity, equity, and
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5

6

inclusion topics
Provide culturally relevant
Foster Youth, English
language arts curriculum for
learner (EL), Low
high school students
Income
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$200,000.00

$0.00

$0.00

$0.00

$200,000.00

2022-2023 Contributing Actions Table
1. Projected
LCFF Base
Grant

2. Projected LCFF
Supplemental and/or
Concentration Grants

$67,433,704.00

$24,501,828.00

3. Projected
LCFF Carryover –
Total
4.Total
5.Total
Percentage to
Percentage
Percentage to
Planned
Planned
Increase or
(Percentage from
Increase or
Contributing
Percentage
Improve Services
prior year)
Improve
Expenditures of Improved
for the Coming
Services for
(LCFF Funds) Services (%)
School Year (2
the Coming
divided by 1)
School Year (3
+ Carryover
%)

36.33%

45.14%

8.81%

$30,738,619.00

0.00%

Planned
Percentage to
Increase or
Improve
Services for the
Coming School
Year (4 divided
by 1, plus 5)

Totals by Type

Total LCFF
Funds

45.58%

Total:

$30,738,619.00

LEA-wide Total: $22,275,332.00

Goal #

Action #

1

1

1

Action Title

Limited Total:

$1,009,396.00

Schoolwide
Total:

$7,453,891.00

Contributing
to Increased
or Improved
Services?

Scope

Unduplicated Student Group(s)

Location

Offer middle school
Spanish and Art; offer
high school Latinx
Studies

Yes

Schoolwide

English learner (EL), Foster Youth,
Low Income

Specific
Schools,Middle
schools and high
schools

$308,532.00

0.00%

2

Provide instructional
coaches/TOSAs to
support academic
achievement

Yes

LEA-wide

Low Income, Foster Youth, English
learner (EL)

All Schools

$541,235.00

0.00%

1

3

Purchase grant writing
services to increase
grant funding

Yes

LEA-wide

English learner (EL), Low Income,
Foster Youth

All Schools

$63,000.00

0.00%

1

4

Increase the number of
professional
development days to
improve content
knowledge and
teaching strategies

Yes

LEA-wide

Low Income, Foster Youth, English
learner (EL)

All Schools

$3,251,989.00

0.00%
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Planned
Planned
Expenditures Percentage of
for
Improved
Contributing
Actions(LCFF Services (% )
Funds)

1

6

Increase and improve
Positive Behavioral
Intervention and
Support (PBIS) at all
schools

Yes

LEA-wide

English learner (EL), Foster Youth,
Low Income

All Schools

$32,768.00

0.00%

1

7

Provide behaviorist,
school social workers,
and professional
learning for mental
health and
social/emotional
wellness

Yes

LEA-wide

English learner (EL), Low Income,
Foster Youth

All Schools

$1,849,603.00

0.00%

1

8

Provide additional
nurses and increased
support for student
health

Yes

LEA-wide

Low Income

All Schools

$270,848.00

0.00%

1

10

Provide school
gardens, nutrition
enhancement, nutrition
related instructional
materials, and healthy
meals for students

Yes

LEA-wide

Low Income

All Schools

$6,000.00

0.00%

1

11

Enhance facilities and
LCAP support

Yes

LEA-wide

Low Income

All Schools

$0.00

0.00%

2

1

Provide enhanced
communications to the
community, including
personnel, materials,
and technology

Yes

LEA-wide

Foster Youth, Low Income, English
learner (EL)

All Schools

$0.00

0.00%

2

2

Grow the Azusa Parent
Learning Network
through parent
leadership
development and
facilitation

Yes

LEA-wide

English learner (EL), Low Income,
Foster Youth

All Schools

$37,163.00

0.00%

2

3

Provide supplies and
resources for Foster
Youth

Yes

Limited

Foster Youth

All Schools

$5,000.00

0.00%

2

4

Improve school safety
through professional
learning and supplies
purchases

Yes

LEA-wide

Low Income

All Schools

$6,636.00

0.00%

2

5

Provide a bilingual
community liaison at all
schools

Yes

LEA-wide

Low Income, English learner (EL),
Foster Youth

All Schools

$198,575.00

0.00%
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2

6

Provide director to
oversee and improve
the LCAP process and
implementation

Yes

LEA-wide

3

1

Professional learning
and materials to
increase student
college preparedness

Yes

Schoolwide

3

3

Provide the AVID
program and middle
and high schools

Yes

3

4

Provide STEM
programs at Dalton and
middle schools feeding
to high school
pathways

3

5

3

Low Income, English learner (EL),
Foster Youth

All Schools

$193,738.00

0.00%

English learner (EL), Low Income, Specific Schools,All
Foster Youth
secondary schools

$40,517.00

0.00%

Schoolwide

Low Income, Foster Youth, English
Specific
learner (EL)
Schools,Secondary
Schools

$547,571.00

0.00%

Yes

Schoolwide

Foster Youth, English learner (EL),
Low Income

Specific
Schools,Dalton
Elem; Middle
Schools

$150,105.00

0.00%

Offer, Support, Expand
Career Tech Education
at district high schools

Yes

Schoolwide

Foster Youth, Low Income, English
learner (EL)

Specific
Schools,High
Schools

$547,571.00

0.00%

6

Offer the International
Baccalaureate
Program to students at
Azusa HS

Yes

Schoolwide

Low Income, English learner (EL)

Specific
Schools,Azusa High
School

$322,362.00

0.00%

3

7

Offer, support and
expand Dual
Enrollment
opportunities, such as
Early College Program,
at at all high schools

Yes

Schoolwide

Low Income, English learner (EL),
Foster Youth

Specific
Schools,High
Schools

$43,000.00

0.00%

3

8

Contract with ROP to
offer career technology
education programs

Yes

Schoolwide

English learner (EL), Foster Youth,
Low Income

Specific
Schools,High
Schools

$780,953.00

0.00%

3

9

Offer summer school to
high need students

Yes

LEA-wide

Low Income, English learner (EL),
Foster Youth

All Schools

$240,154.00

0.00%

3

10

Increase school
counseling and
services to prepare
students for college
and careers

Yes

Schoolwide

$1,577,194.00

0.00%

3

11

Provide a College and
Career Programs
director and
professional learning

Yes

LEA-wide

$195,365.00

0.00%

Foster Youth, English learner (EL),
Specific
Low Income
Schools,Secondary
Schools

Low Income, English learner (EL),
Foster Youth
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All Schools

4

1

Supplemental
standards-aligned
instructional materials
and technology

Yes

LEA-wide

English learner (EL), Low Income,
Foster Youth

All Schools

$6,166,329.00

0.00%

4

3

Provide visual and
performing arts
curriculum and
materials, support
Powell School of the
Arts

Yes

LEA-wide

Low Income, English learner (EL)

All Schools

$550,000.00

0.00%

4

4

Provide added
opportunities for music
instruction and
instruments at all
schools

Yes

LEA-wide

Low Income

All Schools

$942,869.00

0.00%

4

5

Provide comprehensive
intervention for high
need students at all
sites

Yes

LEA-wide

Low Income, English learner (EL),
Foster Youth

All Schools

$2,406,504.00

0.00%

4

6

Provide web-based
programs to support
monitoring of student
achievement and
outcomes

Yes

LEA-wide

Foster Youth, English learner (EL),
Low Income

All Schools

$61,000.00

0.00%

4

7

Increase technology
access and support for
technology districtwide

Yes

LEA-wide

English learner (EL), Foster Youth,
Low Income

All Schools

$2,724,493.00

0.00%

4

8

Increase instructional
support for emerging
bilingual students and
low-income students,
including translators,
instructional support,
oversight

Yes

LEA-wide

English learner (EL), Low Income

All Schools

$513,935.00

0.00%

4

9

Provide early childhood
programs

Yes

Schoolwide

$683,389.00

0.00%

4

11

Increase and improve
professional learning
targeting the needs of
emerging bilingual
students

Yes

LEA-wide

$276,780.00

0.00%

Foster Youth, English learner (EL),
Specific
Low Income
Schools,Longfellow
School; Elementary
schools
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English learner (EL)

All Schools

4

12

Provide added
intervention and
instructional support for
emerging bilingual
students

Yes

Limited

English learner (EL)

All Schools

$387,667.00

0.00%

4

13

Provide Assessment,
Language, Assistance,
Support (ALAS) for
families and students
who are language
learners

Yes

Limited

English learner (EL)

All Schools

$616,729.00

0.00%

4

14

Increase monitoring of
emerging bilingual
students' language
acquisition

Yes

Limited

English learner (EL)

All Schools

$0.00

0.00%

4

15

Support a dual
language immersion
program

Yes

Schoolwide

$2,452,697.00

0.00%

4

16

Provide supplemental
instructional materials
and technology for
emerging bilingual
students

Yes

LEA-wide

English learner (EL)

All Schools

$950,000.00

0.00%

5

1

Instructional materials
and professional
learning for restorative
justice

Yes

LEA-wide

English learner (EL), Low Income,
Foster Youth

All Schools

$14,300.00

0.00%

5

2

Professional learning
and instructional
support for increased
culturally relevant,
rigorous instruction in
all programs

Yes

LEA-wide

Foster Youth, Low Income, English
learner (EL)

All Schools

$307,048.00

0.00%

5

3

Provide schools
funding to purchase
supplemental materials
and supplies that
address diversity,
equity, and inclusion

Yes

LEA-wide

Foster Youth, English learner (EL),
Low Income

All Schools

$215,000.00

0.00%

5

4

Provide trauma
informed professional
learning opportunities

Yes

LEA-wide

Low Income, English learner (EL),
Foster Youth

All Schools

$10,000.00

0.00%

Low Income, Foster Youth, English
Specific
learner (EL)
Schools,Longfellow
School; Hodge
Elementary;
Valleydale
Elementary
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5

5

Provide added library
resources focused on
diversity, equity, and
inclusion topics

Yes

LEA-wide

Low Income

All Schools

$50,000.00

0.00%

5

6

Provide culturally
relevant language arts
curriculum for high
school students

Yes

LEA-wide

Foster Youth, English learner (EL),
Low Income

All Schools

$200,000.00

0.00%
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2021-2022 Annual Update Table
Totals:

Last Year's Total Planned
Expenditures (Total
Funds)
$86,939,341.00

Totals:

Total Estimated Actual Expenditures (Total
Funds)

$86,156,285.00

Last Year's
Goal#

Last Year's
Action#

Prior Action/Service Title

Contributed to Increased
or Improved Services?

1

1

Offer middle school Spanish
and Art; offer high school
Latinx Studies

Yes

$295,647.00

$308,230.00

1

2

Provide instructional
coaches/TOSAs to support
academic achievement

Yes

$646,403.00

$399,027.00

1

3

Purchase grant writing
services to increase grant
funding

Yes

$62,700.00

$64,922.00

1

4

Increase the number of
professional development
days to improve content
knowledge and teaching
strategies

Yes

$3,251,989.00

$1,403,232.00

1

5

Provide fully credentialed,
appropriately assigned
teachers

No

$51,290,108.00

$53,598,162.00

1

6

Increase and improve
Positive Behavioral
Intervention and Support
(PBIS) at all schools

Yes

$32,768.00

$6,331.00

1

7

Provide behaviorist and
professional learning for
social/emotional wellness

Yes

$146,812.00

$192,355.00

1

8

Provide additional nurses
and increased support for
student health

Yes

$267,734.00

$132,668.00

1

9

Base funding of facilities
maintenance and
improvements

No

$7,008,002.00

$7,339,626.00

1

10

Provide school gardens,

Yes

$2,692,089.00

$2,676,838.00
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Last Year's Planned
Expenditures (Total Funds)

Estimated Actual
Expenditures (Input Total
Funds)

nutrition enhancement,
nutrition related instructional
materials, and healthy meals
for students
1

11

Enhance facilities and LCAP
support

Yes

$160,234.00

$88,207.00

2

1

Provide enhanced
communications to the
community, including
personnel, materials, and
technology

Yes

$286,021.00

$305,128.00

2

2

Grow the Azusa Parent
Learning Network through
parent leadership
development and facilitation

Yes

$37,163.00

$0.00

2

3

Provide supplies and
resources for Foster Youth

Yes

$5,000.00

$0.00

2

4

Improve school safety
through professional learning
and supplies purchases

Yes

$25,579.00

$6,331.00

2

5

Provide a bilingual
community liaison at all
schools

Yes

$425,841.00

$336,000.00

2

6

Provide director to oversee
and improve the LCAP
process and implementation

Yes

$178,526.00

$206,630.00

2

7

Provide personnel to support
and improve student
engagement

No

$838,402.00

$868,165.00

3

1

Professional learning and
materials to increase student
college preparedness

Yes

$40,517.00

$68,262.00

3

2

Provide SAT/PSAT Day and
AP testing for high need
students

No

$84,000.00

$62,000.00

3

3

Provide the AVID program
and middle and high schools

Yes

$335,259.00

$293,604.00

3

4

Provide STEM programs at
Dalton and middle schools
feeding to high school
pathways

Yes

$174,536.00

$174,536.00

3

5

Offer, Support, Expand
Career Tech Education at
district high schools

Yes

$604,500.00

$738,500.00
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3

6

Offer the International
Baccalaureate Program to
students at Azusa HS

Yes

$358,423.00

$358,423.00

3

7

Offer, support and expand
Dual Enrollment
opportunities, such as Early
College Program, at at all
high schools

Yes

$63,000.00

$44,040.00

3

8

Contract with ROP to offer
career technology education
programs

Yes

$780,953.00

$726,848.00

3

9

Offer summer school to high
need students

Yes

$240,154.00

$240,154.00

3

10

Increase school counseling
and services to prepare
students for college and
careers

Yes

$2,210,336.00

$1,791,829.00

3

11

Provide a College and
Career Programs director
and professional learning

Yes

$189,854.00

$191,507.00

3

12

Participate in California Ed
Partners project to improve
9th grade GPA

No

$10,000.00

$10,000.00

4

1

Supplemental standardsaligned instructional
materials and technology

Yes

$1,871,471.00

$2,158,295.00

4

2

Provide all students
standards-aligned
instructional materials

No

$1,180,339.00

$1,180,000.00

4

3

Provide visual and
performing arts curriculum
and materials, support
Powell School of the Arts

Yes

$50,000.00

$31,950.00

4

4

Provide added opportunities
for music instruction and
instruments at all schools

Yes

$875,384.00

$954,773.00

4

5

Provide comprehensive
intervention for high need
students at all sites

Yes

$1,770,567.00

$1,770,567.00

4

6

Provide web-based
programs to support
monitoring of student
achievement and outcomes

Yes

$131,000.00

$131,000.00

4

7

Increase technology access
and support for technology

Yes

$1,424,440.00

$856,761.00
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districtwide
4

8

Increase instructional
support for emerging
bilingual students and lowincome students, including
translators, instructional
support, oversight

Yes

$491,279.00

$423,399.00

4

9

Provide early childhood
programs

Yes

$682,595.00

$682,014.00

4

10

Improve tracking and
monitoring of emerging
bilingual students' language
acquisition

No

$22,000.00

$22,000.00

4

11

Increase and improve
professional learning
targeting the needs of
emerging bilingual students

Yes

$349,929.00

$237,594.00

4

12

Provide added intervention
and instructional support for
emerging bilingual students

Yes

$424,667.00

$424,667.00

4

13

Provide Assessment,
Language, Assistance,
Support (ALAS) for families
and students who are
language learners

Yes

$493,457.00

$586,115.00

4

14

Increase monitoring of
emerging bilingual students'
language acquisition

Yes

$35,000.00

$27,400.00

4

15

Support a dual language
immersion program

Yes

$2,299,247.00

$2,149,090.00

4

16

Provide supplemental
instructional materials and
technology for emerging
bilingual students

Yes

$950,000.00

$287,474.00

5

1

Instructional materials and
professional learning for
restorative justice

Yes

$24,800.00

$0.00

5

2

Professional learning and
instructional support for
increased culturally relevant,
rigorous instruction in all
programs

Yes

$319,000.00

$582,442.00

5

3

Provide schools funding to
purchase supplemental
materials and supplies that

Yes

$215,000.00

$641,289.00
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address diversity, equity, and
inclusion
5

4

Provide trauma informed
professional learning
opportunities

Yes

$15,500.00

$0.00

5

5

Provide added library
resources focused on
diversity, equity, and
inclusion topics

Yes

$50,000.00

$39,900.00

5

6

Provide culturally relevant
language arts curriculum for
high school students

Yes

$521,116.00

$338,000.00
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2021-2022 Contributing Actions Annual Update Table
6.Estimated Actual
LCFF Supplemental
and/or Concentration
Grants (Input Dollar
Amount):

4.Total Planned
Contributing
Expenditures (LCFF
Funds)

$24,336,882.00 $21,513,624.00

Difference Between
7.Total Estimated
Planned
and Estimated
Actual Expenditures
Actual Expenditures for
for Contributing
Actions (LCFF Funds) Contributing Actions
(Subtract 7 from 4)

$18,494,195.00

Prior Action/Service Title

$3,019,429.00
Contributed to
Increased or
Improved
Services?

5.Total Planned
Percentage of
Improved Services
(%)

0.00%

8.Total
Estimated
Actual
Percentage of
Improved
Services(%)

0.00%

0.00% - No Difference

Last Year's
Goal#

Last Year's
Action#

1

1

Offer middle school Spanish
and Art; offer high school
Latinx Studies

Yes

$295,647.00

$308,239.00

0.00%

0.00%

1

2

Provide instructional
coaches/TOSAs to support
academic achievement

Yes

$514,554.00

$399,027.00

0.00%

0.00%

1

3

Purchase grant writing
services to increase grant
funding

Yes

$62,700.00

$64,922.00

0.00%

0.00%

1

4

Increase the number of
professional development
days to improve content
knowledge and teaching
strategies

Yes

$3,251,989.00

$1,403,232.00

0.00%

0.00%

1

6

Increase and improve Positive Yes
Behavioral Intervention and
Support (PBIS) at all schools

$32,768.00

$6,254.00

0.00%

0.00%

1

7

Provide behaviorist and
professional learning for
social/emotional wellness

$146,812.00

$192,355.00

0.00%

0.00%

Yes
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Last Year's Planned
Estimated
Expenditures for
Actual
Contributing Actions Expenditures
(LCFF Funds)
for
Contributing
Actions(Input
LCFF Funds)

Difference Between
Planned and
Estimated Actual
Percentage of
Improved Services
(Subtract 5 from 8)

Planned
Percentage of
Improved
Services

Estimated Actual
Percentage of
Improved
Services(Input
Percentage)

1

8

Provide additional nurses and Yes
increased support for student
health

$267,734.00

$132,668.00

0.00%

0.00%

1

10

Provide school gardens,
nutrition enhancement,
nutrition related instructional
materials, and healthy meals
for students

Yes

$21,251.00

$10,945.00

0.00%

0.00%

1

11

Enhance facilities and LCAP
support

Yes

$160,234.00

$54,782.00

0.00%

0.00%

2

1

Provide enhanced
communications to the
community, including
personnel, materials, and
technology

Yes

$286,021.00

$305,128.00

0.00%

0.00%

2

2

Grow the Azusa Parent
Learning Network through
parent leadership
development and facilitation

Yes

$37,163.00

$0.00

0.00%

0.00%

2

3

Provide supplies and
resources for Foster Youth

Yes

$5,000.00

$0.00

0.00%

0.00%

2

4

Improve school safety through Yes
professional learning and
supplies purchases

$25,579.00

$6,331.00

0.00%

0.00%

2

5

Provide a bilingual community Yes
liaison at all schools

$154,161.00

$154,161.00

0.00%

0.00%

2

6

Provide director to oversee
and improve the LCAP
process and implementation

Yes

$178,526.00

$206,630.00

0.00%

0.00%

3

1

Professional learning and
materials to increase student
college preparedness

Yes

$40,517.00

$68,262.00

0.00%

0.00%

3

3

Provide the AVID program
and middle and high schools

Yes

$335,259.00

$293,604.00

0.00%

0.00%

3

4

Provide STEM programs at
Dalton and middle schools
feeding to high school
pathways

Yes

$159,536.00

$159,536.00

0.00%

0.00%

3

5

Offer, Support, Expand
Career Tech Education at
district high schools

Yes

$566,500.00

$576,545.00

0.00%

0.00%

3

6

Offer the International
Baccalaureate Program to
students at Azusa HS

Yes

$358,423.00

$358,423.00

0.00%

0.00%
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3

7

Offer, support and expand
Yes
Dual Enrollment opportunities,
such as Early College
Program, at at all high
schools

$43,000.00

$33,000.00

0.00%

0.00%

3

8

Contract with ROP to offer
career technology education
programs

Yes

$780,953.00

$726,848.00

0.00%

0.00%

3

9

Offer summer school to high
need students

Yes

$240,154.00

$240,154.00

0.00%

0.00%

3

10

Increase school counseling
and services to prepare
students for college and
careers

Yes

$2,210,336.00

$1,791,829.00

0.00%

0.00%

3

11

Provide a College and Career Yes
Programs director and
professional learning

$189,854.00

$191,507.00

0.00%

0.00%

4

1

Supplemental standardsYes
aligned instructional materials
and technology

$1,871,471.00

$2,158,295.00

0.00%

0.00%

4

3

Provide visual and performing Yes
arts curriculum and materials,
support Powell School of the
Arts

$50,000.00

$31,950.00

0.00%

0.00%

4

4

Provide added opportunities
for music instruction and
instruments at all schools

Yes

$875,384.00

$954,773.00

0.00%

0.00%

4

5

Provide comprehensive
intervention for high need
students at all sites

Yes

$344,485.00

$332,050.00

0.00%

0.00%

4

6

Provide web-based programs Yes
to support monitoring of
student achievement and
outcomes

$131,000.00

$131,000.00

0.00%

0.00%

4

7

Increase technology access
and support for technology
districtwide

$1,424,440.00

$856,761.00

0.00%

0.00%

4

8

Increase instructional support Yes
for emerging bilingual
students and low-income
students, including
translators, instructional
support, oversight

$491,279.00

$423,399.00

0.00%

0.00%

4

9

Provide early childhood
programs

$545,927.00

$682,014.00

0.00%

0.00%

Yes

Yes
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4

11

Increase and improve
Yes
professional learning targeting
the needs of emerging
bilingual students

$275,929.00

$227,594.00

0.00%

0.00%

4

12

Provide added intervention
and instructional support for
emerging bilingual students

Yes

$387,667.00

$387,667.00

0.00%

0.00%

4

13

Provide Assessment,
Language, Assistance,
Support (ALAS) for families
and students who are
language learners

Yes

$493,457.00

$586,115.00

0.00%

0.00%

4

14

Increase monitoring of
emerging bilingual students'
language acquisition

Yes

$0.00

$0.00

0.00%

0.00%

4

15

Support a dual language
immersion program

Yes

$2,247,998.00

$2,149,090.00

0.00%

0.00%

4

16

Provide supplemental
instructional materials and
technology for emerging
bilingual students

Yes

$950,000.00

$287,474.00

0.00%

0.00%

5

1

Instructional materials and
professional learning for
restorative justice

Yes

$14,300.00

$0.00

0.00%

0.00%

5

2

Professional learning and
instructional support for
increased culturally relevant,
rigorous instruction in all
programs

Yes

$244,000.00

$582,442.00

0.00%

0.00%

5

3

Provide schools funding to
Yes
purchase supplemental
materials and supplies that
address diversity, equity, and
inclusion

$215,000.00

$641,289.00

0.00%

0.00%

5

4

Provide trauma informed
professional learning
opportunities

Yes

$15,500.00

$0.00

0.00%

0.00%

5

5

Provide added library
Yes
resources focused on
diversity, equity, and inclusion
topics

$50,000.00

$39,900.00

0.00%

0.00%

5

6

Provide culturally relevant
language arts curriculum for
high school students

$521,116.00

$338,000.00

0.00%

0.00%

Yes
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2021-2022 LCFF Carryover Table
9.Estimated
Actual LCFF
Base Grant
(Input Dollar
Amount)

6. Estimated
Actual LCFF
Supplemental
and/or
Concentration
Grants

$66,305,804.00 $24,336,882.00

10. Total Percentage 7. Total Estimated 8.Total Estimated 11. Estimated
12. LCFF
13. LCFF
LCFF
to Increase or
Actual
Actual Percentage
Actual
Carryover –
Carryover –
Carryover –
Improve Services for Expenditures for
of Improved
Percentage of
Dollar
Percentage
Percentage
Contributing
Services(%)
Increased or
Amount
(12 divided by
(Percentage from the Current School
Year (6 divided by 9 + Actions (LCFF
Improved
(Subtract 11
9)
prior year)
Carryover %)
Funds)
Services (7
from 10 and
divided by 9, multiply by 9)
plus 8)

0.00%

36.70%

$18,494,195.00

0.00%

27.89%

$5,841,541.33

8.81%

Federal Funds Detail Report
Totals:
Totals

Title I

Title II

$1,270,762.00

Goal
#

Action
#

Action Title

1

1

1

2

1

3

Offer middle
school Spanish
and Art; offer
high school
Latinx Studies
Provide
instructional
coaches/TOSAs
to support
academic
achievement
Purchase grant
writing services
to increase
grant funding

Title III
$271,849.00

Title I

Title IV

$219,249.00

Title II

$0.00

$0.00

$0.00

$131,849.00

$0.00

$0.00

CSI

Other Federal Funds

$94,500.00

Title III

$0.00

$0.00
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$0.00

Title IV

$2,285,741.00

CSI

Other
Federal
Funds

Total Funds

$0.00

$0.00

$0.00

$308,532.00

$0.00

$0.00

$0.00

$673,084.00

$0.00

$0.00

$0.00

$63,000.00

1

4

1

5

1

6

1

7

1

8

1

9

Increase the
number of
professional
development
days to improve
content
knowledge and
teaching
strategies
Provide fully
credentialed,
appropriately
assigned
teachers
Increase and
improve
Positive
Behavioral
Intervention and
Support (PBIS)
at all schools
Provide
behaviorist,
school social
workers, and
professional
learning for
mental health
and
social/emotional
wellness
Provide
additional
nurses and
increased
support for
student health
Base funding of
facilities
maintenance

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$65,000.00

$0.00

$0.00

$0.00

$0.00 $51,290,108.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$32,768.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$1,849,603.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$270,848.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$7,088,002.00
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$3,251,989.00

1

10

1

11

2

1

2

2

2

3

2

4

and
improvements
Provide school
gardens,
nutrition
enhancement,
nutrition related
instructional
materials, and
healthy meals
for students
Enhance
facilities and
LCAP support
Provide
enhanced
communications
to the
community,
including
personnel,
materials, and
technology
Grow the Azusa
Parent Learning
Network
through parent
leadership
development
and facilitation
Provide
supplies and
resources for
Foster Youth
Improve school
safety through
professional
learning and
supplies

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$6,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$37,163.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$5,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$6,636.00
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2

5

2

6

2

7

3

1

3

2

3

3

3

4

purchases
Provide a
bilingual
community
liaison at all
schools
Provide director
to oversee and
improve the
LCAP process
and
implementation
Provide
personnel to
support and
improve student
engagement
Professional
learning and
materials to
increase
student college
preparedness
Provide
SAT/PSAT Day
and AP testing
for high need
students
Provide the
AVID program
and middle and
high schools
Provide STEM
programs at
Dalton and
middle schools
feeding to high
school
pathways

$271,680.00

$0.00

$0.00

$0.00

$0.00

$0.00

$470,255.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$193,738.00

$0.00

$0.00

$0.00

$0.00

$0.00

$838,402.00

$838,402.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$40,517.00

$0.00

$0.00

$0.00

$84,000.00

$0.00

$0.00

$84,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$585,571.00

$0.00

$0.00

$0.00

$0.00

$0.00

$15,000.00

$165,105.00
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3

5

3

6

3

7

3

8

3

9

3

10

3

11

Offer, Support,
Expand Career
Tech Education
at district high
schools
Offer the
International
Baccalaureate
Program to
students at
Azusa HS
Offer, support
and expand
Dual Enrollment
opportunities,
such as Early
College
Program, at at
all high schools
Contract with
ROP to offer
career
technology
education
programs
Offer summer
school to high
need students
Increase school
counseling and
services to
prepare
students for
college and
careers
Provide a
College and
Career
Programs

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$585,571.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$322,362.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$63,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$780,953.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$240,154.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$1,577,194.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$195,365.00
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3

12

4

1

4

2

4

3

4

4

4

5

director and
professional
learning
Participate in
California Ed
Partners project
to improve 9th
grade GPA
Supplemental
standardsaligned
instructional
materials and
technology
Provide all
students
standardsaligned
instructional
materials
Provide visual
and performing
arts curriculum
and materials,
support Powell
School of the
Arts
Provide added
opportunities for
music
instruction and
instruments at
all schools
Provide
comprehensive
intervention for
high need
students at all
sites

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$10,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$6,166,329.00

$0.00

$0.00

$0.00

$0.00

$0.00

$1,180,339.00

$1,180,339.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$550,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$942,869.00

$999,082.00

$0.00

$0.00

$0.00

$0.00

$252,000.00

$3,657,586.00
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4

6

4

7

4

8

4

9

4

10

4

11

Provide webbased programs
to support
monitoring of
student
achievement
and outcomes
Increase
technology
access and
support for
technology
districtwide
Increase
instructional
support for
emerging
bilingual
students and
low-income
students,
including
translators,
instructional
support,
oversight
Provide early
childhood
programs
Improve
tracking and
monitoring of
emerging
bilingual
students'
language
acquisition
Increase and
improve
professional

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$61,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$2,724,493.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$513,935.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$848,207.00

$0.00

$0.00

$22,000.00

$0.00

$0.00

$0.00

$22,000.00

$0.00

$0.00

$74,000.00

$0.00

$0.00

$0.00

$350,780.00
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4

12

4

13

4

14

4

15

4

16

learning
targeting the
needs of
emerging
bilingual
students
Provide added
intervention and
instructional
support for
emerging
bilingual
students
Provide
Assessment,
Language,
Assistance,
Support (ALAS)
for families and
students who
are language
learners
Increase
monitoring of
emerging
bilingual
students'
language
acquisition
Support a dual
language
immersion
program
Provide
supplemental
instructional
materials and
technology for
emerging
bilingual

$0.00

$0.00

$37,000.00

$0.00

$0.00

$0.00

$424,667.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$616,729.00

$0.00

$0.00

$35,000.00

$0.00

$0.00

$0.00

$35,000.00

$0.00

$0.00

$51,249.00

$0.00

$0.00

$0.00

$2,503,946.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$950,000.00
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5

1

5

2

5

3

5

4

5

5

5

6

students
Instructional
materials and
professional
learning for
restorative
justice
Professional
learning and
instructional
support for
increased
culturally
relevant,
rigorous
instruction in all
programs
Provide schools
funding to
purchase
supplemental
materials and
supplies that
address
diversity, equity,
and inclusion
Provide trauma
informed
professional
learning
opportunities
Provide added
library
resources
focused on
diversity, equity,
and inclusion
topics
Provide

$0.00

$0.00

$0.00

$10,500.00

$0.00

$0.00

$24,800.00

$0.00

$75,000.00

$0.00

$0.00

$0.00

$0.00

$382,048.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$215,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$10,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$50,000.00

$0.00

$0.00

$0.00

$0.00

$0.00

$0.00

$200,000.00
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culturally
relevant
language arts
curriculum for
high school
students
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Instructions
Plan Summary
Engaging Educational Partners
Goals and Actions
Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students
For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, please
contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support Office,
by phone at 916-319-0809 or by email at lcff@cde.ca.gov.

Introduction and Instructions
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities).
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.
The LCAP development process serves three distinct, but related functions:


Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic
planning (California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to
teaching and learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited
resources to meet student and community needs to ensure opportunities and outcomes are improved for all students.



Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions
made through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights
about an LEA's programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify
potential goals and actions to be included in the LCAP.



Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require
LEAs to show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably:
o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in
proportion to the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]).

Local Control and Accountability Plan Instructions
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o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics
(EC sections 52064[b][1] and [2]).
o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]).
The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging
educational partners.
If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of the
school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 52066,
52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all budgeted
and actual expenditures are aligned.
The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 1840
(Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on actions
included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, English
learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more accessible for
educational partners and the public.
At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public.
In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the
strategic planning and educational partner engagement functions:
Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the LEA
using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including by
meeting its obligation to increase or improve services for foster youth, English learners, and low-income students?
LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners,
research, and experience, will have the biggest impact on behalf of its TK–12 students.

Local Control and Accountability Plan Instructions
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These instructions address the requirements for each section of the LCAP, but may include information about effective practices when
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the
purpose that each section serves.

Plan Summary
Purpose
A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP.

Requirements and Instructions
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example,
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP.
Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved
performance for these students.
Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b)
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. What
steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include a goal
to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include this goal
and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data including
data collected to inform the self-reflection tools and reporting local indicators on the Dashboard.
LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP.
Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI)
under the Every Student Succeeds Act must respond to the following prompts:
Local Control and Accountability Plan Instructions
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● Schools Identified: Identify the schools within the LEA that have been identified for CSI.
● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included a
school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed through
the implementation of the CSI plan.
● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of the
CSI plan to support student and school improvement.

Engaging Educational Partners
Purpose
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally identified
priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.
This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing this
section.
Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers,
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must
also consult with the special education local plan area administrator(s) when developing the LCAP.
Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in developing
the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as applicable (e.g.,
schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between schoolsite and districtlevel goals and actions.
Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/.
Local Control and Accountability Plan Instructions
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Requirements and Instructions
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process:
Local Control and Accountability Plan:
For county offices of education and school districts only, verify the LEA:
a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section
52062(a)(1) or 52068(a)(1), as appropriate.
b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate.
c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to be
included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), as
appropriate.
d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate.
e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or
52068(b)(2), as appropriate.
Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the
LCAP.”
Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum,
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its
educational partners.
Prompt 2: “A summary of the feedback provided by specific educational partners.”
Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, trends,
or inputs that emerged from an analysis of the feedback received from educational partners.
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Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.”
A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the LCAP.
For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are not
necessarily limited to:













Inclusion of a goal or decision to pursue a Focus Goal (as described below)
Inclusion of metrics other than the statutorily required metrics
Determination of the desired outcome on one or more metrics
Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection
Inclusion of action(s) or a group of actions
Elimination of action(s) or group of actions
Changes to the level of proposed expenditures for one or more actions
Inclusion of action(s) as contributing to increased or improved services for unduplicated students
Determination of effectiveness of the specific actions to achieve the goal
Determination of material differences in expenditures
Determination of changes made to a goal for the ensuing LCAP year based on the annual update process
Determination of challenges or successes in the implementation of actions

Goals and Actions
Purpose
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected
outcomes, actions, and expenditures.
A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their student
groups when developing goals and the related actions to achieve such goals.
Local Control and Accountability Plan Instructions
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Requirements and Instructions
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that are
included in the Dashboard in determining whether and how to prioritize its goals within the LCAP.
In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals:


Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure
improvement. A Focus Goal statement will be time bound and make clear how the goal is to be measured.



Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of
metrics.



Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and
allows an LEA to track performance on any metrics not addressed in the other goals of the LCAP.

At a minimum, the LCAP must address all LCFF priorities and associated metrics.

Focus Goal(s)
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal to
address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly reference
the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve the goal.
Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be based
on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including relevant
consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to pursue a focus
goal.

Broad Goal
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for
measuring progress toward the goal.
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Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped
together will help achieve the goal.

Maintenance of Progress Goal
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP.
Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics.

Required Goals
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP.
Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.


Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s)
criteria must include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s
eligibility for Differentiated Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the
needs of, and improving outcomes for, this student group or groups. An LEA required to address multiple student groups is not required
to have a goal to address each student group; however, each student group must be specifically addressed in the goal. This requirement
may not be met by combining this required goal with another goal.



Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student
group or groups that led to the LEA’s eligibility for Differentiated Assistance.



Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
student group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal
differ from previous efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and
expenditures included in this goal will help achieve the outcomes identified in the goal description.
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Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply to
a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest performance
levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the performance of the “All
Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs required to include a
goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s Local Control Funding
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.


Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a
goal in its LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must
include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students
enrolled at the low-performing school or schools. An LEA required to address multiple schools is not required to have a goal to address
each school; however, each school must be specifically addressed in the goal. This requirement may not be met by combining this goal
with another goal.



Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students
enrolled at the low-performing school(s) and the students enrolled at the LEA as a whole.



Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the
schools(s) that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ
from previous efforts to improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in
this goal will help achieve the outcomes for students enrolled at the low-performing school or schools identified in the goal description.

Measuring and Reporting Results:
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing
performance gaps.
Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year of
the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the most
recent available (e.g., high school graduation rate).
Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data
available may include a point in time calculation taken each year on the same date for comparability purposes.
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The baseline data shall remain unchanged throughout the three-year LCAP.
Complete the table as follows:
● Metric: Indicate how progress is being measured using a metric.
● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above.
● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above.
● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing this
column will be part of the Annual Update for that year.
● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA
expects to achieve by the end of the 2023–24 LCAP year.
Timeline for completing the “Measuring and Reporting Results” part of the Goal.

Metric

Enter information
in this box when
completing the
LCAP for 2021–
22.

Baseline

Year 1 Outcome

Year 2 Outcome

Year 3 Outcome

Desired Outcome
for Year 3
(2023–24)

Enter information
in this box when
completing the
LCAP for 2021–
22.

Enter information
in this box when
completing the
LCAP for 2022–
23. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2023–
24. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2024–
25. Leave blank
until then.

Enter information
in this box when
completing the
LCAP for 2021–
22 or when
adding a new
metric.
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The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the applicable
metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not specify one or
more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to use within the
LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection tool for local
indicators within the Dashboard.
Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided in
the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or schoolwide
basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the requirements in
California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP).
Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC
Section 306, provided to students and professional development activities specific to English learners.
Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students.

Goal Analysis:
Enter the LCAP Year.
Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in
achieving the goal. Respond to the prompts as instructed.
● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.
● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned Percentages
of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in expenditures or
percentages do not need to be addressed, and a dollar-for-dollar accounting is not required.
● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all actions
in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this prompt, LEAs
Local Control and Accountability Plan Instructions
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may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a single metric or
group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for more robust
analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency for
educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not closely
associated.
● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and
analysis of the data provided in the Dashboard or other local data, as applicable.

Increased or Improved Services for Foster Youth, English Learners, and LowIncome Students
Purpose
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements.
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section
as contributing.

Requirements and Instructions
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner
students.
Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, as
described in EC Section 42238.02, that the LEA estimates it will receive in the coming year.
Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated
pursuant to 5 CCR Section 15496(a)(7).
LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover percentage
is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).
Local Control and Accountability Plan Instructions
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LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not
identified in the LCFF Carryover Table, specify an amount of zero ($0).
Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in the
LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7).
Required Descriptions:
For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs of
foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting the
goals for these students.
For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was effective
as expected, and this determination must reflect evidence of outcome data or actual implementation to date.
Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s
goals for unduplicated students when the LEA explains how:
● It considers the needs, conditions, or circumstances of its unduplicated pupils;
● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these considerations;
and
● The action is intended to help achieve an expected measurable outcome of the associated goal.
As such, the response provided in this section may rely on a needs assessment of unduplicated students.
Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does
not meet the increase or improve services standard because enrolling students is not the same as serving students.
For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all students,
it might justify LEA-wide or schoolwide actions to address this area of need in the following way:
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After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our lowincome students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed])
In order to address this condition of our low-income students, we will develop and implement a new attendance program that is designed
to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school climate that
does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and nutritional
resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s])
These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students.
(Measurable Outcomes [Effective In])
COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous.

For School Districts Only:
Actions Provided on an LEA-Wide Basis:
Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how these
actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as described
above.
Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this
determination, including any alternatives considered, supporting research, experience, or educational theory.
Actions Provided on a Schoolwide Basis:
School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required
description supporting the use of the funds on a schoolwide basis.
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For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and
effective in meeting its goals for its unduplicated pupils in the state and any local priorities.
For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils:
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster
youth, English learners, and low-income students in the state and any local priorities.
A description of how services for foster youth, English learners, and low-income students are being increased or improved by the
percentage required.
Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in the
LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they are
provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that only
serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to result in
the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides to all
students for the relevant LCAP year.
For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of
Improved Services for information on calculating the Percentage of Improved Services.
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth,
English learners, and low-income students, as applicable.
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff and/or
classified staff employed by the LEA; classified staff includes custodial staff.
Provide the following descriptions, as applicable to the LEA:
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not
applicable.
Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number of
staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.
An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected
schools and the criteria used to determine which schools require additional staffing support.
In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent.
Complete the table as follows:


Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that
is 55 percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration
of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span
(Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of
full time equivalent (FTE) staff and the number of enrolled students as counted on the first Wednesday in October of each year.



Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated
students that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a
concentration of unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by
grade span (Elementary, Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on
the number of FTE staff and the number of enrolled students as counted on the first Wednesday in October of each year.

Action Tables
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and the
LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying the
column(s) where information will be entered. Information is not entered on the remaining Action tables.
The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body:
Local Control and Accountability Plan Instructions
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Table 1: Total Planned Expenditures Table (for the coming LCAP Year)



Table 2: Contributing Actions Table (for the coming LCAP Year)



Table 3: Annual Update Table (for the current LCAP Year)



Table 4: Contributing Actions Annual Update Table (for the current LCAP Year)



Table 5: LCFF Carryover Table (for the current LCAP Year)

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year.

Data Entry Table
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year:


LCAP Year: Identify the applicable LCAP Year.



1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year,
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and the
Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).
See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment
calculations.



2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school
year.



3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as compared
to the services provided to all students in the coming LCAP year.
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LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior LCAP
year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%).



Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover —
Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the
services provided to all students in the coming LCAP year.



Goal #: Enter the LCAP Goal number for the action.



Action #: Enter the action’s number as indicated in the LCAP Goal.



Action Title: Provide a title of the action.



Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by entering
a specific student group or groups.



Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services.



If “Yes” is entered into the Contributing column, then complete the following columns:
o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades the
entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more
unduplicated student groups.
o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups.
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all
students receive.
o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all
high schools or grades transitional kindergarten through grade five), as appropriate.
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Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time for
which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.”



Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.



Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and
the Total Funds column.



LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional
Improvement Block Grant, and Home-To-School Transportation).
o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some measure
of LCFF funding. The action may also include funding from other sources, however the extent to which an action contributes to
meeting the increased or improved services requirement is based on the LCFF funding being used to implement the action.



Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any.



Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any.



Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any.



Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns.



Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to unduplicated
students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for the action as
a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English learners,
and/or low-income students.
o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA
estimates it would expend to implement the action if it were funded.
For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by hiring
additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost $165,000.
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Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster youth. This
analysis will then be shared with site principals who will use the data to coordinate services provided by instructional assistants
and expanded learning providers to target support to students. In this example, the LEA would divide the estimated cost of
$165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This
percentage is the Planned Percentage of Improved Service for the action.

Contributing Actions Table
As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.

Annual Update Table
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year:


Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any.

Contributing Actions Annual Update Table
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in the
LCAP for the relevant LCAP year:


6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and
concentration grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the
current school year.



Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to
implement this action, if any.



Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only
to unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement
anticipated for the action as a percentage rounded to the nearest hundredth (0.00%).
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o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example
implements the action. As part of the annual update process, the LEA reviews implementation and student outcome data and
determines that the action was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews
the original estimated cost for the action and determines that had it hired additional staff to collect and analyze data and to
coordinate supports for students that estimated actual cost would have been $169,500 due to a cost of living adjustment. The LEA
would divide the estimated actual cost of $169,500 by the amount of LCFF Funding identified in the Data Entry Table and then
convert the quotient to a percentage. This percentage is the Estimated Actual Percentage of Improved Services for the action.

LCFF Carryover Table


9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current school
year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program
and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).



10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from the
prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the services
provided to all students in the current LCAP year.

Calculations in the Action Tables
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the
functionality and calculations used are provided below.

Contributing Actions Table


4. Total Planned Contributing Expenditures (LCFF Funds)
o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column



5. Total Planned Percentage of Improved Services
o This percentage is the total of the Planned Percentage of Improved Services column



Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5)
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o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1),
converting the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5).

Contributing Actions Annual Update Table
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF Supplemental
and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of Improved Services (5)
and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) is equal to or greater
than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and Estimated Actual
Percentage of Improved Services will display “Not Required.”


6. Estimated Actual LCFF Supplemental and Concentration Grants
o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the
number and concentration of unduplicated students in the current school year.



4. Total Planned Contributing Expenditures (LCFF Funds)
o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds)



7. Total Estimated Actual Expenditures for Contributing Actions
o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds)



Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4)
o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned
Contributing Expenditures (4)



5. Total Planned Percentage of Improved Services (%)
o This amount is the total of the Planned Percentage of Improved Services column



8. Total Estimated Actual Percentage of Improved Services (%)
o This amount is the total of the Estimated Actual Percentage of Improved Services column



Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8)
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o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of
Improved Services (8)

LCFF Carryover Table


10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %)
o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual
LCFF Base Grant (9) plus the LCFF Carryover – Percentage from the prior year.



11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8)
o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then
converting the quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8).



12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9)
o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to
Increase or Improve Services (10), the LEA is required to carry over LCFF funds.
The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11)
from the Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF
Base Grant (9). This amount is the amount of LCFF funds that is required to be carried over to the coming year.



13. LCFF Carryover — Percentage (12 divided by 9)
o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the
coming LCAP year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9).

California Department of Education
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